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ABSTRACT 
The study uncovered the relationship between distributive leadership of school heads and organizational commitment 
of teachers in public secondary schools of Panabo City Division. Also, it investigated the association of the involved 
variables and the domains of distributive leadership of school heads that significantly influence the organizational 
commitment of teachers. With the use of probability sampling, 150 secondary teachers in the public schools were 
selected as the respondents. Utilizing the descriptive-correlational survey method, the data collated were analyzed 
through the use of Weighted Mean, Product-Moment correlation and Regression Analysis. Results revealed that there 
was an extensive distributive leadership of school heads and an extensive organizational commitment of teachers. 
Furthermore, there was a significant relationship between the two variables. Moreover, all domains of distributive 
leadership of school heads were found to have significantly influence on organizational commitment of teachers. Based 
on the findings, it was further suggested that higher officials in the Department of Education may identify means on 
how to help the school heads in strengthening their distributive leadership to ensure a reinforced organizational 
commitment among teachers.  
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INTRODUCTION 
Organizational Commitment (OC) is the level of commitment an employee is willing to provide for their organization 

to accomplish goals, vision and practice its values. In the case of education, teachers commit to teaching to ensure 

students get quality education measured by their level of academic performance (Bading, 2022). Organizational 

commitment is defined as an important part of the employee's psychological condition. Individuals with a high level 

of commitment usually exhibit positive behaviors in the workplace, such as job satisfaction and organizational 

citizenship, which is of great benefit to the organization (Israel, 2018). More so, organizational commitment is a state 

of being in which an individual becomes bound by his actions and through these actions to beliefs that sustain the 

activities and his involvement (Habib, 2020). However, several school concerns greatly affect the organizational 

commitment of teachers. 

 

In Latvia, Mammadzada (2021) revealed that teaching is a demanding and complex craft. In fact, he mentioned that 

lack of teacher commitment is one of the key factors that have the potential to cause the shortage of effective teachers 

all over the world. There are multiple factors that might cause teachers to leave their jobs. These can be low salaries, 

extravagant workload, poor working conditions, low quality of teacher preparation programs, inefficient leadership. 

In Tanzania, Mwesiga and Okendo (2018) mentioned that teachers’ teaching commitment were limited by several 

challenges such as; poor training and frequency of seminars, workshops and professional development, ineffective 

involvement in school decision making, ineffective communication, lack/poor training, incompetent head of schools, 

low salaries, lack of motivations, lack of security and compensation, poor working environment and government 

interference in the teaching profession. 
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Meanwhile, in the Philippines, Kadtong et al. (2017) revealed that disgruntled teachers who are not satisfied with their 

job will not be committed and productive. They will not be performing at the best of their capabilities if they are not 

satisfied. Consequently, not only the teaching profession is in serious risk but the attainment of national agenda will 

be affected. Poor organizational commitment among teachers is also evident in higher educational institutions. In fact, 

MSU is confronted by similar problems such as poor education spending and annual budget cutbacks. With poor 

finances, MSU is confronted with problems on meeting its basic academic needs like laboratory facilities and library 

resources which brought frustrations to both teachers and students.  

 

In the Division of Panabo City, the researcher observed that teachers were gradually manifesting a declining state of 

commitment towards work. As a matter of fact, some of the teachers were now working abroad to sustain their needs 

which their DepEd employer could not afford. Factors contributing to diminished commitment were multifaceted and 

vary across individuals and contexts. Some potential reasons for poor commitment included  poor leadership, lack of 

direction, or inconsistency in leadership styles which negatively impacted the commitment levels within a team or 

organization. Some of the teachers were given limited opportunities for their career growth or professional 

development which made them become disengaged and less committed. 

 

Despite notable observations, there had been a notable absence of formal studies examining the described 

circumstances. Specifically, there was a dearth of research investigating the organizational commitment of teachers in 

relation to the distributed leadership practices of their school heads. Given this research gap, the researcher endeavored 

to explore the depth of distributed leadership and its correlation with the organizational commitment of public 

secondary teachers, particularly in Panabo City Division. This study also aimed to offer valuable insights to 

policymakers, enabling them to design policies, programs, interventions, projects, and activities that can bolster the 

organizational commitment of teachers within public schools. 

 

METHODOLOGY 

Research Design  

This study was a quantitative research approach utilizing the descriptive correlational approach. Quantitative research, 

in contrast to qualitative research, deals with data that are numerical or that can be converted into numbers. The basic 

methods used to investigate numerical data are called ‘statistics’. Statistical techniques are concerned with the 

organization, analysis, interpretation and presentation of numerical data (Sheard, 2018). Meanwhile, descriptive 

correlational is a study in which the researcher is primarily interested in describing relationships among variables 

(Quaranta, 2017). It focuses on the relationship without attempting to establish a causal relationship (Noah, 2021). 

 

In particular, in descriptive research, the researcher does not manipulate the variables in the study. It simply intends 

to describe the nature of the involved variables (Fox, 2007; Korrapati, 2016). On the other hand, correlational research 

design explores and measures the relationship between the variables of the study with no attempt of manipulating 

them. Also, correlation investigates the strength and direction of the variables. This can be a positive direction or a 

negative direction, and a strong and a weak relationship.      

 

This study was considered as quantitative since it depended on the numerical data when analyzing and interpreting 

the data. It was descriptive since its purpose was to determine the extent of distributed leadership of school heads and 

organizational commitment of teachers. In addition, this academic pursuit was correlational since its purpose was to 

measure the connection between distributed leadership of school heads and organizational commitment of public 

secondary teachers  of Panabo City Division.  

 

Respondents and Sampling 

This study catered the 150 public secondary teachers in the Division of Panabo City. It was claimed that 150 samples 

were enough when testing the simple regression analysis (Hair et al., 2018). Hence, the 150 respondents were enough 

to address the purpose of this study.    

  

Probability sampling specifically two-staged cluster sampling was used to identify the sample of the study. It is a kind 

of sampling technique in which the likelihood or probability of each piece being included may be defined. In other 

words, every member of the population must have an equal and independent probability of being included in the 

sample (Ragab & Arisha, 2018). Cluster sampling is a popular method in conducting researches wherein the 
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population is being divided into different clusters. A cluster is a group of elements that are made up of individual units 

that represent mutually exclusive and exhaustive subsets (Thomas, 2020). It is two-staged cluster sampling since the 

sample of elements from each selected cluster or division is chosen randomly. In the context of the study, all secondary 

teachers from the public schools in Panabo City Division were considered.     

    

 

The respondents include secondary teachers with 2 years teaching experience. They were chosen in this endeavor 

since their 2 years stay in the public school would help them to assess school heads’ distributed leadership, and 

organizational commitment. Respondents who felt awkward and uncomfortable in answering the survey questionnaire 

were free to withdraw from their participation. They were not forced to be part of the study. Their decision to withdraw 

was respected. Apparently, the respondents’ welfare was given utmost importance in the conduct of the study. 

 

Research Instruments 

As to the form of gathering data, this study utilized an adapted survey questionnaire. The questionnaire that was 

employed in this undertaking was divided into two sets. The first set was focusing on the distributed leadership of 

school heads while the second set was about the organizational commitment of public secondary teachers.  

          

Distributed Leadership. The distributed leadership questionnaire was adapted from Hulpia et al. (2011). The 

instrument consisted of 21 items. It had the following indicators, namely: support (1-10); supervision (1-3); and 

coherent leadership team (1-8).   The questionnaire was subjected to a pilot testing having a result of .70 suggesting 

that the items have relatively high internal consistency.  

 

Organizational Commitment. The organizational commitment questionnaire was adapted from the study of Meyer and 

Allen (1997). It had a total of 24 items. It comprised the following indicators: affective commitment (8 items), 

continuance commitment (8 items), and normative commitment (8 items). The alpha coefficient for the 24 items was 

.73, suggesting that the items have relatively high internal consistency.  

 

The instrument in this study was contextualized to achieve the purpose of this study. The researcher integrated all the 

comments and suggestions of the adviser, panel members and expert validators for the refinement of the tools and to 

achieve construct validity. 

 

Data Analysis 

For more comprehensive interpretation and analysis of the data, the following statistical tools were utilized.  

       

Mean. This was used to measure the extent of school heads’ distributed leadership and organizational commitment of 

teachers. 

 

Pearson r. This was utilized to determine the relationships between school heads’ distributed leadership and 

organizational commitment of teachers. 

 

Regression Analysis. This was employed to determine the significant influence of school heads’ distributed leadership 

on the organizational commitment of teachers. 

 

RESULTS AND DISCUSSION 
Presented in this chapter are the findings based on the results of data gathered, the conclusions drawn from the findings 

and the recommendations for consideration. 

 

Findings 

The main focus of the study was to determine the significance of the relationship between distributed leadership of 

school heads and organizational commitment of teachers in public secondary schools. The study was conducted in the 

selected secondary schools in Panabo City Division. There were one hundred fifty (150) secondary teachers who 

participated in this study. Descriptive correlational method of research was used in this study utilizing adopted research 

instruments. The said instruments were validated by the panel of experts and subjected to pilot testing before it was 
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made ready for administration. Mean, Pearson Product Correlation of Coefficient, and Regression Analysis were the 

statistical tools used in analyzing the data. The hypotheses raised in this study were tested at 0.05 level of significance. 

 

The extent of distributed leadership of school heads is extensive which means that distributive leadership is oftentimes 

evident among school heads. This descriptive equivalent suggests that distributive leadership practices are frequently 

observed, highlighting the active engagement of school heads in various leadership dimensions, such as support, 

supervision, and coherent team leadership.  

 

Meanwhile, the extent of organizational commitment of teachers is extensive which means that it is oftentimes evident. 

This descriptive equivalent indicates that the manifestation of organizational commitment is frequent, underscoring 

the consistent dedication and attachment of teachers to their educational institutions. 

 

It was found out that there is a significant relationship between distributed leadership of school heads and 

organizational commitment of teachers. The hypothesis of no significant relationship between distributed leadership 

of school heads and organizational commitment of teachers was rejected. The analysis reveals a significant 

relationship between the distributed leadership of school heads and the organizational commitment of teachers. The 

rejection of the null hypothesis underscores that distributed leadership practices exert a notable influence on shaping 

the organizational commitment levels among teachers within educational settings. 

 

More so, it was revealed that all the domains of distributed leadership of school heads significantly influence the 

organizational commitment of teachers. The findings highlight a comprehensive impact of all distributed leadership 

domains on the organizational commitment of teachers. This underscores the collective influence of support, 

supervision, and coherent team leadership in fostering a higher level of commitment among teachers within the 

organizational context. 

 

Conclusions  

Based on the findings of this study, the following conclusions were offered: 

The extent of distributed leadership of school heads means that it is oftentimes evident in the school. In fact, all 

dimensions are oftentimes evident from the school heads, namely, support, supervision, and coherent leadership. 

 

Meanwhile, the extent of organizational commitment of teachers is oftentimes evident. Apparently, all indicators are 

found to be oftentimes evident specifically on transparency, affective commitment, continuance commitment, and 

normative commitment. 

 

Based on the findings, distributed leadership of school heads and organizational commitment of teachers are related. 

All domains of distributed leadership of school heads are linked to the organizational commitment of teachers. 

Also, distributed leadership of school heads significantly influenced the organizational commitment of teachers. In 

fact, all domains of distributed leadership of school heads, namely, support, supervision, and coherent leadership 

significantly influence the organizational commitment of teachers. This leads to the rejection of the null hypothesis. 

Further, the result indicates that for every unit increase in the three domains of distributed leadership of school heads, 

the organizational commitment of teachers will also increase.   

 

The substantial and moderately positive correlation between distributed leadership and organizational commitment, 

as outlined in Spillane and Healey's (2010) Distributed Leadership framework, underscores the emphasis on collective 

engagement within an organization. Wilmore (2007) posited that distributed leadership entails not individual 

leadership but rather the equitable distribution of leadership responsibilities among all group members, promoting a 

collaborative approach.  

 

Gaertner and Nollen (1989) highlighted that the distributed leadership behaviors of school principals significantly 

influence teachers' perceptions of organizational commitment, which refers to employees' desire to remain in the 

organization without financial concerns while aligning themselves with its objectives and values. Hulpia and Devos 

(2010) suggested that teachers assuming leadership roles in schools where distributed leadership is prevalent is 

attributable to their dedication to their schools, indicating a strong link between distributed leadership and 

organizational commitment. 
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Recommendations 

The following suggestions were offered based on the conclusions of the study:      

The higher officials in the Department of Education may continue to promote and support programs that enhance 

distributed leadership skills among school leaders. Emphasizing professional development initiatives that focus on 

fostering supportive, supervisory, and coherent team leadership behaviors will contribute to a more committed and 

engaged teaching workforce. Additionally, creating a conducive environment that recognizes and rewards 

collaborative leadership efforts may further strengthen the organizational commitment of teachers, ultimately 

enhancing the overall effectiveness of educational institutions. 

 

Moreover, school heads may actively cultivate and strengthen these leadership practices. They may encourage a 

supportive and collaborative school culture, providing regular opportunities for supervision and mentorship, and 

fostering a cohesive team leadership approach will not only enhance teachers' commitment but also contribute to the 

overall success and effectiveness of the school. School heads may prioritize professional development in distributed 

leadership skills, recognizing the pivotal role these practices play in creating a conducive and motivated work 

environment for teachers.   

 

Furthermore, teachers may embrace opportunities for professional growth and development provided by school 

leaders, participate in supportive team environments, and contribute to the overall success of the school through their 

commitment and dedication. By recognizing and valuing the distributed leadership initiatives implemented by school 

heads, teachers may foster a sense of shared responsibility and mutual support, ultimately contributing to a more 

cohesive and thriving educational community. 

 

Lastly, for future researchers, delving deeper into the extensive nature of distributed leadership among school heads 

and its impact on the organizational commitment of teachers presents a rich avenue for exploration. A more in-depth 

analysis of specific leadership practices and their varying effects on different facets of organizational commitment 

may offer nuanced insights. Additionally, examining contextual factors influencing the effectiveness of distributed 

leadership in diverse educational settings may contribute to a comprehensive understanding. Employing mixed-

method approaches, combining quantitative data with qualitative narratives from teachers, may provide a holistic 

perspective. Such research endeavors may contribute significantly to the existing knowledge base, guiding educational 

institutions in fostering environments that enhance teacher commitment and, consequently, student success. 
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