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ABSTRACT 
The study uncovered the relationship between organizational support and teacher performance in public secondary 
schools of Panabo City Division. Also, it investigated the association of the involved variables and the domains of 
organizational support that significantly influenced teacher performance. With the use of probability sampling, 150 
secondary teachers in the public schools were selected as the respondents. Utilizing the descriptive-correlational 
survey method, the data collated were analyzed through the use of Mean, Product-Moment correlation and Regression 
Analysis. Results revealed that there was an extensive organizational support and an extensive teacher performance. 
Furthermore, there was a significant relationship between the two variables. Moreover, all domains of organizational 
support were found to have significantly influenced teacher performance. Based on the findings, it was further 
suggested that higher officials in the Department of Education may identify means on how to help the school heads in 
extending organizational support to attain excellent performance among teachers. More so, future researchers may 
further explore the involved variables considering other factors and research methods. 
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INTRODUCTION 

Performance is the result and work behavior that has been achieved in order to complete the tasks and responsibilities 

that have been given within a certain period of time. Because in the world of education, the relationship between 

students and teachers becomes an important factor in learning and teaching activities, both in gaining knowledge and 

in developing the personality of student. Education is one of the important factors in the development of a nation. 

High or low quality of education is not only caused by the educational process, but can also be influenced by the low 

performance of teachers as educators. However, teachers tend to perform poorly due to some factors.  

 

In Indonesia, the quality of teachers is still low, both in terms of competence, knowledge, and pedagogical expertise. 

The Program for International Student Assessment (PISA) survey in 2018 has released that the quality of Indonesian 

education is still in the 10th lowest category, both in the fields of literacy, science and mathematics. This is due to the 

disparity and low quality of teachers. With the low quality of the teacher, it will have an impact on various things, 

including achievement and learning process for students (Kanya et al., 2021). Yariv (2011) mentioned that problematic 

teachers present one of the toughest challenges school principals may ever face. Poor-performing teachers not only do 

not provide the expected results, but their negative behavior may distract others from doing their work and reduces 

staff credibility.  

 

In the Philippines, teachers’ performance has been affected due to teaching-related stressors. It reduces individual and 

institutional efficiency, which has a profound effect on educational institutions. In 2017, various incidents on work-

related stress were reported to have been affecting Filipino Workers. CNN PH poll entitled Filipino Top Causes of 

Stress in 2017 reported that 23 percent of the Filipinos were experiencing work-related stress such as management, 

deadlines, workload, and sometimes co-worker (Ansis, 2017). Sarabia and Collantes (2020) mentioned that the top 5 

causes of stress of employees revolves on low pay, inadequate staffing, company culture, lack of work/life balance, 
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and lack of supervisor support. Alson (2019) reported that stress is a pervasive factor in teachers’ lives in the 

Philippines, negatively affecting their performance. 

 

In Mindanao, a study conducted by Molina et al. (2018) as part of the teacher classroom observation study revealed 

that teachers fail to explicitly articulate the objectives of the lesson and relate classroom activities to those objectives. 

Most teachers, (60%) explicitly state a broad lesson objective. Others do not state it, but it can be inferred from the 

lesson. Moreover, more than half of teachers (57%) do not connect what’s being taught to other content knowledge or 

students’ daily lives. They rarely connect these objects to the lesson content. Finally, almost a quarter of teachers 

(22%) do not model by enacting procedures or thinking aloud. Although they ask students to read a text, answer 

specific questions, or complete activities, they rarely walk them through the process of  how to solve for a task.  

 

However, the mentioned circumstances were solely observed, as the researcher had not encountered any existing study 

focusing on the performance of teachers within the local context, particularly considering the organizational support. 

Given this scenario, the researcher was driven to delve into the magnitude of organizational support and its impact on 

teacher performance, specifically within the public secondary schools of Panabo City Division. Moreover, the 

objective was to explore the relationship between these two variables. 

 

Conducting a study on organizational support as a construct of teacher performance holds significant social relevance 

in contemporary education. By investigating the relationship between organizational support and teacher performance, 

valuable insights can be gained into how supportive work environments impact educators' effectiveness, job 

satisfaction, and overall well-being. Hence, addressing issues related to organizational support can lead to the 

development of policies and practices that promote equitable and inclusive teaching environments, benefiting both 

teachers and students alike. Additionally, the researcher intended to present this study in various local, national, and 

international forums, with the ultimate goal of publishing it in a journal indexed by Scopus. 

 

METHODOLOGY 

Research Design  

In this research, a quantitative approach was utilized, precisely employing a descriptive correlational technique. 

Quantitative research involves gathering numerical data and then applying mathematical analysis, frequently 

integrating statistical tools. This methodology is employed to clarify and offer insights into particular problems or 

phenomena (Apuke, 2017). In the realm of descriptive correlational studies, the emphasis is on delineating variables 

and the inherent relationships that emerge among them (Davis, 2021).   

  

Descriptive research involves a non-interventionist approach by the researcher, observing variables without any 

manipulation. Its principal aim is to offer a comprehensive comprehension of the fundamental attributes of these 

variables, as highlighted by Korrapati (2016). Conversely, a correlational study aims to ascertain if a relationship 

exists between two variables. According to Kabir (2016), this entails assessing whether a change, either an increase 

or decrease, in one variable is connected to a corresponding increase or decrease in the other.  

     

This study fell under the quantitative category as it depended on numerical data for analysis and interpretation. It was 

descriptive in nature as it sought to assess both the organizational support and teacher performance. Furthermore, this 

academic undertaking is considered correlational because it examined the association between the organizational 

support and teacher performance in the public secondary schools in Panabo City Division. 

 

Respondents and Sampling 

A total of 150 public secondary teachers were invited to participate in this study. According to Hair et al. (2018), it 

was suggested that a minimum of 50 samples was required for simple regression analysis, and typically around 100 

samples sufficed for most research scenarios. Therefore, having 150 respondents was more than sufficient to fulfill 

the objectives of this study. 

    

In selecting the study's sample, a two-staged cluster sampling, a form of probability sampling, was utilized. This 

sampling method allows for determining the probability or likelihood of inclusion for each item. Essentially, every 

member of the population has an equal and independent chance of being part of the sample (Ragab & Arisha, 2018). 

In research, cluster sampling is a widely adopted technique that involves dividing the population into clusters. A 
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cluster comprises unique units, forming exhaustive and mutually exclusive subsets (Thomas, 2020). The two-stage 

cluster sampling is employed due to the random selection of a sample from each specified cluster or division. In the 

context of this study, all secondary teachers from the public secondary schools of Panabo City Division were taken 

into account.  

      

The inclusion and exclusion criteria for this study specified the selection of secondary teachers with a minimum of 2 

years of teaching experience. This criterion was essential as it allowed teachers with at least a 2-year tenure in public 

schools to effectively evaluate the organizational support and its impact on teacher performance. Additionally, 

participants who felt uneasy or uncomfortable answering the survey questionnaire had the option to voluntarily 

withdraw from participating in the study. They did not face any pressure to continue their involvement, and their 

decision to withdraw was fully respected, emphasizing the paramount importance of the respondents' welfare in the 

study's conduct. 

 

Research Instruments 

Regarding data collection, this study utilized a customized survey questionnaire. The questionnaire used in this project 

had two distinct sets. The initial set centered on evaluating the organizational support, while the subsequent set focused 

on assessing the teacher performance. 

 

Organizational Support. The questionnaire on organizational support was adapted from Eisenberger et al. (1990). This 

tool had 22 statements. It had the following indicators, namely: school support (1-9), supervision (1-4), and coworker 

assistance (1-9). The Cronbach alpha coefficient for the 15 items is .74 suggesting that the items have relatively high 

internal consistency. 

 

Teacher Performance. The teacher performance questionnaire was adapted from Nielsen (2002). The instrument 

consisted of 22 items. It had the following indicators, namely: productivity (1-6), quality (1-5), openness to new 

learning (1-4), relationship with other associates (1-4), dependability and reliability (1-5), ability to function under 

stress (1-3), and attendance and timeliness (1-4). The questionnaire was subjected to a pilot testing having a result of 

.72 suggesting that the items have relatively high internal consistency.  

 

The instruments employed in this study were tailored to align with the study's objectives. The researcher incorporated 

and consolidated all feedback, comments, and suggestions provided by the adviser, panel members, and expert 

validators to enhance and refine the research tools, thereby ensuring the achievement of construct validity.  

 

Data Analysis 

For more comprehensive interpretation and analysis of the data, the following statistical tools were utilized.  

       

Weighted Mean. This was used to measure the extent of organizational support and teacher performance.  

       

Pearson r. This was utilized to determine the relationships between organizational support and teacher performance. 

  

Regression Analysis. This was employed to determine the significant influence of organizational support and teacher 

performance. 

 

RESULTS AND DISCUSSION 

Presented in this chapter are the findings based on the results of data gathered, the conclusions drawn from the findings 

and the recommendations for consideration. 

 

Findings 

 

The main focus of the study was to determine the significance of the relationship between organizational support and 

teacher performance in public secondary schools. The study was conducted in the selected secondary schools in 

Panabo City Division. There were one hundred fifty secondary teachers who participated in this study. Descriptive 

correlational method of research was used in this study utilizing adopted research instruments. The said instruments 

were validated by the panel of experts and subjected to pilot testing before it was made ready for administration. Mean, 
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Pearson Product Correlation of Coefficient, and Regression Analysis were the statistical tools used in analyzing the 

data. The hypotheses raised in this study were tested at 0.05 level of significance. 

 

The extent of organizational support is extensive which means that organizational support is oftentimes evident. This 

extensive level of organizational support suggests that educators commonly experience assistance and encouragement 

in their professional roles, fostering a conducive work environment for optimal performance. 

 

Meanwhile, the extent of teacher performance is extensive which means that it is oftentimes evident. This suggests 

that teachers consistently demonstrate their capabilities and fulfill their responsibilities effectively, contributing to the 

overall success of the teaching environment. 

 

It was found out that there is a significant relationship between organizational support and teacher performance. The 

hypothesis of no significant relationship between organizational support and teacher performance was rejected. The 

discovery of a significant relationship between organizational support and teacher performance underscores the 

importance of supportive organizational environments in enhancing teacher effectiveness. This rejection of the null 

hypothesis implies that organizational support plays a crucial role in influencing and improving teacher performance 

within educational settings. 

 

More so, it was revealed that all the domains of organizational support heads significantly influence teacher 

performance. The revelation that all domains of organizational support significantly impact teacher performance 

underscores the comprehensive influence of organizational support on teacher effectiveness. This statistical 

significance highlights the multidimensional nature of organizational support, indicating its pervasive impact on 

various aspects of teacher performance within educational institutions. 

 

Conclusions  

Based on the findings of this study, the following conclusions were offered: 

The extent of organizational support means that it is oftentimes evident in the school. In fact, all dimensions are 

oftentimes evident, namely, school support, supervision, and coworker assistance. 

 

Meanwhile, the extent of teacher performance is oftentimes evident. Apparently, all indicators are found to be 

oftentimes evident specifically on productivity, quality, openness to new learning, relationship with other associates, 

dependability and reliability, ability to function under stress, attendance and timeliness. 

 

Based on the findings, organizational support and teacher performance are related. All domains of organizational 

support are linked to teacher performance. 

 

Also, organizational support significantly influenced teacher performance. In fact, all domains of organizational 

support, namely, school support, supervision, and coworker assistance significantly influence teacher performance. 

This leads to the rejection of the null hypothesis. Further, the result indicates that for every unit increase in the three 

domains of organizational support, the teacher performance will increase. 

 

The strong correlation between organizational support and teacher performance underscored the validity of the Person-

Environment Fit (P-E fit) Theory proposed by French, Rodgers, and Cobb (1974), which explored the outcomes of 

interactions between individuals and their environments. This theory posits that a positive fit between individuals and 

their environment fosters favorable behaviors. A harmonious P-E fit reduces workplace conflicts, enhances employee 

motivation, and heightens their commitment, ultimately leading to job satisfaction and increased prospects for career 

success.  

 

More so, Rhoades et al. (2001) emphasized that organizational support significantly influences performance by 

instilling in employees a sense of responsibility towards their well-being and aiding them in achieving their objectives. 

This notion was supported by Robbins and Judge (2014), who asserted that perceived organizational support directly 

impacts employee performance. Rhoades and Eisenberger (2002) further suggested that enhancing organizational 

support leads to improved employee performance. Uppal and Mishra (2014) asserted a causal relationship between 

perceived organizational support and teacher job performance. 
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Recommendations 

The following suggestions were offered based on the conclusions of the study:      

In light of the extensive organizational support and teacher performance revealed in the analysis, it is recommended 

that DepEd officials prioritize and continue initiatives aimed at enhancing organizational support within educational 

institutions. This may involve fostering a supportive work environment, providing resources and professional 

development opportunities, and encouraging collaborative relationships among staff members. Additionally, efforts 

may be made to recognize and reward teachers for their exemplary performance, thereby reinforcing a culture of 

excellence and continuous improvement. By investing in organizational support strategies, DepEd may further 

cultivate a conducive environment that empowers teachers to thrive professionally, ultimately contributing to the 

overall quality of education. 

 

Moreover, school heads may sustain and amplify efforts in fostering a supportive and conducive work environment 

within their institutions. They may prioritize initiatives aimed at strengthening communication channels, providing 

adequate resources, and offering professional development opportunities to their staff. Additionally, fostering a culture 

of collaboration and recognition may further enhance teacher motivation and engagement, ultimately leading to 

improved performance outcomes. By actively promoting organizational support initiatives, school heads may create 

an environment where teachers feel valued, supported, and empowered to excel in their roles, thus contributing to 

overall school effectiveness and student success. 

 

Furthermore, teachers may capitalize on the supportive environment provided by their institutions. They may actively 

engage with available resources, professional development opportunities, and support networks offered by their school 

administration. They may also prioritize self-care practices to manage stress and maintain well-being, ensuring 

sustained high performance over time. Overall, by actively participating in the supportive ecosystem provided by their 

schools, teachers may maximize their potential and contribute to a culture of excellence within the institution. 

 

Lastly, future researchers may delve deeper into the specific mechanisms through which organizational support 

influences various aspects of teacher performance. This may involve exploring the mediating factors such as job 

satisfaction, motivation, and professional development opportunities that may enhance the impact of organizational 

support on teacher performance. Additionally, longitudinal studies may provide valuable insights into how 

organizational support and teacher performance evolve over time and identify potential long-term effects. 

 

REFERENCES 
1. Athens Journal. (2023). Teacher performance and professional development as predictors of school effectiveness. 

https://www.athensjournals.gr/reviews/2023-5206-AJE.pdf 
2. Aucejo, E. M., & Romano, T. F. (2016). Assessing the effect of school days and absences on test score performance.  
3. Avanzi, L. et al. (2013). Cross-validation of the Norwegian teacher’s self-efficacy scale (NTSES).  

doi: 10.1016/j.tate.2013.01.002  
4. Aydin, B. & Kaya, A. (2016). Sources of stress for teachers working in private elementary schools and methods of coping 

with stress. https://files.eric.ed.gov/fulltext/EJ1126048.pdf 
5. Baba Ibi, M., Gwary, S. & Adamu, F. (2020). Teacher’s conditions of service as correlate to teacher’s productivity in 

Maiduguri Metropolis’ secondary schools, Borno State, Nigeria. https://www.hummingbirdpubng.com 
6. Bae, S. (2021). Evaluating hospitality employees’ various relationships and the effects on organizational commitment. 

https://www.emerald.com/insight/content/doi/10.1108/IHR-01-2021-0005/full/pdf 
7. Baroudi, S. et al. (2020). A quantitative investigation of intrinsic and extrinsic factors influencing teachers’ job 

satisfaction in Lebanon. https://doi.org/10.1080/15700763.2020.173421 
8. Bayaktar, H. & Yilmiz, K. (2016). Examination of stress-coping methods of primary school teachers in terms of different 

variables. https://files.eric.ed.gov/fulltext/EJ1109425.pdf 
9. Bedford, A. (2021). Perceptions and sources of community impacting feelings of depression during COVID-19. 

https://scholarworks.calstate.edu/downloads/76537654b 
10. Belay, S., Melese, S. & Seifu, A. (2022). Elevating teachers’ professional capital: effects of teachers’ engagement in 

professional learning and job satisfaction, Awi District, Ethiopia. 
 https://journals.sagepub.com/doi/pdf/10.1177/21582440221094592 
 

 

https://doi.org/10.36713/epra0414
https://journals.sagepub.com/doi/pdf/10.1177/21582440221094592


   EPRA International Journal of Environmental Economics, Commerce and Educational Management 
Journal DOI: 10.36713/epra0414 |ISI I.F Value: 0.815|SJIF Impact Factor (2024): 8.481        ISSN: 2348 – 814X 

Volume: 11 | Issue:5 |May 2024 

------------------------------------------------------------------------------------------------------------------------------------------------ 

 

---- 2024 EPRA ECEM     |     https://eprajournals.com/   |    Journal DOI URL: https://doi.org/10.36713/epra0414 -------231 

11. Bellhauser, H., Dignath, C. & Theobald, M. (2023). Daily automated feedback enhances self-regulated learning: a 
longitudinal randomized field experiment. https://www.ncbi.nlm.nih.gov/pmc/articles/PMC10233063/ 

12. Breevaart, K. et al. (2019). Voice and silence as immediate consequences of job insecurity.  
https://pure.eur.nl/ws/files/48258307/Repub-123174.pdf 

13. Bryant, C. (2023). A mixed methods study of how elementary teachers cope mentally, physically, and spiritually while 
teaching in a pandemic. https://digitalcommons.gardner-webb.edu/education-dissertations/126 

14. Burroughs, N. et al. (2019). A review of the literature on teacher effectiveness and student outcomes. 
 https://link.springer.com/chapter/10.1007/978-3-030-16151-4_2 

15. Chai, D. (2016). The impact of positive psychological capital and perceived support on work performance.  
https://core.ac.uk/download/pdf/147249767.pdf 

16. Cheku, & Wangdi, N. (2021). The effect of stress on the teaching performance of primary school teachers in Tsirang 
Dzongkhag. https://dx.doi.org/10.22161/jhed.3.5.3 

17. Cicek, B., Turkmenoglu, M. & Ozbilgin, M. (2021). Examining the mediating role of organisational support on the 
relationship between organisational cynicism and turnover intention in technology firms in Istanbul.  
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC8175906/ 

18. Clercq, D. & Bouckenooghe, D. (2019). Mitigating the harmful effect of perceived organizational compliance on trust in 
top management: Buffering roles of employees’ personal resources. https://core.ac.uk/download/pdf/187715124.pdf 

19. Coe, R. et al. (2020). Great teaching toolkit. https://cambridgeinternational.org/Images/584543-great-teaching-toolkit-
evidence-review.pdf 

https://doi.org/10.36713/epra0414

