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-----------------------------------ABSTRACT----------------------------------- 

 The purpose of the study was to assess the motivational and supervisory competencies of secondary school 
administrators in the new normal education within the New Bataan District. It explored a quantitative 
descriptive survey method that discovered the level of motivational competencies of secondary school 
administrators as perceived by themselves and teachers in terms of appreciation, feedbacking, human 
relations, and human drive in new normal education. Determined the level of supervisory competencies of 
secondary school administrators as perceived by themselves and teachers in leadership, team building,  
professional growth, and planning. The study found out that the administrators and teachers differ 
significantly in their perception of the motivational and supervisory competence of the school administrators. 
The administrators and teachers did not vary in their perceptions of motivational and supervisory competence 
when analyzed according to educational qualification/attainment, gender, and length of service. 
Furthermore, school administrators and teachers were committed to their work. The motivational q ualities 
and managerial effectiveness lie in the leader's commitment and high sense of responsibility,  especially this 
time of the pandemic. Towards the end of the study, school administrators need to apply measures to 
demonstrate a positive attitude of protection and care towards their teachers, to adapt to new work 
schedules, and build effective team relationships despite the challenges. As a result, school administrators 
evaluated their leadership competencies more positively even this time of the pandemic. Several suggestions 
were proposed for improving school administrators’ leadership competencies.  

KEYWORDS- Motivational competencies, supervisory competencies, new normal education, and 

descriptive-survey method------------------------------------------------------------------------------ 
 

INTRODUCTION 
Earlier this year, COVID19 slammed the door on all aspects of daily life. It interrupted international travel, 

devastating economic growth, and disrupted schooling globally. In just a few months, COVID 19 was a "supernova" 

(Azorín 2020) that caused "undeniable chaos" (Hargreaves and Fullan 2020) and shook the entire educational fabric. 

It has redefined learning as a screen-based remote activity that limits most students to online teacher assistance. 

According to UNESCO, 1.6 billion young people did not attend school during this crisis. As Zhao (2020) points out, 

"virtually all schools have been on hiatus" and teaching has been significantly reorganized. 

Based interviews with 120 principals in 19 states of the United States of America show principals’ raw 

reactions as they and their districts struggled to make plans amid a fog of uncertainty and the challenges, they faced 

especially in dealing with their teachers. The analyzes also include recommendations for schools and districts to 

prepare for the next emergency. Research at the time revealed glaring inequalities and different neighborhood 

approaches. Some gave school principals broad autonomy to make decisions related to the response to the pandemic, 

while others took a centralized, top-down approach that restricted school principals (Superville, 2020). 

With schools reopening in the Philippines and worldwide, special attention is now being paid to the 

challenges facing students and the entire education sector in the new normal. With schools suddenly forced to close 

in the first quarter of 2020, administrators and education officials had to quickly develop and implement alternative 

means to continue the school year without the health of students, teachers, schoolchildren, teachers, students, 

teachers, students, teachers, teachers, students, teachers, etc. non-academic staff and even parents and guardians 

(Asian Perspective, 2021). 

This study is timely for the generation of this society, because, among others. This topic is important 

everywhere. In addition, school leaders are role models for teachers, students, parents, and stakeholders. 
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Consequently, their leadership styles and positive relations with each other have an impact on the community. On 

the other hand, an active school that creates competent individuals and people is a significant contribution to society.  

The researchers have seen the need to conduct a study to assess school administrators' motivational and 

supervisory competence in the new normal education. This issue is an important area that should be studied and 

expounded to enhance one's school performance. It can raise awareness of the school leaders, teachers as the 

external beneficiaries of the study. The result of this can be used to develop a functional scheme to improve the 

teaching and learning process for the school administrators, teachers, and students. It is, therefore, necessary to 

investigate. 

This study will ascertain the level of school administrators’ activities and performance. It should use their 

potentialities and capabilities to bring about added dimensions in their improvement of teachers’ competencies that 

will eventually improve the quality of life among our learners in times of Covid-19 in New Bataan District, Davao 

de Oro Province. 

 

LITERATURE REVIEW 
Harris (2020) stated that before COVID-19, the type of leadership most typically found in schools could be 

described as traditional, following the contours of role and position. The principal's main purpose was to run the 

school and ensure that learning and teaching were most productive. Currently, the staff meetings, coffee catchups, 

and corridor chats are gone. All those formal and informal moments when relationships are formed, and leadership 

is exercised are gone overnight. 

Education leaders worldwide at all levels of the system spend their time influencing and communicating with 

others through a laptop or phone screen. They train their leadership through two-dimensional spaces spending hours 

on Teams, Zoom, or Google Meet. 

Netolicky (2020) pointed out that the work of educational leaders is always complex. It involves complex 

strategy, culture, relationships, governance, operations, and decision making, with multiple moving elements and 

often conflicting views of stakeholders. During the COVID19 pandemic, schools and school systems continue to 

respond to ever-changing circumstances, the increasing complexity of the lives of members of the communities they 

serve, and external narratives.   

Additionally, school administrators strike a balance between strategic and operational leadership. While 

considering all of their employees, they must evaluate a wide variety of effects (individual well-being and 

organizational well-being in addition to learning and service provision). So that they may take wise and well-

informed choices, they must be well-versed in their context and in best practices found elsewhere, together with all 

the available evidence of what is likely to succeed (Netolicky, 2020). 

Moreover, getting through a crisis is inherently flawed, mistakes will be made, but it is the forward 

momentum that is critical and the key to getting through the toughest times. “The impact of the pandemic on global 

health has been exacerbated by the unsustainability of economic globalization, which is based on the neoliberal 

dismantling of state capacities in favor of markets” (Van Barneveld et al., 2020). 

In the context of an effective leader, Blasé and Blasé (1999) recommended several key practices that teachers 

could benefit from, including refining teachers' reflection and training skills, modeling effective teaching, and 

providing developmental resources. teachers aimed at the needs of adult learners, in addition, Day et al. (2016) 

found that successful school leaders "have developed the leadership capabilities of their colleagues through gradual 

sharing of responsibilities with accountability" and "have focused on creating a range of learning and development 

opportunities for all staff. and the students". 

McCarley, Peters, and Decman (2016) underscore the importance of a primary teacher understanding “skills, 

needs, and goals” and building on the strengths of an individual teacher. Regardless of experience or training, 

teachers need their principals’ support and efforts related to teacher development. As Danielson (2012) stated, 

because teaching is so demanding and complex, all teaching can be improved. 

 

METHODOLOGY 
Research Design  

This study employed the Descriptive-Survey method. The central purpose of descriptive survey research 

is to describe the characteristics of a group or population (Frankael et .al, 2012). This research Supplemented 

by two sets of questionnaires as the main gathering tools. The two sets of questionnaires were motivational 

competence and supervisory competence. The said questionnaires were administered to sampled administrators 

and their teachers at the secondary schools of the New Bataan District.  

 

Research Respondents 

The respondents of the study were the 173 secondary classroom teachers and 7 school administrators, 

specifically the schools-in-charge, headteachers, and principals of New Bataan District, Davao de Oro Province. 

 

Research Environment 

This study was conducted in the secondary schools of the New Bataan District, Davao de Oro. New Bataan, 

Davao de Oro, is situated in the Northern part of the Division of Davao de Oro. The District of Compostela bounds 

it in the North, the district of Maragusan in the South, the District of Baganga in the East, and the District of 

Nabunturan in the West. 
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Research Instruments 

The instrument used in the study was the researcher-made questionnaire. There were several sub-topics 

identified to classify the motivational competence and supervisory competence to school administrators in the new 

normal education. The sentences were made simple, brief, concise to provide teachers and school administrators 

with a basic understanding of the purpose of the study. 

The motivational competence included the following indicators: appreciation, feedbacking, human relation, 

and human drive. The supervisory competence comprises indicators such as leadership, team building, professional 

growth, and planning. 

The copy of questionnaires was presented to the 173 secondary teachers and 7 school administrators to 

determine its reliability and the degree of difficulty of items.  

 

Data Gathering Procedure 

A letter was sent to the Schools Division Superintendent to conduct the study from certain secondary public 

schools; by then, asked permission from the School District Supervisor. When approval was obtained, the researcher 

sent the informed consent to the school secondary heads. The consent form indicated the purpose of the research and 

why they were selected as respondents. It specifically explained that their participation in the study is voluntary and 

their identities and responses to the questions will never be disclosed and will be kept confidential. 

The researchers then distributed the questionnaires using online Google survey forms. One of the good 

features of these online forms was the automatic data collection and counting. 

 

Data Analysis 

In addition to the questionnaire created by the researcher, data was gathered using Google Survey Forms. In 

light of the study's objectives, the findings were evaluated and interpreted. With an ANOVA, it was possible to 

determine the degree of supervisory and motivating skills of secondary school administrators for issues 1 through 4. 

On the other hand, T-test was employed to see whether there was a statistically significant difference between 

gender and educational achievement and qualification. Pearson Moment of truth for the merchandise To establish 

the link between secondary school administrators' motivation and supervisory skills, a correlation test will be 

performed. 

 

RESULTS AND DISCUSSION 
The level of motivational and supervisory competence of school administrators as perceived by the teachers and 

themselves are shown in Table 1.  

 

Level of Motivational Competence of School Administrators Perceived by Teachers and Themselves 

That the school administrators were equally high in motivating their constituents, particularly on human 

drive. Teachers considered them good also in human relations, in feedbacking, and a sense of appreciation towards 

their subordinates. This means that the school administrators covered by the study were highly streamed by their 

constituents in terms of giving appreciation, feedbacking, human relations, and human drive. Further indicates that 

the administrators were motivating their teachers highly to achieve better. On the other hand, the level of 

motivational competence of school administrators as perceived by themselves implies that the school administrators 

of the secondary school of New Bataan District have assessed themselves on a satisfactory level of motivational 

competence particularly in human drive, human relations, and feedbacking.  

These findings confirm the idea of Halomen (1999) idea that our schools today need leaders with motivated 

and desirable qualities to attain goals, needs, and expectations of different clientele. 

 

Table 1 

Level of Motivational Competence of  School Administrators Perceived by Teachers and Themselves 

 

Level of Supervisory Competence of School Administrators Perceived by Teachers and Themselves 

Presented in Table 2 is the level of supervisory competence among school administrators illustrated that the 

teachers of the said district perceived their supervisory competence as high. This implies that the school 

administrators possessed super skills and competence in the work of supervision to their constituents. This further 

Motivational 

Competence 

(Perceived by 

Teachers) 

__ 

X 
Description 

 

Motivational 

Competence 

(Perceived by School 

Administrators) 

× Description 

Appreciation 3.95 High Appreciation 4.15 High 

Feed backing 4.01 High Feed backing 4.22 Very High 

Human Relations 4.11 High Human Relations 4.31 Very High 

Human Drive 4.15 High Human Drive 4.35 Very High 

Overall Mean 4.05 High Overall Mean 4.26 Very High 
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implies that they were very effective in their jobs particularly in the aspects of team building and professional 

growth.  

Among the school administrators, the level of supervisory competence rated by them was very high. This 

implies that the administrators considered themselves excellent in terms of supervisory work. They believed they 

were skillfully and knowledgeable in so far as this aspect of their responsibilities was concerned even this time of 

the pandemic.  

 

Table 2 

Level of Supervisory Competence of School Administrators Perceived by Teachers and Themselves 

 

A significant difference in the Level of Perception on Motivational Competence between Teachers and School 

Administrators Themselves 

 

Displayed in Table 3 is the test on the significant difference between the perceptions of administrators and 

teachers in the level of motivational competence among administrators is shown in table 2. This resulted in a 

computed mean difference of 0.20 in favor of the teachers’ perceptions. When tested for significance using a t-test, 

the result was a computed t value of 3.12 greater than the tabulated value of 1.96 at 0.05 level of significance. In this 

regard, the null hypothesis was rejected in this aspect. This implies that teachers and administrators had different 

assessment ratings in the kind of motivational competence administrators were doing. 

 

Table 3 

The significant difference in the Level of Perception on Motivational Competence between Teachers and School 

Administrators Themselves 

 

Motivational 

Competence 

 

__ 

X 

 

 

Difference 

t-test 

Decision 
Computed Tabulated 

Teachers 4.26     

Administrators 4.03     

  0.23 3.12 1.96 
Null 

rejected 

 

The significant difference in the Level of Perception on Motivational Competence when Grouped According to 

Educational Qualification 

 

Presented in Table 4 is the test on the significant differences in the level of motivational competence among 

school administrators when analyzed according to educational qualification. Utilizing the f-test, it was found out that 

the computed t-value (0.766) was lesser than the tabular value (3.49) at a 0.05 level of significance. This implies that 

when respondents were divided based on their educational background, there was no discernible difference in their 

levels of motivational competence. This shows that school administrators' motivating abilities were similar no 

matter what degree of education the respondents had attained. 

 

 

 

 

 

 

 

 

 

 

 

 

Supervisory 

Competence 

(Perceived by 

Teachers) 

__ 

X 

 

Description 

Supervisory 

Competence 

(Perceived by School 

Administrators) × Description 

Leadership 4.12 High Leadership 4.35 Very High 

Team Building 4.20 Very High Team Building 4.30 Very High 

Professional Growth 4.31 Very High Professional Growth 4.47 Very High 

Planning 4.10 High Planning 4.37 Very High 

Overall Mean 4.18 

 

High Overall Mean 4.37 Very High 
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Table 4 

The significant difference in the Level of Perception on Motivational Competence when Grouped According to 

Educational Qualification 

 

Educational 

Attainment 

 

N 

 

__ 

X 

 

Description 

t-test  

Decision 

Computed Tabulated  

Master’s Degree 
 

3 
4.11 High    

With Doctor’s Degree 

Units 

 

3 
4.37 Very High    

Doctor’s Degree 
 

1 
4.12 High    

 

Total 

 

7 
  0.766 3.49 

Null 

Accepted 

 

The significant difference in the Level of Perception on Motivational Competence when Grouped by Gender 

 

Table 5 shows the data on the difference in the level of motivational competence among administrators when 

analyzed according to gender. The null hypothesis in this parameter was accepted since the computed t value 

(0.0491) was lesser compared to the tabular value (2.179) at a 0.05 level of significance. This indicates that the 

motivational skills of the male and female respondents were almost like each other. This implies that motivational 

competence was maybe high or low regardless of the gender of the school administrators. In this regard, the null 

hypothesis of no difference was accepted.  

 

Table 5 

The significant difference in the Level of Perception on Motivational Competence when Grouped by Gender 

 

Motivational 

Competence 

 

N 

 

__ 

X 

 

Description 

t-test  

Decision Computed Tabulated 

Male 4 4.19 High    

Female 3 4.15 High    

Total 
 

7 
  0.0491 2.179 

Null 

Accepted 

 

The significant difference in the Level of Perception on Motivational Competence when Grouped According to 

Length of Service 

Table 6 displays the data on the level of motivational skills among administrators are classified according to 

their length of service using the f-test. The computed t-value (0.0414) was lesser than the tabular value (3.14) at a 

0.05 level of significance. These findings allow us to accept the hypothesis of no difference. This indicates that the 

school administrator manifested the same degree of motivational skills regardless of the number of years of service. 

This further implies that years of service do not affect the performance of school administrators in the area covered 

by the study. 

Table 6 

The significant difference in the Level of Perception on Motivational Competence when Grouped According to 

Length of Service 

 

Length of 

Service 
 

N 

 

__ 

X 

 

Description 

f-test  

Decision Computed Tabulated 

5-10 2 4.23 Very High    

11-15 2 4.18 High    

 

16-20 
2 4.16 High    

21 and above 

 
1 3.88 High    

Total 
 7 

  0.0414 3.41 
Null  

Accepted 

 

The significant difference in the Level of Perception on Supervisory Competence between Teachers and School 

Administrators Themselves 

Presented in Table 7 is the test on the significant difference between the perception of the administrators 

themselves and the teachers on the level of supervisory competence among the school administrators, the computed 

mean difference of 0.21 when tested for significance resulted in a computed t-value of 3.02 which was greater than 
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the tabular value of 1.96 at 005 level of significance. This indicates that the teachers and administrators vary 

significantly. Further, this means that there was a significant difference in the two perceptions. Thus, the null 

hypothesis was rejected in this parameter. 

 

Table 7 

The significant difference in the Level of Perception on Supervisory Competence between Teachers and School 

Administrators Themselves 

Motivational 

Competence 

 

__ 

X 

 

Difference 

t-test  

Decision Computed Tabulated 

Teachers  4.37     

Administrators 4.16     

  0.21 3.02 1.96 
Null 

rejected 

 

The significant difference in the Level of Perception on Supervisory Competence when Grouped According to 

Educational Qualification 

 

Shown in Table 8 is the statistical analysis on the difference of the supervisory competence among school 

administrators when grouped according to educational qualifications. There was a mean difference but when 

computed using f-test, the computed value (0.215) fell below the tabular limit (3.80) at a 0.05 level of significance. 

Hence, the null hypothesis was accepted in this aspect. This means that there was a significant difference in the level 

of supervisory competence when the respondents were categorized according to their educational attainment. This 

further means that the school administrators of secondary school administrators of New Bataan District obtained 

almost the same level of competence in their supervisory works.  

 

Table 8 

The significant difference in the Level of Perception on Supervisory Competence when Grouped According to 

Educational Qualification 

 

Educational Attainment  

__ 

X 

 

Description 

t-test  

Decision Computed Tabulated 

BS Degree with MA Units 4.23 High    

Master’s Degree 4.12 High    

With Doctor’s Degree Units 4.37 Very High    

Doctor’s Degree 4.10 High    

Total   0.125 3.80 
Accepted 

null 

The significant difference in the Level of Perception on Supervisory Competence when Grouped by Gender 

 

Presented in table 9 is the test on the significant difference in the level of supervisory competence among 

school heads was analyzed according to gender. The null hypothesis was accepted at 0.05 level of significance since 

the computed value (0.0394) was lesser than the tabular value (2.306). Therefore, there was no significant difference 

in the level of supervisory competence among school administrators when grouped according to gender. This implies 

that sex is not an indicator for high or low supervisory competence. This implies further that both the male and 

female school heads can have equal chances of showing a high level of supervisory skills.  

 

Table 9 

The significant difference in the Level of Perception on Supervisory Competence when Grouped by Gender 

Motivational 

Competence 

 

N 

 

__ 

X 

 

Description 

t-test  

Decision Computed Tabulated 

Male 3 4.30 High    

Female 4 4.27 High    

 

Total  

 

7 
  0.0394 2.306 

Null 

Accepted 

 

 

The significant difference in the Level of Perception on Supervisory Competence when Grouped According to 

Length of Service 

Table 10 displays the data on the difference in the supervisory competence of school heads were analyzed 

according to their length of service. The computed f-value (0.570) fell below the tabular value (3.41) at a 0.05 level 

of significance. In this regard, the null hypothesis of no difference was accepted. This means that school 

administrators were most likely on the same level of supervisory skills regardless of the number of years as teachers 
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and heads of school. This implies that the school administrators in the areas covered by the study have similar 

concepts, approaches, and perspectives as far as supervisory activities are concerned. 

 

Table 10 

The significant difference in the Level of Perception on Supervisory Competence when Grouped According to 

Length of Service 

 

Length of 

Service 

 

__ 

   X 

 

Description 

f-test  

Decision 

Computed Tabulated  

5-10 4.37 Very High    

11-15 4.33 Very High    

16-20 4.13 High    

21 and above 4.15 High    

   0.570 3.41 
Null 

Accepted 

 

Relationship Between Motivational and Supervisory Competence of School Administrators 

Shown in Table 11 is the relationship between the motivational and supervisory competencies of the school 

administrators employing t-test. The result was that the computed t-value (7.73) was greater than the tabular value 

(2.365) at a 0.05 level of significance. Thus, the null hypothesis was rejected. This implies that there was a 

significant relationship between the motivational and supervisory competencies. This was so because these two 

major concerns of being head, or a leader should go together would also show that the school heads were committed 

to their work. This confirms with the observation of Tria et al. (1999) that motivational qualities and managerial 

effectiveness lie on the commitment and high sense of responsibility of the leader. 

 

Table 11 

Relationship Between Motivational and Supervisory Competence of School Administrators 

 

 

Variables 

__ 

X 
y R r²x100 

t-test Decision 

Computed Tabulated  

Motivational 

Competence 
4.055  

  
   

Supervisory 

Competence 
 4.18 

  
   

 

 
  

 

0.9125 

 

 

83.26 7.73 2.365 
Reject 

null 

 

Furthermore, the qualities and attributes of a leader in the face of a crisis require its approach with 

responsibility, calm, and optimism. However, leaders must manage emotional intelligence and emotional stability to 

put the interests of others above their own in leading the organization. This involves leadership in the faith, through 

total involvement, to overcome any prejudice of persistent normalcy and to collaborate effectively with subordinates. 

Finally, the leader's empathy is the priority in a crisis to provide both personal and professional support at the 

human level while maintaining organizational morale in crisis. Leadership through uncertainty requires leadership 

that is flexible and adapts to changing circumstances. It also requires collaboration, teamwork, and mobilizing 

various skills from the wider school community to tackle shared challenges. Great times bring many challenges, but 

they also offer opportunities to learn and grow. 

 

CONCLUSION 
Based on the findings of the study, the following conclusions were drawn: The Department of Education is 

indeed filled with teachers and school administrators who are so unselfish to commit themselves to continue 

learning despite this COVID-19 pandemic. The teachers rated their school administrators high in motivational 

competence, while the administrators rated themselves very high. On the supervisory competence, the teacher's and 

administrators’ perceptions mocked with a very high degree. There was no significant difference between the 

perception of school administrators and teachers on the motivational competence of school administrators 

themselves. The school administrators rated themselves higher in supervisory competence. Both the school 

administrators and teachers did not vary in their perceptions of motivational and supervisory competencies when 

grouped according to the educational qualification, gender, and length of service. 

Organizations that wish to survive in crises need to develop the necessary infrastructure that enables healthy 

communication, interactive decision making, and strategic planning in an atmosphere that is flexible, agile, and open 

to growth (Raney 2014). By incorporating flexibility into their culture, organizations can better understand 

employees' core issues and ultimately respond efficiently to emerging challenges by making the right strategic 

decisions (Caminiti 2020). 
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RECOMMENDATIONS 
Based on the findings and the study's conclusion, the following recommendations were hereby offered:  First, 

school administrators must strive more to reach a very high level of motivational and supervisory competencies to 

meet the teacher’s expectations. Second, school administrators must take time to orient teachers on the aspects of 

leadership and the importance of holding seminars/trainings on how to maintain a very high level of harmony and 

professionalism. Third, teachers and administrators should always strive to improve educationally or upgrade to 

keep abreast of the new leadership trends in education. Lastly, that a functional scheme to keep the older teachers 

stay effective and productive must be made and implemented.  
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