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ABSTRACT 
In the ever-evolving landscape of education, English teachers must harness the potential of digital pedagogy to 
cultivate critical thinking skills among 21st-century learners. This qualitative phenomenological study aimed to 
explore the integration of digital pedagogy in fostering critical thinking skills among senior high school students. This 
qualitative phenomenological approach collected data from interviews and observations of 10 senior high school 
teachers. The data was collected using coding and analyzed through thematic analysis techniques. The results revealed 
a significant gap in integrating technology into education, highlighting the need for enhanced digital pedagogy 
practices. This study underscores the transformative potential of digital tools and platforms in creating dynamic 
learning environments conducive to inquiry, analysis, and problem-solving. Based on the findings, recommendations 
include facilitating professional development opportunities focused on digital pedagogy and technology integration. 
Principals can be pivotal in promoting ongoing training and workshops led by skilled practitioners or technology 
experts, ensuring teachers remain abreast of the latest digital tools and teaching methodologies. By empowering 
teachers with the knowledge, skills, and resources to utilize digital pedagogy effectively, educators can better equip 
students with the critical thinking skills necessary for success in the 21st century. 
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INTRODUCTION 
Digital pedagogy in design education confronts the dual challenge of outdated curricula and teachers' resistance to 

integrating new technologies, exacerbated by the difficulty of managing large classes. Moreover, the problem of the 

development of critical reading skills remains a pressing issue, with disparities among students in this generation. In 

the same way, leveraging digital tools and interactive content enhances student engagement and addresses these 

challenges, particularly in English as a Second Language classrooms in the Philippines, where creative teaching 

methods are essential for nurturing critical thinking amidst cultural and language barriers. 

 

In Thailand, Boonmoh (2021) noted that secondary-level Thai teachers employed networked technology, although 

they concentrated on only 18 recognized technological instruments. Among the resources used in their English as a 

Foreign Language (EFL) classrooms were Quizizz, Plickers, Edmodo, Quiver, and Kahoot. Although numerous 

empirical research studies have emphasized the advantages of using technological tools in English Language Teaching 

(ELT), there are still practical obstacles to integrating technology in secondary school ELT classrooms. Boonmoh 

emphasizes that many secondary educators wanted to include technology in their lessons, provided they met certain 

requirements such as having an adequate English language education, being comfortable with technology, and having 

real-world experience utilizing it. 

 

In Utah, students can read more engagingly in the United States of America when multimedia and interactive aspects 

are incorporated into literary texts. These studies demonstrate how multimedia integration can promote a closer 

relationship with literary materials. Through online platforms, digital pedagogy facilitates group reading experiences 
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that promote conversation and joint analysis of literary texts. These studies highlight how digital tools help students 

feel like they belong and encourage them to participate in literary debates (Garcia & Piotrowski, 2022). 

 

A study conducted in Canada by Hagerman et al. (2020) states that improving students' contextual awareness is crucial 

because reading comprehension requires meaningful interpretation and good communication with the text. When 

readers connect with the content, they are forced to remember specific information; thus, they must have a solid 

understanding of the subject. The capacity to create significant mental images depends on knowing a certain topic or 

domain. Background knowledge is crucial for reading comprehension since it enables students to choose relevant 

information, sort through word definitions, and make well-informed conclusions from the text. Students need to build 

a solid baseline knowledge base before reading to understand the text's subtleties fully. 

 

On the other hand, the low literacy rates in the Philippines, particularly in the National Capital Region, indicate that 

reading comprehension is a universal difficulty for pupils worldwide, including Filipino children. The 2018 Program 

for International Student Assessment (PISA), which assessed students' literacy levels in 79 participating nations, 

highlights this difficulty. The Philippines' average reading score was 340, which was far lower than the OECD average 

of 487 and showed that Filipino students had a serious reading comprehension deficit. This disturbing finding places 

the Philippines near the bottom of the reading comprehension competency scale, indicating a common challenge that 

Filipino pupils encounter with this important ability (Galang, 2020). 

 

Meanwhile, Gabriel (2021) in Manila identified a national issue regarding insufficient student gadgets when schools 

implemented ICT. Furthermore, the transition to online learning posed challenges for students and teachers, leading 

to difficulties stemming from mental and physical burdens. This disadvantage in adopting ICT could result in some 

students being compelled to discontinue their education. However, educational institutions have incorporated mobile 

or cellular phones as examples of ICT tools for learning purposes.  

  

Consequently, Zamboanga City by Atilano-Tang and Cirilo (2023) highlighted challenges hindering effective 

technology integration in teaching, including limited access to technology, poor internet connectivity, and insufficient 

training and support. Opportunities for improvement were identified, such as enhancing technology access, providing 

professional development, and fostering a supportive organizational culture. The study emphasizes the importance of 

addressing socio-technical and organizational factors, advocating for a comprehensive approach to improve 

technology integration in education. 

 

Similarly, in Davao City, an investigation into the Adoption of ICT in schools has a connection to the Attitude of 

Senior High School Students. The study's results highlight that ICT is highly adopted by senior high school students, 

and Senior high school students display a moderate attitude towards adopting ICT. The study also shows a significant 

relationship between ICT adoption and the attitude of senior high school students towards adopting ICT (Hernandez 

et al., 2023). 

 

This manner of disseminating academic materials is shown in the study conducted by Lim and Arcilla (2021) in Davao 

City; their findings stated that due to the utilization of technological tools, students grew lazy, became reliant on 

Google, and received information from the Internet without identifying its validity. Furthermore, the study revealed 

that this dependency on easily accessible information led to a decline in critical thinking and research skills among 

students. As a result, there is a growing concern about the long-term impact of technology on the quality of education 

and intellectual development. 

 

In the Philippine English education system, where English is officially taught as a second language, the challenges 

intensify when learning Literature in English. The English as a Secondary Language classroom grapples with 

numerous language and cultural obstacles, demanding innovative and creative approaches from educators to engage 

students' interest in literary learning and reading. The resurgence of English Literature in Philippine classrooms 

underscores the urgency for teachers to employ novel teaching methods. As today's classrooms witness increasing 

diversity and uniqueness, integrating Information and Communication Technology (ICT) has opened new avenues for 

collaborative learning. In the literature classroom, students often need help reading and comprehending assigned 

literary texts due to language proficiency gaps and the need for more suitable teaching materials. To address these 
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issues and motivate Kindle students to explore Literature, teachers need to incorporate visual aids in literature 

education. 

 

The following questions guided this qualitative case study: 

1. What challenges do English teachers face in utilizing digital pedagogies and cultivating students' interest in 

reading literary texts? 

2. How can digital pedagogy serve as a coping mechanism in motivating students' interest in reading literary 

texts? 

3. What are the teaching insights gained by English teachers in utilizing digital pedagogies as an effective 

learning tool in motivating students to read literary texts? 

 

METHODOLOGY 
Research Design  

In the next section, the specific details of the research procedures will be described so future researchers can generalize 

the results from this study to other situations. Extensive and careful descriptions of the study's time, place, context, 

and culture will be thoroughly discussed to develop transferability, which is the qualitative parallel to external validity 

in post-positivist research (Mertens, 2005). This section will (a) discuss the interview approach, (b) explain the role 

of the researcher, and lastly, (c) describe the sampling method and ethical considerations. 

 

Research Participants 

The target population for this study will be ten (10) participants from the line-up of private schools in senior high 

school faculty, a senior high school unit who are still teaching during the school year 2022-2023. Five (5) participants 

will join for an in-depth interview (IDI), and six (5) of them will join for the focus group discussion (FGD). These 

participants teach in the school year 2022-2023 and have more than two years of experience in teaching English. A 

sample of ten (10) basic education teachers was purposefully selected from this population.  

 

The researcher will use Purposeful sampling (also known as judgment, selective, or subjective sampling), a sampling 

technique in which the researcher relies on their judgment when choosing members of the population to participate in 

the study. This survey sampling method requires researchers to know the purpose of their studies in order to choose 

and approach eligible participants properly (Denzin, 2017). 

 

This study's participants are senior high school teachers from Rizal Memorial Colleges, Inc., who have two years or 

more of experience as English teachers. Thus, the participants are also qualified for this study as they already have 

experience utilizing digital strategies in delivering their lessons and are able to manage problems related to this 

phenomenon. 

 

Data Analysis 

Qualitative data analysis begins with organizing, reducing, and describing the collected data (Schwandt, 2001). Unlike 

quantitative analysis, there are no prescribed formulas for qualitative analysis. Marshall and Rossman (2006) remind 

researchers that qualitative analysis does not proceed linearly and needs to be neat. However, good practice and 

procedures enhance the credibility of qualitative research.  

 

In this last section, the data analysis procedures will be explained, and the steps taken to ensure the results from this 

study are credible, transferable, dependable, and authentic will be thoroughly described. To guide the data analysis, 

the researcher used the seven phases of data analysis described by Marshall and Rossman (2006) as a means to reduce 

data, create manageable pieces, allow for interpretation, and find meaning in the words of the participants. The seven 

phases included (a) organizing the data, (b) immersion in the data, (c) generating categories and themes, (d) coding 

the data, (e) offering interpretations through analytic memos, and (f) searching for alternative understandings 

(Marshall & Rossman, 2006). 

 

Data analysis first begins with organizing the data. The organization of the data involved keeping information provided 

by each participant separate and in sequence with the order of the interviews. Organizing the data allowed it to remain 

manageable, easily accessible, and readily available. The digital audio files from the interviews were carefully 

transcribed into written form. Electronic folders were established to organize the data collected from each participant. 
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Next, I became familiar with the data by reading the interviews extensively to understand their content. This involved 

reading through the interviews at least three times. Following Hatch's (2002) recommendations for qualitative analysis, 

the researcher created a sheet of notes for each participant. The summary sheets were a quick way to refer back to the 

original data as the data analysis continued (Hatch, 2002). 

 

After the initial readings, Hatch (2002) recommends that researchers read the data completely with one typology in 

mind. Patton (2015) defines typologies as classification systems comprising categories that divide some aspects of the 

world into parts. According to Hatch (2002), typologies are generated from theory, common sense, or research 

objectives. For this study, the researcher used the typologies or themes from the literature review as the constructs to 

view the data. 

 

RESULTS AND DISCUSSION 
This chapter presents the implications and future directions derived from the findings. These implications and future 

directions aim to inform educators, policymakers, and researchers about the opportunities and challenges associated 

with implementing digital instructional strategies in literary education, ultimately contributing to the advancement of 

effective teaching practices and student learning outcomes.  

 

Implications 

 The findings underscore the transformative potential of digital pedagogies in enhancing literary engagement and 

fostering critical thinking skills among students. By effectively integrating digital tools into instructional practices, 

educators can create dynamic and inclusive learning environments that cater to diverse learning styles and preferences. 

Through interactive platforms, multimedia resources, and gamification elements, students are motivated to actively 

participate in literary discussions, explore texts in depth, and develop a deeper connection with the material. Moreover, 

the implementation of adaptive learning technologies and blended learning models enables personalized learning 

experiences that address individual needs and promote cognitive skills development. 

  

These results align closely with the principles of constructivism and experiential learning, which emphasize the 

importance of active engagement, collaboration, and the construction of knowledge through meaningful experiences. 

Constructivist theory posits that learners actively construct their understanding of the world by interacting with their 

environment and assimilating new information into existing cognitive structures. Digital pedagogies provide 

opportunities for students to engage in hands-on exploration of literary texts, fostering active learning experiences that 

align with constructivist principles. Likewise, experiential learning theory emphasizes the significance of reflection 

and experimentation in the learning process. By immersing students in interactive digital environments and 

encouraging them to experiment with different approaches to literary analysis, educators facilitate experiential 

learning opportunities that deepen understanding and promote critical thinking. 

 

Furthermore, the integration of digital pedagogies underscores the importance of student-centered approaches to 

education, which prioritize individual needs, interests, and learning styles. Constructivist and experiential learning 

theories advocate for learner autonomy and the active construction of knowledge through authentic experiences. 

Digital pedagogies enable educators to design learning activities that empower students to take ownership of their 

learning journey, fostering independence and self-directed learning skills. By embracing these theories in the design 

and implementation of digital instructional strategies, educators can create meaningful learning experiences that 

prepare students for success in the 21st century. 

 

The findings highlight the transformative impact of digital pedagogies on literary engagement and critical thinking 

skills development among students. By leveraging interactive platforms, multimedia resources, and gamification 

elements, educators can create dynamic and inclusive learning environments that cater to diverse learning styles and 

preferences. These results align closely with the principles of constructivism and experiential learning, emphasizing 

the importance of active engagement, collaboration, and meaningful experiences in the learning process. By 

embracing these theories in the design and implementation of digital instructional strategies, educators can empower 

students to become active participants in their learning journey and prepare them for success in an increasingly 

complex and interconnected world. 
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Future Directions  

The following are the recommendations for future explorations of this study; 

 

Department of Education may prioritize the integration of digital pedagogies into curriculum frameworks and provide 

comprehensive training and support for educators to effectively implement these strategies. This includes developing 

guidelines and standards for digital literacy and critical thinking skills development, as well as allocating resources 

for the acquisition of technology tools and infrastructure in schools. 

 

School Administrators play a crucial role in fostering a conducive environment for digital pedagogy implementation. 

They may invest in professional development opportunities for teachers, provide access to relevant technology 

resources, and create policies that support innovative teaching practices. Additionally, administrators may facilitate 

collaboration among teachers and encourage the sharing of best practices in digital instruction. 

 

Teachers may embrace a learner-centered approach to digital pedagogy, focusing on designing engaging and 

interactive learning experiences that promote critical thinking skills development. They may continuously seek 

opportunities for professional growth and stay updated on emerging technologies and pedagogical strategies. 

Moreover, teachers may collaborate with colleagues and leverage their expertise to enhance their digital instructional 

practices. 

Students may encourage to take an active role in their learning journey by embracing digital tools and resources for 

independent study and exploration. They may develop digital literacy skills and critical thinking abilities through 

hands-on engagement with multimedia content, interactive platforms, and collaborative learning activities. Students 

may also be empowered to provide feedback on their learning experiences and contribute to the co-creation of digital 

learning environments. 

 

Future Researchers Future researchers may explore the long-term effects of digital pedagogies on students' critical 

thinking skills development and academic achievement. Moreover, I suggest that the future researchers will explore 

the following; 

Exploration of Augmented and Virtual Reality (AR/VR). Future researchers may delve deeper into the potential of 

AR/VR technologies in enriching literary instruction and fostering deeper engagement with literary texts. Future 

studies could explore the effectiveness of AR/VR simulations in creating immersive literary environments and the 

impact of interactive storytelling experiences on students' comprehension and appreciation of literature. Additionally, 

researchers could investigate the feasibility of integrating AR/VR tools into existing digital pedagogies and assess the 

practical implications for classroom implementation. 

 

Quantitative Studies on Learning Outcomes. Conducting quantitative studies to measure specific learning outcomes 

associated with the implementation of digital pedagogies is essential. Future researchers may design rigorous 

empirical studies to assess the impact of digital instructional strategies on students' comprehension levels, critical 

thinking abilities, and engagement with literary texts. By employing standardized assessment tools and robust 

statistical analyses, researchers can provide valuable insights into the effectiveness of digital pedagogies in promoting 

critical thinking skills among learners. 

 

Quasi-Experimental Designs with Control Groups. Utilizing quasi-experimental designs with control groups can offer 

valuable insights into the comparative effectiveness of different digital pedagogical interventions. Future research 

should employ randomized controlled trials or matched-pair designs to compare the effects of various digital teaching 

strategies on critical thinking outcomes. By rigorously controlling for confounding variables and establishing causal 

relationships between digital pedagogy and critical thinking skills, researchers can contribute to the evidence base 

supporting the implementation of effective instructional practices in literary education. 
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