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ABSTRACT 
 Learning begins at home but technically, it will start the moment you enroll your kid to any kindergarten school. 
Kindergarten is a significant stage in every kid’s life, because it is the transition period from home to formal schooling. 
Teaching kindergarten kids is a special opportunity to introduce children to school and instill in them a love of 
learning. It can be one of the most enjoyable and challenging jobs. There are several ways to make the educational 
experience more meaningful and successful for pupils must be studied. The very purpose of this study is clearly 
validated in light of recent education system in our country. Teachers in kindergarten are now held accountable for 
the education of pupils with difficulty in learning like never before. A phenomenological study describes the meaning 
of lived experiences of individuals about a concept or phenomenon (Creswell, 2003) was used in this study. The intent 
of a phenomenological study is to understand and describe an event from the point of view of the participants. 
Kindergarten, which literally means a garden for children, comprises a range of early childhood educational practices. 
The art of teaching kindergarten kids includes different instructional designs to help children learn at their own pace 
while in a social and collaborative environment. The art of teaching Kindergarten kids is nurturing and supportive 
rather than competitive. Children learn through fun and engaging activities like art and music, transforming playtime 
into opportunities to instill important cognitive skills, motor skills, and social skills. A good kindergarten program 
should combine a multitude of teaching methods and instructional designs. 
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INTRODUCTION 
Learning begins at home but technically, it will start the moment you enroll your kid to any kindergarten school. 

Kindergarten is a significant stage in every kid’s life, because it is the transition period from home to formal schooling. 

Teaching kindergarten kids is a special opportunity to introduce children to school and instill in them a love of 

learning. It can be one of the most enjoyable and challenging jobs. 

 

One of the most challenging things about teaching kindergarten is keeping all of the students engaged. It can be 

difficult to find activities that are both developmentally appropriate and interesting for such a wide range of ages. In 

addition, kindergartners have short attention spans, so it can be a challenge to keep them focused on any one thing for 

very long most especially in teaching. It can be tough to keep everyone on track, but it’s important to set clear 

expectations from the beginning and consistently enforce rules and consequences. 

 

here are several ways to make the educational experience more meaningful and successful for pupils must be studied. 

The very purpose of this study is clearly validated in light of recent education system in our country. Teachers in 

kindergarten are now held accountable for the education of pupils with difficulty in learning like never before.  

 

This study also highlights the use of scientific based interventions in the online or distance learning to ensure students’ 

learning difficulties are not due to a lack of adequate instruction, but studies continue to report that kinder teachers 

minimally change their instructional methods when pupils with learning difficulties are placed in their classrooms 
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(Vaughn & Schumm, 1995). It is important to better understand the phenomenon of teaching and planning instruction 

for pupils with learning difficulty from the teachers’ perspective in order to improve the strategies when teaching 

kinder using different learning approaches.  

 

The purpose of this chapter is to summarize the relevant literature regarding the pertinent aspects of this study. The 

first section, impact of learning styles on education, public financing of education, loss of instructional time delivered 

in a school setting, measure to continue students’ learning. 

 

The next section, teachers’ preparedness to support digital learning, when and how to reopen schools on teaching and 

learning.  The last section is a combination of the following issues: pedagogy for continuing education through 

modular and online, challenges in teaching and learning, opportunities for teaching and learning, most commonly used 

learning strategies for flexible teaching and learning policies and the most important issues on the characteristics of 

effective teacher. The review of the literature builds a logical framework for this study and locates it within a tradition 

of inquiry and a context of related studies (Marshall & Rossman, 2006).  

 

An abundance of information exists concerning learning styles and their implications for learning and teaching. 

According to Zapalska and Dabb (2002), an understanding of the way students learn improves the selection of teaching 

strategies best suited to student learning. For students, this matching of instructional strategies to their individual 

learning styles has “consistently evidenced positive results” in empirical studies (Minotti, 2005, p. 84). Although some 

researchers deny there is a statistically significant correlation between learning style and performance, many of these 

researchers acknowledge there is likely an educational benefit from the use of varied modalities in instructional 

practice (Hall & Moseley, 2005; Karns, 2006; Kratzig & Arbuthnott, 2006; Pashler, McDaniel, Rohrer, & Bjork, 

2009).  

 

METHODOLOGY 
Research Design  

The researcher made these qualitative assumptions that consist of the methods used in the process of qualitative 

research (Creswell 2003). The procedures used by the researcher are inductive and are based on the researcher’s own 

experience in collecting and analyzing data. The research here is the product of the values of the researcher. Through 

an inductive approach, raw textual data is condensed into a brief, summary format. Clear links are established between 

research objectives and summary findings derived from raw data. A framework of the underlying structure of 

experiences or processes that are evident from the raw data is developed. 

 

A phenomenological study describes the meaning of lived experiences of individuals about a concept or phenomenon 

(Creswell, 2003) was used in this study. The intent of a phenomenological study is to understand and describe an event 

from the point of view of the participants. A key characteristic of this approach is to study the way in which members 

of a group or community interpret themselves, the world and life around them (Mertens, 2005). The purpose of this 

study was to gain insights into the experiences of general education teachers and how they view and interpret their 

instructional planning, strategies, and outcomes when teaching to kinder pupils. Phenomenology is considered as the 

best approach applicable in this study since the researcher will be asking the lived experiences of the teachers in the 

kinder level on their strategies used to teach kinder pupils in order to boost perseverance and academic achievement. 

 

Participants and Sampling 

Ten participants who are all Kindergarten teachers in selected public schools in Davao City are the focused in this 

study. The said participants are chosen through random sampling. All of them are licensed teachers and has experience 

teaching kindergarten for almost two years.  

 

Participant 1 is a licensed professional teacher in one of the public elementary schools in Davao City. She is an 

experienced teacher for almost 14 years and she taught general education subjects among kinder learners. 

Participant 2 is a male teacher in one of the public schools in Davao City. He is a licensed professional teacher. He 

experienced teaching for almost two years and he taught general education subjects among kinder learners. He is 

currently enrolled in his master’s degree in Educational Management. 

 

https://doi.org/10.36713/epra0414


   EPRA International Journal of Environmental Economics, Commerce and Educational Management 
   Journal DOI: 10.36713/epra0414 |ISI I.F Value: 0.815|SJIF Impact Factor (2024): 8.481        ISSN: 2348 – 814X 

Volume: 11 | Issue: 4 |April 2024 

------------------------------------------------------------------------------------------------------------------------------------------------------ 
 
 

---- 2024 EPRA ECEM     |     https://eprajournals.com/   |    Journal DOI URL: https://doi.org/10.36713/epra0414 -------27 

 

Participant 3 is considered as a mother of learners in kindergarten. A teacher for almost fifteen years handling general 

education subjects under special education program. Some of her students are deaf, mute and blind. She obtained her 

master’s degree in Guidance and Counselling three years ago. 

 

Participant 4 is a female licensed teacher from public school in Davao City. She is currently teaching general education 

subjects to kinder learners. 

 

Participant 5 is a male licensed teacher from public school teaching for almost three years in the kinder program 

handling general education subjects. Currently, he is pursuing his Master’s Degree in Educational Management. 

 

Participant 6 is a licensed professional teacher. She obtained her Master’s Degree in Early Childhood Education two-

years ago. Currently, she is handling general education subjects in the kinder program in one of the public schools in 

Davao City. 

 

Participant 7 is a female licensed teacher. She is currently teaching in public school for 11 years. Currently she’s 

pursuing her master’s degree in Educational Management (Thesis Writing). 

 

Participant 8 is a male licensed teacher. He is a public-school teacher for 7 years. He taught reading and writing to 

kinder learners. 

 

Participant 9 is a licensed teacher. He is currently teaching in public school for 18 years. He graduated Bachelor in 

Elementary Education.  

 

Participant 10 is a licensed professional teacher. He’s teaching in public school for 15 years. He taught all subjects in 

the kindergarten program. 

 

Research Instruments 

Semi-Structured Interviews 

Patton (1990) proposes researchers to conduct interviews in order to learn the things they cannot directly observe. 

Qualitative interviewing is not used to get answers to questions, but to understand the experiences of the participants 

and the meaning they make of that experience (Seidman, 1988). Generally, qualitative studies use unstructured, open-

ended interviews, because they allow for the most flexibility and responsiveness to emerging issues for both the 

participants and interviewer; however, the use of semi-structured interviews is not uncommon and used when the 

researcher seeks to obtain specific more focused information (Schwandt, 2001). Semi-structured interviews combine 

the flexibility of unstructured, open-ended interviews with directionality and an agenda to produce focused, 

qualitative, textual data (Schensul, Schensul, & LeCompte, 71 1999). This study collected data using semi-structured 

interviews in order to explore how general education teachers describe their instructional planning, strategies, and 

outcomes when teaching students with disabilities. 

 

In order to ensure that the same information was collected from all the participants, an interview guide was used. The 

interview guide included open-ended questions and topics to help structure the interview, but when needed, the 

interviewer also explored, probed, and asked additional questions to clarify and expand on a particular topic. The 

interview guide helped make interviewing across a number of different participants more systematic and 

comprehensive by defining in advance the issues to be explored (Patton, 1990). The open-ended questions were framed 

in a way, so the participants could represent their views and perspectives in their own words and terms, in addition to 

taking the questions in any direction that they chose (Patton, 1990).  

 

Data Analysis 

Qualitative data analysis begins with the process of organizing, reducing, and describing the collected data (Schwandt, 

2001). Unlike quantitative analysis there are no prescribed formulas for qualitative analysis. Marshall and Rossman 

(2006) remind researchers that qualitative analysis does not proceed in a linear fashion and it is not neat. However, 

good practice and procedures enhance the credibility of qualitative research. In this last section, the data analysis 

procedures will be explained and the steps taken to ensure the results from this study are credible, transferable, 
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dependable, and authentic will be thoroughly described. To guide the data analysis, the researcher used the seven 

phases of data analysis described by Marshall and Rossman (2006) as a means to reduce data, create manageable 

pieces, allow for interpretation, and find meaning in the words of the participants. The seven phases included: (a) 

organizing the data; (b) immersion in the data; (c) generating categories and themes; (d) coding the data; (e) offering 

interpretations through analytic memos; and (f) searching for alternative understandings (Marshall & Rossman, 2006). 

 

Data analysis first begins with organizing the data. Organization of the data involved keeping information provided 

by each participant separate and in sequence with the order of the interviews. The process of organizing the data 

allowed it to remain manageable, easily accessible, and readily available. The digital audio files from the interviews 

were carefully transcribed into written form. Electronic folders were established to create organization for the data 

collected from each individual participant. 

 

RESULTS AND DISCUSSION 
Kindergarten, which literally means a garden for children, comprises a range of early childhood educational practices. 

The art of teaching kindergarten kids includes different instructional designs to help children learn at their own pace 

while in a social and collaborative environment.  

 

The art of teaching Kindergarten kids is nurturing and supportive rather than competitive. Children learn through fun 

and engaging activities like art and music, transforming playtime into opportunities to instill important cognitive skills, 

motor skills, and social skills. A good kindergarten program should combine a multitude of teaching methods and 

instructional designs. 

 

Also, Kindergarten teachers play an integral role in early childhood development by fostering basic intellectual and 

social foundations. kindergarten teachers should implement several teaching methods that challenge students to 

express themselves while learning. Teaching kindergarten kids successfully is about finding the right balance between 

fun and learning. 

 

There are different teaching methods employed in education in many institutions. It is expected of a teacher to 

implement a range of instructional strategies. That will bring academic success to all the students. For any method to 

be able to bring good result in the present age, it should be a method that promotes maximum social interaction. Social 

interaction between students and between teacher and student plays a crucial role in learning. These further stressed 

the need for the students to be provided with a supportive, open and interactive environment as this could help them 

discover knowledge. The teaching methods commonly used in kinder classes are lecture and demonstration method. 

 

From the foregoing there is no gain saying that effective teaching cannot take place in isolation most especially at the 

foundational stage which form the bedrock for subsequent education. However, teachers need support to develop and 

use child centered teaching methods so that children can participate more in the learning process. There is a need to 

shift the forms of teaching from gaining knowledge to using knowledge and skills based on cone of experience. 

Therefore, it is obvious that successful teaching at the kinder school level demands from teacher investigative 

capability in order to make sensible decision on the choice of method to adopt on the cone experience which is the 

process of learning that begins in concrete experiences and move toward the abstract if mastery is to be obtained in 

the child. 

 

FUTURE DIRECTIONS 
A number of recommendations for future studies emerged from the data. This study was restricted to ten elementary 

general education classroom teachers from Davao City. The first recommendation would be to expand this study’s 

sample size and the geographic area of the participants. Another recommendation would be to study the perspectives 

of participants not included in this study: middle and high school teachers, specials teachers, and special education 

teachers. In order to collect more data on the lived experiences of general education teachers, follow-up classroom 

observations are recommended.  

 

Studying the swotting styles for inclusion as described by the participants using a quantitative approach would also 

be beneficial. One of the findings from this study was the lack of collaboration between the general education and 
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special education teachers. Further research is recommended to explore what type of co-teaching and alternative 

school program models increase the collaboration between general education and special education teachers and better 

serve students with disabilities in the general education classroom. 

 

Moreover, educators, parents and individual students assess each student’s situation and discuss adjustments needed 

for remote learning. Some examples include using alternatives to print, such as audio or other formats in instruction, 

as well as pictures, flexible scheduling and deadlines, and assistive technology. 

 

Learning in a remote setting may differ from mainstream, classroom-based environments. This includes expectations 

for students and course methodology. Curricula must often be adjusted. For example, homework can be simplified, 

allowing students to dictate rather than type, and audio materials can be provided for reading assignments during 

online class. 
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