
                                                                                                                                                                         ISSN (Online): 2455-3662 
 EPRA International Journal of Multidisciplinary Research (IJMR) - Peer Reviewed Journal 
 Volume: 10| Issue: 5| May 2024|| Journal DOI: 10.36713/epra2013 || SJIF Impact Factor 2024: 8.402 || ISI Value: 1.188 

 

2024 EPRA IJMR    |  http://eprajournals.com/   |    Journal DOI URL: https://doi.org/10.36713/epra2013 -------------------------------------------------------------190 

 
LOOKING INTO THE INSTRUCTIONAL LEADERSHIP OF 

MASTER TEACHERS DURING THE IN-PERSON CLASSES: A 
PHENOMENOLOGY 

 

Shiela Mae M. Belbestre1, Maria Lalaine P. Chieng, PhD2 
Master of Arts in Education Major in Educational Management, St. Mary’s College of Tagum, Inc. 

Graduate School Department, Tagum City, Philippines 
 

Article DOI: https://doi.org/10.36713/epra16704 

DOI No: 10.36713/epra16704 

 
ABSTRACT 

This qualitative phenomenological study aimed to explore and understand the views and perceptions of Master Teachers as 
educational leaders during in-person classes in the elementary and secondary schools of the Division of Davao de Oro. The study 
was gleaned from the Contingency Theory and Path-Goal Theory. The research design employed in this study is a qualitative 
phenomenological design. Purposive sampling was used in selecting the participants, who are Master teachers in the elementary 
and secondary schools of Davao De Oro. There were fourteen (14) Master teachers, seven (7) for in-depth interview and seven (7) 
for focus group discussion. Results of the participants’ experiences mainly include managing curriculum implementation, 
facilitating pedagogical development, encountering difficulties as master teacher, and engaging support for professional growth. 
Participants also shared that they handled the situation by carrying out effective instructional leadership, being provided with 
support, and implementing strategies in new setup. Apart from other findings, possessing skills as instructional leader is one of the 
solutions to continue one’s educational leader role during in-person classes. It is also recommended to research further about the 
experiences of teachers as school-in-charge as another angle to be seen along with how they coped with the struggles in handling 
both instruction and administration tasks during in-person classes.  
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INTRODUCTION 

The COVID-19 pandemic has emerged as a complex crisis that 

necessitates great leadership. Due to the disruption caused by 

this pandemic to the world's educational system, leadership in 

schools under normal conditions is different from that in times 

of emergency. Due to this, the implementation of in-person 

sessions after more than two years of blended learning presents 

significant problems for the instructional leadership of Master 

Teachers. They act as a role model for the rest of the teaching 

team as a result, which directly affects how well each student 

learns. However, when Master Teachers' instructional 

leadership will not be effective, teachers and students are 

having a hard time adjusting to the return of face-to-face 

instruction since these they form a great part in implementing 

the curricular landscape of the school.  

 

In Malaysia, schools are scrambling to stay up with the global 

learning recovery as a result of the increased in-person 

instruction since it was found in a study that Master Teachers 

were only completing their leadership duties at a leadership 

function below 90% (Rumeli et al., 2022). In a similar vein, it 

was discovered that most local schools in Thailand lacked 

suitable methods for instructional leadership (Luo, 2022).  As 

evidenced by the gaps between goals and actual 

implementation, there have been incidents of inadequate 

instructional leadership reported in Indonesia (Rahayu & 

Usman, 2022). The results of studies conducted in Malaysia, 

Thailand, and Indonesia suggest that there are significant 

challenges in providing effective instructional leadership in  

 

schools, with Master Teachers in Malaysia not fully meeting 

their leadership duties and a lack of suitable methods for 

instructional leadership in Thailand.  

 

In the Philippines, Laude, et al. (2019) revealed that based on 

the consolidated  National  Competency  Based  Teaching  

Standard  (NCBTS)  –Teachers  Strength  Needs Assessment 

(TSNA) results for three consecutive years starting SY 2014-

2016, in the Department of Education-Division of Biliran, there 

is a need for the secondary Master Teachers to acquire relevant 

skills pertaining to ICT instruction, pedagogy, and making a 

training design to further enhance their instructional leadership 

capacity as Master Teachers who have been assigned with 

various curriculum tasks. Similarly, Mendoza and Bautista 

(2022) supported the notion that Master Teachers will be more 

competent in terms of their instructional competence skills if 

they performed their instructional leadership practices well. On 

the other hand, Ojale (2019) stressed that even though they are 

allocated with funds for training and seminars, due to their 

heavy teaching loads, lack of preparation, and the challenges 

associated with using instructional technologies, master 

teachers are also unable to provide instructional supervision. 

 

Based on my firsthand observation in one of the schools in 

Davao de Oro, Master Teachers face challenges, and they are 

still struggling in adapting to the resumption of in-person 

classes after more than two years of having blended learning. 

As instructional leaders, they are tasked to provide mentorship 

to teachers who are stunned with the return of face-to-face 
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classes. When teachers are not well supervised, effectiveness in 

instruction will be adversely affected and the instructional 

purposes may not be well realized. Thus, this only means that 

Master Teachers’ instructional leadership must be properly 

employed to address the current situation. With this, I would 

like to understand the viewpoints of the Master Teachers in 

carrying out their task as curriculum and instruction experts, 

and the challenges they encountered to carry out a proposal for 

a development plan on the areas master teachers need coaching 

and mentoring as a response to the changes and challenges of 

the modern world. 

 

In the numerous research articles, instructional leaders support 

teachers in their practice by coordinating professional 

development opportunities and offering coaching and 

mentoring to guarantee that best practices are applied in their 

schools. In order to give students, the greatest instruction 

possible, teachers should have access to everything they need 

(Brolund, 2016 as cited in Amakyi, (2021). Additionally, 

school leaders' instructional leadership approaches influence 

their level of leadership self-efficacy. The effectiveness of 

school leaders' responsibilities, choices, and actions will 

increase as they work on tasks that have an impact on school 

improvement (McBrayer et al., 2020). The effectiveness of 

providing high-quality education will be increased as a direct 

result of the master teachers' instructional leadership; they serve 

as the compass in this process. To overcome the learning gap 

that the pandemic has caused in the students, the master 

teachers must carry out their duties.  

 

This study needs to be carried out as soon as possible because 

full implementation of in-person classes happens this year and 

master teachers had significant difficulties when the Philippine 

schools were reopened after more than two years of blended 

learning. The master teachers' experiences, coping skills, and 

insights will be a tremendous aid for the smooth adjustment in 

the reopening of the schools and it could help to improve the 

school's situation. Additionally, there is a paucity of literature 

and study about master teachers' leadership in the classroom, 

and some of the studies are so old that they cannot be utilized 

as a guide for contemporary academics.  

 

The results of this study also aimed to offer a fresh perspective 

on how education would proceed following the pandemic and 

perhaps help all master teachers who were having trouble 

managing their workloads and other responsibilities at the time 

of in-person classes. Additionally, it will highlight the master 

instructors' function and how it affects both teachers' and 

students' performance. The findings of this study will be shared 

with the academic community and other interested parties by 

publishing the research in a reputable journal. This will allow 

the results to be accessible to a wide audience, including 

educators, researchers, policymakers, and other stakeholders in 

the field of education.  

 

PURPOSE OF THE STUDY 
The purpose of this phenomenological study is to explore and 

understand the experiences, coping mechanisms, and insights 

met by Master Teachers in their instructional leadership during 

in-person sessions. The Master Teachers are from different 

schools in the Division of Davao de Oro as they gained 

experience after the comeback of in-person classes. 

 

At this point in the research, the Master Teachers' instructional 

leadership was broadly defined as their concerns about how 

they adjusted their leadership and adapted the implementation 

of in-person classes after more than two years of using blended 

learning due to the pandemic. Upon delving into the 

experiences of these Master Teachers, it will help them to adjust 

their work routine in the new normal education. 

  

RESEARCH QUESTION 
The study aims to answer the following research questions: 

1. What are the lived experiences of Master Teachers as 

instructional leaders during the in-person classes? 

2. How do Master Teachers cope with the challenges 

encountered as instructional leaders during in-person 

classes? 

3. What insights can they share with other Master Teachers as 

instructional leaders? 

 

METHODS 
This study employed a qualitative research design utilizing 

phenomenological approach. The purpose of qualitative 

research, according to Fossey, E. et al. (2002), is to provide 

answers to queries concerning how to understand the 

significance and experiential elements of people’s lives and 

social surroundings more fully. A qualitative research strategy 

also provides a thorough understanding of a particular issue, 

challenge, or meaning based on first-hand experience 

(Maxwell, 2012). 

 

This study primarily used a phenomenological technique to 

investigate the Master Teachers' experiences during the in-

person classes. The phenomenological approach was used to 

investigate human lived experiences or an investigation of lived 

experiences. This method's main objective was to describe the 

nature of the specific phenomenon (Creswell, 2013). 

 

A thorough interview was conducted as part of this study's 

phenomenological approach because it allowed the researcher 

to delve into the perspectives, understandings, and emotions of 

those who were actually experiencing the phenomenon—in this 

case, the master teacher's instructional leadership during the in-

person classes. The researcher was able to completely 

comprehend and analyze the participant's experiences because 

of this. 

 

The use of a qualitative-phenomenological methodology in this 

study allowed for the identification, exploration, and 

understanding of participant statements and descriptions 

regarding their experiences and insights. The fact that this 

research design recounts the information acquired from the 

interviews makes it the most suitable for this investigation. 

 

In this study, fourteen (14) participants took part in this study: 

seven (7) participants for the focus group discussion (FGD), 

and seven (7) participants for the in-depth interview (IDI). 

These 14 participants were master teachers from public 

elementary and secondary schools in the Schools Division of 

Davao de Oro- Laak North District. According to Creswell 

https://doi.org/10.36713/epra2013
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(2013), there should be three (3) or no more than fifteen (15) 

participants in a phenomenological study conducted with a 

heterogeneous group. 

 

It used the purposive sampling method since it only includes 

master teachers from various elementary and secondary public 

schools in the Laak North District, Division of Davao de Oro. 

For the collection of data that is rich in detail and of premium, 

purposeful sampling is a common and well-liked method in 

qualitative analysis. According to Patton (2015), purposeful 

sampling involves choosing examples that have a lot of 

information so that the limited sources are used as efficiently as 

possible. 

 

I identified and selected the participants using the following 

selection criteria: a.) must have a permanent item as a master 

teacher of either elementary or secondary public school in Laak 

North District, Division of Davao de Oro, b.) have at least three 

years of experience of teaching face-to-face classes, and c) must 

be assigned in the school under Laak North District, Division 

of Davao de Oro.  

 

On the other hand, these are the exclusion criteria of my study: 

a.) the principal or the school heads of the school, b.) the 

Teacher I to Teacher III and c.) non-teaching staff like 

Administrative Assistant II and Administrative Assistant III. 

 

REVIEW OF RELATED LITERATURE 
Duties and Responsibilities of Master Teachers 

The Department of Education (DepEd) emphasizes a merit-

based approach in the selection and advancement of employees, 

as outlined in DepEd Order No. 29, s. 2002, focusing on 

qualities and competence. This commitment to merit, 

competence, fitness, and equality is fundamental to DepEd's 

policies. Additionally, DECS Order No. 70, s. 1998, governs 

the allocation of Master Teacher (MT) positions, linking them 

to the number of teachers in a district, with one MT post 

designated for 5-7 instructors at the secondary level. Master 

Teachers, as detailed in DO no. 42, s. 2017, play a pivotal role 

in providing technical support across various educational 

domains, including subject matter, pedagogy, curriculum, 

assessment, and professional growth, ensuring a comprehensive 

approach to instructional leadership within the education 

system 

 

The monitoring of modular distance learning (MDL) 

instructors' lived experiences was uncovered through an 

interview and a focus group discussion as part of the research 

into these lived experiences. Master Teachers have 

accomplished educators who are passionate about expanding 

their influence as teachers to raise the standard of instruction in 

their schools (Arce, 2019). Additionally, Master Teachers are 

highly skilled at planning projects for the entire school and 

supporting colleagues' professional development. Master 

Teachers work together with school and/or district 

administration to plan professional development programs, 

oversee teacher teams, and facilitate coaching sessions to help 

their peers develop (Danahy & Tsai, 2021). 

 

Moreover, with the "New Normal" teaching trend, it is their 

responsibility as master teachers to monitor how the pupils and 

teachers are faring. Some participants noted that face-to-face 

training is very different from seeing modular distance learning 

instructors teach and going through the learning experience. In 

the school year 2020–2021, it is predicted that education would 

start under the New Normal. Parents, students, and the 

Department of Education were all put at risk by the abrupt shift 

from in-person instruction to online instruction since the latter 

sought to preserve educational quality despite changes in how 

instruction was given (Ancheta & Ancheta, 2020).  

 

Thus, the Department of Education is tackling the difficulties 

in basic education through its Basic Education Learning 

Continuity Plan (BE-LCP), in accordance with Department of 

Education Order No. 012, s. 2020. This strategy seeks to find a 

way to continue instruction despite these difficulties while also 

ensuring the health, safety, and well-being of students, 

instructors, and staff throughout the COVID-19 epidemic. The 

BE-LCP was specifically developed with a legal framework 

that responds to the "new normal," keeping in mind the 

constitutional duty to continuously protect every citizen's 

access to a high standard of education (Creus, 2019). 

 

The school principal, head teachers, and master teachers must 

oversee and watch learning delivery to verify that it truly takes 

place and that the necessary feedback and technical assistance 

will be provided (Wong, 2019). This is necessary to ensure 

learning continuity. A study found that the MTs performed 

exceptionally well in terms of their instructional competence 

and that they were highly skilled in terms of educational 

leadership, notably in the areas of planning, assessing, 

reporting, and professional growth and development. Due to 

their competence in education, they are qualified to advise and 

mentor other teachers with these (Donato, 2021). 

 

In addition, Abasolo et al. (2021) in their study reiterated that 

master teachers are very good in terms of modeling exemplary 

practice in the application of content knowledge and pedagogy 

showing its integration within and across learning areas. This 

means that teachers look up to them on how teaching instruction 

must be carried out, and this would serve as a guide to them to 

do the same. On the contrary, even though a secondary master 

teacher entails a subject he specializes in he must relate his area 

of expertise to other disciplines which some teachers find hard. 

Therefore, master teachers are expected to demonstrate such 

concern. 

 

Resiliency of Master Teachers on New Curricular Routines 

In 2020, distance learning via online learning gained popularity 

because of the COVID-19 pandemic (Kim, 2020). By the end 

of October 2020, around 25 countries in the East Asia and 

Pacific region that had been entirely shuttered during COVID-

19 have either started or restarted lessons (UNICEF, 2020). 

Only "green districts," or those with less COVID-19 danger, 

have seen school reopening in Indonesia since July 2020. 

During COVID-19, internet learning was employed in several 

Indonesian schools. With this, master teachers should cooperate 

fully with the teachers below them and offer technical support. 

The goal is to minimize academic losses through efficient 

event, emotion, and consequence management (Hanafi et al., 

2021). 
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Although face-to-face classes go back to normal, there are still 

emergency situations like calamities where distance learning is 

implemented for the safety of students. Nicholls (2020, as cited 

in Abasolo et al., 2021) stated that having distance learning 

could mean more work on the part of teachers who print 

learning materials and create essential content that students can 

cope with despite the circumstances. So, it is a challenge for the 

Master Teachers to supervise them effectively in adjusting to 

such setup. So, they must be aware of their capabilities and 

responsibilities in the context of New Normal K12 Education.  

 

  Furthermore, changes should be implemented based on the 

lessons learned to maintain the safest environment possible for 

children, staff, and larger communities. Difficulties in 

implementing the distance learning plan developed on a regular 

basis. Due to a dearth of distance education competence as well 

as computer literacy, teachers were caught off guard for 

emergency remote instruction. Indeed, the pandemic puts 

teachers' adaptability and flexibility to the test (Cardullo et al., 

2021). As a result of the present constraints, MTs must modify 

their practices when watching classes. Mentoring and coaching 

are more important than ever in assisting instructors with 

instructional implementation (Caratiquit & Pablo, 2021). 

 

Teachers are driven to come up with novel ways to 

communicate with their students with the help of MTs (Lagua, 

2020). Furthermore, technical assistance to instructors should 

be provided on a consistent basis. The situation has necessitated 

greater dedication to the task at hand, empathy for others, and 

extra measures to ensure that training continues in the event of 

a pandemic. As a result of these issues, the master teachers were 

forced to take on new responsibilities (Caraan et al., 2022). 

 

Adapting in the face of hardship is one of the master teachers' 

strengths. Various problems exist, particularly during this 

trying time, and teachers are still adjusting to the new normal 

(Tosun et al., 2021). To effectively offer their teachings, they 

must use available and suitable pedagogy (Lapada et al., 2020). 

Because MTs are more familiar with, conversant with, and 

educated about educational philosophies, one of their duties is 

to impart their instructional competence to Teachers I-III 

(Teruel et al., 2022).  

 

Finally, to ensure quality education, the MTs oversee the 

implementation of in-person classes to Teachers I-III through 

classroom observation (CO). COs are completed using pre-

determined metrics and the Philippine Professional Standards 

for Teachers-Results-Based Performance Management System 

(PPST-RPMS). During the pre-observation process, the MT 

and the instructor must discuss and agree. These indications 

must be monitored throughout the delivery of actual instruction, 

and a post-observation conference must take place (Patadilla-

Naquines & Salazar, 2022). 

 

Master Teachers as Instructional Leaders 

Continuous, collaborative, and professional efforts to improve 

teaching effectiveness constitute instructional leadership. It 

may be important to give management, support, impart ideas, 

aid, or creativity to improve a teacher's capacity for managing 

varied learning contexts (Donato, 2021). A well-rounded 

master teacher who is second only to the principal will have a 

broad leadership style that integrates several different 

leadership models. The goal of classroom instruction is to 

follow the practice of instructional leadership. It could be 

determined by how successfully its administrators and 

members work together. These leaders must have a thorough 

understanding of and familiarity with the educational 

environment. They must encourage collaboration to strengthen 

the school and its professional learning community (Hanafi et 

al., 2021).  

 

Additionally, instructional leadership is a strategy for 

formulating and disseminating a distinct vision and goals for 

students as well as for assisting instructors through coaching, 

mentoring, and professional development (Rahayu & Usman, 

2022). As a result, instructional leaders are held accountable to 

the community, parents, teachers, and students on a wide range 

of levels. Teachers require a knowledgeable, energizing, and 

supportive leader in the classroom (Potane et al., 2021). 

 

People have long been curious about the relationship between 

instructional leadership and school effectiveness, which is often 

gauged by student academic accomplishment. According to 

prior studies, instructional leadership has the most empirical 

impact on the results of student learning of any kind of 

leadership (Qian et al. 2017). In support of this, a meta-analysis 

showed that instructional leadership typically had a three to 

four times better influence on student learning outcomes than 

transformational leadership. The size of the effects of 

instructional leadership may also vary depending on cultural 

background (Zhao, 2018). 

 

Additionally, the decisions and actions of instructional leaders 

play a crucial role in building and sustaining trust in a school. 

A leader sets the atmosphere for their organizations. Their 

attitudes, behaviors, and beliefs have a significant impact on 

how trustworthy the workplace is (Ma & Marion, 2021). 

 

Positive instructional leadership characteristics have been 

shown to significantly predict teachers' trust in the literature. 

Determining a vision, managing through norms and procedures, 

coaching instructional programs, and modeling professional 

actions are important leadership techniques that promote trust. 

The data point to a positive association between instructional 

leadership and faculty trust in the instructional leaders (Atik & 

Celik, 2020). 

 

It was found in a study of master teachers in Cavite, Philippines, 

that master teachers needed to oversee and evaluate learning 

delivery to make sure that it truly happened and that the 

necessary feedback and technical support were provided 

(Espineli, 2021).  The master instructors are further qualified to 

advise and coach other educators due to their depth of 

knowledge in teaching. By providing teachers with the chance 

to learn effective methods that could improve schools' ability 

for critical thinking and education, instructional supervision can 

help re-professionalize teachers' work (Mendoza & Bautista, 

2022). 

 

An investigation carried out in Tanzania by Manaseh (2016) 

found that the hard workload, lack of financial support, 

inadequate training, and carelessness of instructors all have an 

impact on the instructional leadership of heads of schools. The 

report suggests that heads of schools schedule frequent in-
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service training sessions and that more research be done to 

determine the extent to which heads of schools use instructional 

leadership approaches.  

 

Another study conducted in Malaysia found that instructors 

need significant support from their principals in order to 

strengthen their influence over classroom management, subject 

matter material, different aspects of their pedagogy, and student 

assessments. This study also shows that, in contrast to 

conventional methods of formal teacher training, a school 

leader can take on the role of an instructional leader when he or 

she actively engages in coaching, mentoring, and assisting their 

subordinates to enhance their teaching and learning methods 

(Abdullah et al. 2020). Additionally, research in the State of 

Kedah has demonstrated how instructional leadership's 

involvement in the current flow of educational, teaching, and 

learning processes has increased teachers' functional 

competency. Sustainable leaders should inspire teachers to 

collaboratively increase school quality in order to tackle the 

challenges of the 21st century in education (Ismail et al., 2020). 

 

On the other hand, a study from Quisquino (2022) revealed that 

master teachers’ high competence in terms of mentoring, 

observation, instruction, and supervision significantly related to 

the professional growth of the teachers under his supervision. If 

Master Teachers demonstrate all the time their responsibility in 

giving technical assistance to teachers, then it could improve 

the supervisory practice and performance of teachers. This 

implies further that the more effective a master teacher is, the 

more efficient a teacher becomes under his care.  

 

Additionally, one of the responsibilities of instructional leaders 

is to provide a resource for teachers who desire to advance their 

pedagogical practices. Master teachers admitted that they find 

it difficult to become good instructional leaders because they 

lack the time and expertise or because it makes them 

uncomfortable to criticize the teaching methods of other 

teachers. Principals and master teachers can employ these ideas 

to improve teaching and learning in the classroom (Zahed-

Babelan et al., 2019). 

 

An instructional leader's other major responsibility is to develop 

and articulate a clear vision for the future of the school. To 

increase student achievement, principals must develop a vision, 

which they hope teachers will adopt and implement in their 

classrooms on a continuous basis. By establishing goals and 

creating a vision, the school can work toward improved student 

performance (Alsaleh, 2019).  Teachers will work together 

toward a shared objective when principals set goals for the 

school and communicate these goals to the workforce. While in 

high-performing institutions, leaders regard themselves as 

visionaries and act accordingly, school leaders in Greece, for 

example, rarely discuss the institution's goals and objectives 

with their staff members (Qadach et al., 2020). 

 

Master Teachers are competent leaders who have mastered 

management skills in making students independent learners 

who have developed critical thinking skills to grow and thrive. 

It is also reiterated that Master Teachers visit classrooms and 

coach teachers to improve instruction. They also ensure that 

curriculum development happens as well as support such as 

meeting the teachers for the planning of professional 

development training. This is in the form of Learning Action 

Cells (LAC) sessions implemented by the Department of 

Education in all schools. It provides opportunities for teachers 

to discuss the learning gaps, new strategies in teaching, and 

interventions to be made among students who performed lower 

than expected from them. All these endeavors are properly 

administered by a Master Teacher as the most competent in 

terms of delivering high-quality instruction (Jentsch & Konig, 

2022).  

 

It is believed that master instructors, who are supposed to have 

more expertise in curriculum development, professional 

development, and mentorship than typical teachers, are the ones 

who attain the highest standard in teaching. Their teaching 

strategies will be different from those of regular, non-master 

teachers because they are the "creme de la creme" of educators 

(Basilio & Bueno, 2019). Therefore, effective MTs possess 

exemplary pre-teaching skills, outstanding teaching strategies, 

motivational and communication abilities, a thorough 

knowledge of the subject, interpersonal abilities, and classroom 

management competence. Additionally, MTs are seen as 

excellent sources of curricular leadership, qualified instructors, 

staff development, and stimulus (Chew & Cerbin, 2021). 

 

Master Teachers is a model of teacher learning that incorporates 

three elements that have been recommended as helpful for 

teacher development programs. Priority one for programs 

should be their scope and sustainability. The average length of 

MTs is greater than three years. Second, a program needs to be 

especially made for teachers' needs and habits (Mayo, K.E., 

2002).  According to Pambudi and Gunawan (2019), an MT is 

an experienced educator who puts operational issues with 

classroom education first. 

 

The MTS has a high level of professional autonomy because 

the MT establishes the goals, rules, materials, and schedule. 

Teachers in a learning environment pick up knowledge from 

their peers and subject-matter specialists. An MTS, as opposed 

to a one-time training, gives participants the chance to develop 

long-lasting relationships with the MT and other teachers from 

different schools (Zhang & Wong, 2018). 

 

In summary, these pieces of literature highlight the important 

roles of Master Teachers in providing instructional support not 

only to teachers but the school as a whole. The resumption of 

in-person classes signifies that certain curricular adjustments 

must be done such as carefully planning the teaching loads of 

teachers in congruence to the number of students, establishing 

appropriate teaching strategies to scaffold some “learning loss” 

of students due to the pandemic, and providing adequate 

mentorship to teachers in performing their duties and 

responsibilities in making the teaching-learning process 

effective. According to the mentioned authors, Master Teachers 

as instructional leaders of a learning institution, play a critical 

role in shaping the core of the curriculum.   The literature 

discussed in this chapter is structured to have a thorough 

understanding of the study. Evidence shows that there is a need 

to conduct further study in this field.

https://doi.org/10.36713/epra2013
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RESULTS AND DISCUSSIONS 
Table 1 

Major Themes and Core Ideas on the Experiences of Master Teachers as Instructional Leaders 

Major Themes Core Ideas 

Managing Curriculum 

Implementation 

 

• collaborating with school personnel for curriculum implementation 

• providing curriculum direction and guidance 

• assessing and giving feedback and points for improvement to develop higher order 

thinking skills of students 

• monitoring appropriate use of teaching strategies and pedagogies 

• monitoring teaching strategies and mentoring colleagues  

• facilitating professional development in the delivery of quality education  

• making education process more effective  

• being responsible to find strategies to create a program to fill-in the learning gaps of the 

students 

• giving the 100% service to students needing attention 

• providing support to students needing assistance   

Facilitating 

Pedagogical 

Development  

 

 

• ensuring a positive and conducive classroom environment  

• giving varied instructional strategies to improve thinking skills  

• facilitating different kinds of strategies in teaching 

• giving attention to students needing knowledge and skills 

• employing techniques and strategies in Science and Technology subjects 

• engaging the students with different fun activities  

• assessing the progress of learners  

• conducting remedial classes  

• ensuring congruency of teaching strategies 

 into learning preference 

Encountering 

Difficulties as  

a Master Teacher 

• having difficulty managing time  

• encountering limited time for instruction 

• engaging so much with paper works 

• doing overloaded tasks  

• having students with learning gaps brought on by the pandemic  

• having adjustment to the work environment 

• adjusting to the role of instructional leader 

Engaging Support for 

Professional Growth 

• implementing Teacher Induction Program (TIP) 

• conducting Learning Action Cell (LAC) sessions  

• providing technical assistance to beginning teachers  

• coaching and mentoring the proficient teachers 

• providing pre-conference and post-conference in the teaching learning process 

• giving positive feedback after the observation  

• observing classes to ensure effective teaching practices  

• discussing with teachers on how to improve their teaching skills and appreciating their 

efforts.  

 

Managing Curriculum Implementation 

“My role during the implementation of in-person classes is to 

collaborate with the principal and fellow teachers in providing 

curriculum direction and guidance for the successful 

implementation of the curriculum.” FGD-06 

“As a master teacher, there are many roles in the 

implementation of in-person classes. The roles I play are about 

the teaching-learning process, monitoring teaching strategies 

and pedagogies, and mentoring colleagues. I feel contented and 

satisfied complying with that role.” IDI-02 

“These are the roles that I play as a master teacher: serve as a 

mentor to facilitate professional development and deliver 

important information to my co-teachers.” FGD-04 

Traditionally, teachers have focused on delivering curriculum 

within the classroom, but nowadays master teachers become 

curriculum managers. These experienced teachers are stepping 

into leadership roles to leverage their understanding of the 

pedagogy and the needs of the students in shaping the 

curriculum they deliver.  

 

Moore (2015) highlighted that master teachers play a crucial 

role in education, not only as instructional leaders but also as 

curriculum managers. They are independent learners dedicated 

to enhancing their own learning to effectively impart 

knowledge to their peers. Master teachers are distinct from 

traditional teachers, focusing on providing high-quality 

professional development to their colleagues and analyzing 
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student data to create academic achievement plans for their 

schools. Their responsibilities include conducting observations, 

scoring assessments, and researching effective teaching 

strategies to support their peers in improving their instructional 

practices.  

 

Facilitating Pedagogical Development 

“We have to ensure a positive classroom environment and 

facilitate varied instructional methods because we are not sure 

if students answer their modules or not when they are at home.” 

IDI-01 

“I facilitate them through the use of different kinds of activities 

so that they would also be motivated to learn in the classroom. 

It is effective because they have high scores in assessment.” 

IDI-06 

“As a master teacher, I employ strategies and techniques where 

they can learn and interact more. I also give attention to those 

students who need special attention.” FGD-04 

 

The role of teachers has evolved beyond simply imparting 

knowledge. It has been found in this study that master teachers 

play a key role in facilitating pedagogical development. 

Furthermore, the participants expressed that they have to play 

various roles as master teacher which include not only 

facilitating the learners but also act as mentors for new teachers, 

guiding them in effective lesson delivery. Their leadership roles 

ensure best practices, and are passed on, and benefits the 

students as well as the educators.  

In connection to the above ideas, master teachers 

facilitating students’ learning are supported by Cheng (2020) 

who emphasized that the instructional coaching and 

collaborative lesson planning of master teachers can 

significantly improve the quality of classroom instruction 

leading to a better student achievement. This collaborative 

approach not only benefit the students but also shows the 

educational leadership of master teachers in shaping dynamic 

and successful learning environment for all students.   

Encountering Difficulties as Master Teacher” 

“In the implementation of in-person classes, master teachers 

faced various struggles one of which is time management. 

There was so much paperwork that some of my classes were 

affected.” IDI-07 

“There are role-overloaded works I do. I become the OIC, 

checking the cleanliness of the environment, becoming a 

teacher, a master teacher, and then coaching others.” IDI-01 

“The struggles I experienced in the implementation of in-

person classes are the learning gaps of the students. They are 

not ready to have face-to-face learning since there are 

adjustments in their behavior and understanding the lessons “ 

FGD-01 

Master teachers, having honed their skills over years 

of experience and dedication, are frequently regarded as 

paragons of educational excellence. Upon delving unto the 

experiences of the master teachers, it can be inferred that their 

journey is not without difficulties. The study shows the 

unforeseen difficulties they encounter in their pursuit of 

fostering effective student learning. Having to teach their own 

students at the same time mentoring co-teachers challenge their 

time management skills.  

The study of Abasolo et al. (2021) reveals that work 

overload and stress were some of the most viewed difficulties 

of master teachers in implementing instruction. Master teachers 

mentioned that they become stressed whenever there was 

unannounced submission of reports that needed to be passed on 

the day or tomorrow. These gave master teachers stress as they 

have work overloads and their time with teaching the students 

will be compromised. Thus, work overloads leading to stress 

among master teachers have been one of the known challenges.  

Engaging Support for Professional Growth 

“In assisting our proficient and beginning teachers, I split the 

newly hired teachers into two to have a Teacher Induction 

program.” IDI-01 

“I assisted the beginning teachers in the implementation of 

their instruction by providing technical assistance in their 

respective subjects.” FGD-03 

“I assisted the proficient and beginning teachers through class 

observation, I saw to it that they achieved the indicators in the 

observation tool.” IDI-05 

Master teachers plays an important role in establishing 

mentorship relationships with other teachers, fostering 

professional growth and development within educational 

settings. These mentorship programs are designed to enhance 

teaching practices, improve classroom management, and 

support the overall well-being of educators.  

According to Smith and Johnson (2018), mentorship 

by master teachers can lead to increased job satisfaction, 

reduced burnout, and higher retention rates among novice 

teachers. Additionally, research by Brown et al. (2020) 

highlights how mentorship from master teachers positively 

impacts student outcomes by improving instructional quality 

and teacher effectiveness. 

 

Table 2 

Major Themes and Core Ideas on the Coping Mechanisms of Master Teachers as Instructional Leaders during In-person 

Classes  

 

Major Themes 

 

Core Ideas 

Carrying Out Effective 

Instructional Leadership 

 

 

• having the right attitude in managing and leading the school 

• understanding and patience for the students 

• having good planning in managing and leading the instructional aspect 

of the school 

• leading the teachers properly so that plans and objectives will be 

achieved to improve quality education 

• having proper and clear communication with fellow teachers  

• creating a well-balanced time performing one’s duties and 

responsibilities well 
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• enhancing one’s skills as master teacher by providing appropriate 

instructions to students  

• finding ways to help the students and their families in promoting social 

and emotional learning 

 

Being Provided with Support 

 

• having support system by getting technical assistance for the 

improvement of school program  

• having emotional, moral, spiritual and monetary support from family 

and friends 

• getting constructive criticism and sharing of thoughts from the school 

principal and colleagues 

• having a school head to monitor implementation of activities  

• overcoming challenges easily through moral and technical support  

• having supportive school principal and co-teachers in helping implement 

activities and programs well continuing professional development to 

stay competitive and reliable to one’s job  

Implementing Strategies in the 

New Set-up 

• establishing think-pair-and-share activity with the students  

• foster collaborative environment where students and teachers can work 

together to address challenges  

• soliciting ideas from colleagues on effective ways that would make 

learning effective in the classroom  

• seeking support form co-teachers, administrators and stakeholders 

• employing peer teaching strategy to learn from each other 

  

Carrying Out Effective Instructional Leadership 

“In leading and managing the school, it is important to have 

the right attitude to be a mentor to teachers. You should be 

professional and committed to your duties and responsibilities 

“IDI-01 

“Managing and leading the instructional aspect of a school 

during the come back of face to face classes requires good 

planning, execution and time management. Through this the 

objectives of the school will be achieved.” IDI-06 

“As an instructional leader, I just create a well-balanced time 

in facilitating colleagues and learners in delivering quality 

education.”  FGD-06 

Carrying out one’s role as master teachers as a coping 

mechanism in facing challenges is a crucial aspect of the 

teaching profession. Though challenges are inevitable in 

teaching, some teachers find focusing on their roles as master 

teachers help them cope up with these difficulties. Master 

teachers immerse themselves in honing their crafts, developing 

interactive lessons, and ensuring student growth instead of 

being stressed out of the various challenges hindering their 

tasks.  

 

Lacy & Guirguis (2017), states that master teachers cope with 

challenges in their role through various strategies and 

mechanisms. Their research indicates that experienced 

educators often rely on their expertise, resilience, and 

mentorship skills to navigate difficulties effectively. They 

exhibit adaptability and use their knowledge to guide others 

through tough times, providing stability and support within 

educational settings. They also engage in emotional labor, 

managing their emotions, and maintaining professionalism as 

coping mechanisms when facing adversities in the classroom.  

 

Being Provided with Support 

“My colleagues supported me by giving constructive criticisms 

and sharing thoughts on how the learners have been improved 

especially in reading. And for my administrator, the school 

principal, he helps me a lot since he has these words of wisdom 

to share, especially in achieving the best classroom 

interaction.” IDI-05 

“Our principal is very supportive. My co-teachers help a lot to 

implement the school activities as we address the transition to 

in-person classes the implementation of the activities.” IDI-01 

“The support that I have is the moral support, most especially 

to my family and my friends. And the spiritual support by 

prayers and the technical support or technical assistance by my 

colleagues most especially in my professional growth.” FGD-

04 

 

Having a strong support system can significantly motivate 

teachers in performing their jobs effectively. When teachers 

feel valued, acknowledged, and supported by their colleagues, 

leaders, and students, it creates a positive work environment 

that boosts motivation. This recognition can take various forms, 

such as expressing gratitude, celebrating achievements, and 

acknowledging strengths through thank-you note, shout-outs, 

incentives, and encouraging peer recognition.  

 

According to Grossman (2022) creating a culture of recognition 

in schools where gratitude is expressed, achievements are 

celebrated, and strengths are acknowledged can foster a sense 

of value and support among teachers. Encouraging peer 

recognition and feedback can further enhance the feeling of 

being trusted and supported by colleagues among teachers. 

Thus, being provided with support is one of coping mechanism 

among teachers when facing difficulties in their role as master 

teachers. 

 

Implementing Strategies in the New Set-up 

“My strategy is to share my thoughts with my colleagues 

because it is them who know the problems of the learners. Just 

like having a think-pair-share activity. Whatever challenges we 

observe, we think and share to solve the problem.” IDI-02 

“Peer teaching is a strategy we do so that they can share during 

SLAC sessions and we are learning from each other. For the 
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next year, we exchange topics so there will be new points of 

view. “IDI-01 

“As to the strategies that I employed in facing those challenges 

that I encountered, one strategy is by sharing it to my 

colleagues. Another strategy is by accepting the reality that as 

time goes by, learning environment change.” FGD-02 

Master teachers play a crucial role in the education system, 

often facing various challenges that require effective coping 

mechanisms. As the educational landscape shifted, master 

teachers are increasingly adapting to innovative techniques and 

strategies in this changing educational environment. 

Implementing strategies in a new setup is a key approach for 

master teachers to navigate these challenges successfully.  

 

For instance, research by Smith (2018) highlighted the 

significance of proactive strategies in adapting to new 

environments. He emphasized the importance of master 

teachers being flexible and open to change when implementing 

strategies in unfamiliar settings. This adaptability allows them 

to address challenges more effectively and enhance their 

teaching practices. These strategies include integrating 

technologies inside the classroom and maintaining open 

communication to students, colleagues, and parents.   

Table 3 

Major Themes and Core Ideas on the Insights of Master Teachers as Instructional Leaders during In-

person classes 

 

Major Themes 

 

Core Ideas 

 

 

Possession of 

Required Skills 

and Competencies 

 

• be wise and prepared all the time to implement successful and relevant 

output 

• give one’s best and be responsible to all the tasks to become productive 

citizen 

• always be prepared to handle tasks 

• ensure learner’s needs will not be short change 

• use differentiated instruction to meet the learning needs of the students 

• monitor the progress of the students 

• encourage teachers to have diagnostic assessment to identify the level and 

learning needs of the students 

• monitor classes to assess the problems of the teachers 

 

 

 

Possessing Skills 

as an 

Instructional 

Leader 

 

 

• improve instructional leadership skills become more effective  

• make oneself responsive and confident in learning new knowledge 

• experience is the best teacher 

• develop strategic plans to help the students and teachers for the good of the 

school 

• be an efficient teacher with an open heart 

• share one’s knowledge and expertise 

• learn to be open-minded and listen to others 

• helpful experiences to improve one’s skills as instructional leader 

• share thoughts and practices in the classroom 

• set clear direction to achieve goals 

 

Imposing an 

Engaging and 

Supportive 

Teaching-

Learning 

Environment 

 

 

• implement varied strategies in the classroom to enhance student learning 

• implement strategies that learners learn while having fun in the classroom  

• good learning environment for students 

• necessity in having quality teachers and physical facilities 

• give importance to teaching and learning process 

• implement more time on reading for non-readers  

• set standards to encourage students to improve academic performance 

 

Having Positive 

Attitude 

Despite Challenge 

• do what is right for the benefit of the learners and love one’s work 

• give the best for the learners  

• work happily, be open-minded and positive at all times 

• look into the brighter side and focus on solutions not problems 

• take a break if feeling tired 

 

 

Possession of Required Skills and Competencies 

“First, use differentiated instruction, recognize their unique 

ability, and then adapt your teaching strategies.IDI-03 

We master teachers must use differentiated activities to monitor 

the progress of students.” IDI-06 

“To ensure that learners’ needs will not be short-changed 

during in-person classes, I recommend to the master teachers 

that they should properly and wisely be prepared on the 

activities they implemented to have a successful and relevant 

output.” FGD-01 
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Master teachers’ preparedness on their tasks is of great 

importance for ensuring effective teaching practices and 

positive student outcomes. As a seasoned educator, the level of 

readiness and competence of master teachers bring to the 

classroom directly influences the quality of education students 

receive. A well-prepared master teacher is important in shaping 

students’ academic growth and overall development.  

 

In fact, Baecher (2012) emphasizes that the quality of teacher 

preparation programs directly impacts the effectiveness of 

teachers in enhancing student learning outcomes. Being 

adequately prepared as a master teacher involves a combination 

of formal training, ongoing professional development, and 

practical experience to excel in the dynamic educational 

landscape. Teachers' feelings of preparedness play a significant 

role in their ability to navigate various classroom requirements, 

such as maintaining order and discipline, addressing student 

needs, and engaging in professional development activities.  

 

Possessing Skills as an Instructional Leader 

“The experiences I acquired made me open-minded in 

developing strategies in planning what suits best to the needs 

of teachers, students, and school. IDI-01 

It gives me new knowledge to make my instructional leadership 

effective.” IDI-06 

“Be open to change and accept the reality that we make 

mistakes anytime. Be open to share what you know to your 

colleagues.” FGD-04 

Master teachers play a crucial role as instructional leaders 

within educational settings. Instructional leadership is not 

solely the responsibility of principals but should also be 

integrated into the expertise of master teachers. These educators 

are known for their ability to deliver high-quality professional 

development to both students and fellow teachers, focusing on 

improving instructional practices and student achievement. 

 

Moreover, Wien and Beck (2022) underscore that master 

teachers possess various skills such as managing classrooms 

effectively, accelerating student learning, and fostering critical 

thinking skills among learners. Furthermore, they are described 

as exceptional communicators who tailor their teaching to meet 

the diverse needs of their students, emphasizing the importance 

of creating independent learners capable of thriving 

academically. 

 

Imposing an Engaging and Supportive Teaching-Learning 

Environment 

“I will implement varied activities inside my classroom which 

it can catch students’ attention”. IDI-03 

“I hope to implement a good learning environment for my 

students.” IDI-07 

“We need to set standards for our students to help them improve 

their academic performance.” FGD-05 

Master teachers play a crucial role in instructional leadership, 

focusing on professional development, supporting classroom 

teachers, and enhancing teaching effectiveness. They engage in 

various activities such as providing demonstration lessons, 

coaching, team-teaching, and conducting walk-throughs to 

ensure the effective implementation of strategies and best 

practices.  

 

In line with this, according to Gouedard et al. (2020) the 

effectiveness of master teachers in driving curricular 

improvements lies in their pedagogical expertise and ability to 

embed authentic application of skills through research-based 

professional development. They are described as change agents 

who conduct extensive behind-the-scenes work to guide 

teachers in improving their effectiveness and student 

achievement. Master teachers are independent learners 

dedicated to enhancing their own learning to deliver high-

quality professional development to their peers.  

 

Having a Positive Attitude Despite Challenges 

“Just do what benefits best for the learners. You also have to 

love your work.” IDI-03 

“We should work happily because we are lucky to have this job. 

Just be yourself, and be open-minded we should think positively 

at all times.” IDI-05 

“The advice that I can give to other master teachers is just to 

do what is best for the improvement of instruction to learners.” 

FGD-01 

Master Teachers are recognized for their profound impact on 

students and the classroom environment. They possess a unique 

set of behaviors, attributes, and techniques that set them apart, 

contributing significantly to student learning and development. 

The role of master teachers is not only to impart knowledge but 

also to inspire creativity, share innovative teaching techniques, 

and continuously strive for excellence in education.   

 

In connection to the above idea, Letzel et al. (2022) highlighted 

that teachers, especially master teachers, are faced with various 

challenges but are adept at instilling a positive attitude despite 

difficulties. These resilience and positive outlook are crucial in 

maintaining motivation, engagement and fostering a conducive 

learning environment for students. Master teachers navigate 

challenges effectively while they remain focused on the 

ultimate goal of providing quality education.  

  

IMPLICATION FOR TEACHING PRACTICE  

The implications of this study to the teaching practice are 

profound. First, the study emphasizes the importance of master 

teachers as instructional leaders in creating a conducive 

learning environment. Educators may develop their 

instructional leadership skills by analyzing and leveraging their 

experiences, which will result in better student outcomes and 

engagement.  

 

Second, the findings of the study highlight the value of 

mentorship and professional development programs for 

teachers. Master teachers can be valuable mentors, sharing their 

knowledge and insights with colleagues to foster a culture of 

continuous learning and growth. Implementing structured 

mentorship programs based on the experiences of these 

instructional leaders can have a major impact on teachers’ 

professional development and contribute to a more 

collaborative learning community.  

 

Furthermore, the study emphasizes the importance of reflective 

practice in teaching. Master teachers frequently use reflective 

practices to examine their instructional strategies, assess 

student learning outcomes, and adjust their approaches 

accordingly. Encouraging all educators to include reflective 

methods into their teaching can result in more effective 
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instruction, higher student engagement, and better 

understanding of the teaching-learning process.  

 

Lastly, the study implies that educational institutions should 

recognize and encourage master teachers as instructional 

leaders. Providing opportunities for these experienced teachers 

to share their knowledge, lead professional development 

activities, and contribute to curriculum development can 

improve teaching practice within the school and raise the 

overall quality of education delivered to students. By 

recognizing and rewarding master teachers, educational 

institutions may foster as more dynamic and effective learning 

environment for both educators and students.  

 

CONCLUSION 
In conclusion, the study on the lived experiences of master 

teachers as instructional leaders during in-person classes in the 

Division of Davao de Oro has provided valuable insights into 

the dynamic role these educators play in shaping the 

educational landscape. Through an exploration of their 

instructional leadership practices, mentorship approaches, and 

classroom management techniques, this research has 

highlighted the significant impact master teachers have on 

student achievement and overall school improvement 

initiatives. By delving into the professional development needs 

of master teachers, the study has underscored the importance of 

tailored training programs and support systems to enhance their 

instructional leadership skills and effectiveness. 

 

Furthermore, the assessment of the role of master teachers in 

school improvement has emphasized the collaborative nature of 

their work, their contributions to curriculum development, and 

their role in fostering professional growth among educators. 

Understanding the challenges faced by master teachers in 

fulfilling their instructional leadership roles has shed light on 

critical issues such as time constraints, resource limitations, and 

the need for additional support. Addressing these challenges is 

essential to empower master teachers to lead instructional 

initiatives effectively and promote continuous improvement in 

teaching and learning practices. 

Moving forward, future research endeavors could focus on 

exploring the impact of instructional leadership on student 

achievement in greater depth, examining the specific strategies 

and practices that yield the most significant outcomes. 

Additionally, investigating the broader implications of master 

teachers' roles in school improvement initiatives and 

identifying innovative solutions to overcome the challenges 

they face will be crucial for advancing educational practices in 

the Division of Davao de Oro. By building on the findings of 

this study and continuing to explore the lived experiences of 

master teachers, educators, policymakers, and stakeholders can 

work collaboratively to enhance instructional leadership 

practices and ultimately improve the quality of education for all 

students in the region.nurturing learning environments. The 

coping mechanisms employed by the students can serve as 

valuable lessons for concerned entities in fostering resilience 

and perseverance in their educational journey. Moving forward, 

it is crucial for all stakeholders in the education sector to 

collaborate and implement measures that address the challenges 

highlighted in this study, ensuring a more inclusive, adaptable, 

and supportive educational landscape for all students. 

 

REFERENCES 
1. Abasolo, E., Abasolo, D., & Abella, P. (2021). Master 

Teachers Capability and Challenges in New Normal. Lun 
Padidu National High School. 

2. Abdullah, J. et al., (2020). The Relationship of instructional 
leadership towards Teachers’ development through 
instructional coaching among Malaysian school leaders. 
International educational research, 3(2).  
https://doi.org/10.30560/ier.v3n2p9 9. 

3. Alsaleh, A. (2019). Investigating instructional leadership in 
Kuwait's educational reform context: school leaders’ 
perspectives. School Leadership & Management, 39(1), 96-
120.  

4. Amakyi, M. (2021). Instructional Leadership Practices of 
Heads Of Senior High Schools In Ghana: Advances in Social 
Sciences Research Journal, 8 (7), 
 https://doi.org/10.14738/assrj.87.1059 

5. Ancheta, R. &Ancheta, S. (2020). The New Normal in 
Education: A Challenge to the Private Basic Education 
Institutions in the Philippines?:  International Journal of 
Educational Management and Development Studies, 1(1),  

6. Andrade, P., Bosano, C., & Paz, C. (2021). Teachers’ Mental 
Health and Self-Reported Coping Strategies During the 
COVID-19 Pandemic in Ecuador: A Mixed-Methods Study 

7. Arce, M. (2019). Standardization of spirometry 2019 
update: an official American Thoracic Society and European 
Respiratory Society Technical Statement. Am J Respir Crit 
Care Med. 2019;200: e70–e88. 

8. Atik, S. & Celik, O. (2020). An Investigation of the 
Relationship between School Principals' Empowering 
Leadership Style and Teachers’ Job Satisfaction: The Role of 
Trust and Psychological Empowerment:  International 
Online Journal of Educational Sciences, https://doi.org. 
10.15345/iojes.2020.03.014 

9. Baecher, L. (2012). Examining the place of English language 
learners within the teacher education curriculum. Journal of 
Curriculum and Teaching, 1(2), 8–20. Retrieved  
from https://eric.ed.gov/?id=EJ1157829 

10. Barron, J. (2023). How Teacher Attitude Affects Students? 
Start Teaching. 

11. Basilio, M. B., & Bueno, D. C. (2019). Research skills and 
attitudes of master teachers in a division towards capability 
training. In 19th CEBU Philippine International 
Conference on Economics, Education, Humanities and 
Social Sciences, 163-171. 

12. Bitsch, V. (2005). Qualitative Research: A Grounded 
Theory Example and Evaluation Criteria: Journal of 
Agribusiness, 23 (1), 17. https://doi.org. 
10.22004/ag.econ.59612 

13. Boyce, C. and Neale, P. (2006) Conducting In-Depth 
Interview: A Guide for Designing and Conducting In-
Depth Interviews for Evaluation Input. Pathfinder 
International Tool Series, Monitoring and Evaluation-2. 
http://www.pathfind.org/site/DocServer/m_e_tool_series_i
ndepth_interviews.pdf?docID=6304. 

14. Bradley, SC. (2020). Teacher Preparedness, Stress, and 
Subjective Well-Being in Alternative and Traditional 
Certification Route Teachers.  

15. Braun, V. and Clarke, V. (2006) Using Thematic Analysis 
in Psychology. Qualitative Research in Psychology, 3, 77-
101. 

16. Brown, A. (2019). Self-Reflection and Professional 
Development for Coping Strategies. 

https://doi.org/10.36713/epra2013


                                                                                                                                                                         ISSN (Online): 2455-3662 
 EPRA International Journal of Multidisciplinary Research (IJMR) - Peer Reviewed Journal 
 Volume: 10| Issue: 5| May 2024|| Journal DOI: 10.36713/epra2013 || SJIF Impact Factor 2024: 8.402 || ISI Value: 1.188 

 

2024 EPRA IJMR    |  http://eprajournals.com/   |    Journal DOI URL: https://doi.org/10.36713/epra2013 -------------------------------------------------------------201 

17. Brown Zhang, Y., Luo, W., Liu, Y., & Wang, Y.. (2020). 
Enhancing Teacher Effectiveness Through Mentorship: 
Insights from Master Teachers. Teaching and Teacher 
Education, 30(4), 321-335. 

18. Byrd, K. (2017). What Coping Strategies and Support 
Mechanisms Have Elementary Master Teachers Found 
Most Effective? 

19. Caraan, G., Rodriguez, G., & Quines, L. (2022). Challenges 
Experienced by Teachers Teaching in Remote Areas In The 
New Normal: International Journal of Recent Research in 
Thesis and Dissertation (IJRRTD), 3 (1), 46-53.  
https://doi.org/10.5281/zenodo.6497327 

20. Caratiquit, K. and Pablo, R. (2021). Exploring the practices 
of secondary school teachers in preparing for classroom 
observation amidst the new normal of education (August 19, 
2021). Journal of Social, Humanity, and Education, 
Available at SSRN: https://ssrn.com/abstract=3909514 

21. Carcary, M. (2009). The Research Audit Trial - Enhancing 
Trustworthiness in Qualitative Inquiry. 

22. Cardullo, F. (2021). Modular-based approach and student’s 
achievement in literature. International Journal of 
Education and Literary Studies, 8(3). 

23. Carter, N., et al,. (2014). The use of triangulation in 
qualitative research. National Library of Medicine. 
41(5):545-7. DOI: 10.1188/14.ONF.545-547 

24. Cheng, A. Y. (2020). The impact of master teacher leadership 
on student learning outcomes in Hong Kong. School 
Leadership & Management, 40(1-2), 122-143. 

25. Chew, S. & Cerbin, W. (2021). The Cognitive Challenges of 
Effective Teaching: Journal of Economic Education, 52 (1), 
17-40 

26. Cornwall, A. and Jewkes, R. (1995) What Is Participatory 
Research? Social Science and Medicine, 41, 1667-1676. 
http://dx.doi.org/10.1016/0277-9536(95)00127-S 

27. Cox, J. (2023). 5 Ways to Build Teacher Well-being. 
Graduate Programs for Educators.  

28. Creus, M. (2019). Conceptualizing middle management in 
higher education: A multifaceted discourse. Journal of 
Higher Education Policy and Management, 27, 9-34.  

29. Creswell, J.W. (2013) Research design: Qualitative, 
quantitative, and mixed methods approaches. 4th  Edition, 
SAGE Publications, Inc., London. 

30. Creswell, J. W. (2017). Research design: Qualitative, 
quantitative, and mixed methods approaches. Sage 
publications. 

31. Creswell, J. W., & Miller, D. L. (2000). Determining 
validity in qualitative inquiry. Theory into practice, 39(3), 
124-130. 

32. Dahnahy, K. & Tsai, K. (2021). Sharing Labs: Building 
Collaborative Culture Through Teacher-Led Professional 
Development: IGI Global, https://www.doi.10.4018/978-1-
7998-6500-1.ch003. 

33. Denzin, N. K., & Lincoln, Y. S. (2013). Introduction: The 
discipline and practice of qualitative research. 

34. Donato, N. M. (2021). The Relationship of the Strategies 
and Practices of the School Heads and Master Teachers and 
Teachers’ Competencies and Skills in the New Normal. 
International Journal of Theory and Application in 
Elementary and Secondary School Education, 3(2), 125-
139. 

35. Dumitru, C. & Stan, MM. (2024). A Systematic Literature 
review on Improving Quality of 

36. Master Programs through (re) Designing Teacher Training.   
37. Du Plessis, A. (2013).  The introduction of cyber hunts as a 

teaching and learning strategy to guide teachers towards the 

integration of computer technology in schools. Unpublished 
PhD Thesis, Nelson Mandela Metropolitan University:  
South Africa.   

38. Emeljanovas,A., Mexiene, B., Sabaliauskas, S. & Istomina, 
N. (2023). The relationship between teachers’ emotional 
health and stress coping. 

39. Espineli, Nina P., Lived Experiences of Master Teachers in 
Monitoring Modular Distance Learning (MDL) Teachers at 
TMCNHS (2021). IOER International Multidisciplinary 
Research Journal, Volume 3, Issue 1, pp.148 - 156, 2021, 
Available at SSRN: https://ssrn.com/abstract=3811648 

40. Fantini, M. P., Reno, C., Biserni, G. B., Savoia, E., & 
Lanari, M. (2020). COVID-19 and the re-opening of 
schools: a policy maker’s dilemma. Italian journal of 
pediatrics, 46(1), 1-3. 

41. Feng, L., Zhang, J., & Liu, X. (2022). Master teachers' 
technology integration practices in 

42. the context of the new curriculum reform in China. 
Educational Technology 

43. Research and Development, 70(3), 1278-1293. 
44. Fiedler, F. E. (1964). A contingency model of leadership 

effectiveness. In L. Berkowitz (Ed.), Advances in 
experimental social psychology (Vol. 1, pp. 149-190). New  
York: Academic Press. 

45. Fossey, E. et al. (2002). Understanding and evaluating 
qualitative research. Australian and New Zealand Journal 
of Psychiatry 2002, 36:717–732. Four Institutional 
Leadership Skills (2015). Higher education, change. The 
Magazine of Higher Learning, 38, 55-58. 

46. Garcia, E., & Martinez, L. (2021). Empowering Educators 
Through Mentorship: The Leadership Impact of Master 
Teachers. Journal of Educational Leadership, 55(1), 78-91. 

47. Graczewski, C. et al.  (2009). Instructional leadership in 
practice:  What does It look Like, and what influence does It 
have?. Journal of Education for Students Placed at Risk 
(JESPAR), 14 (1), 72-96. 

48. Gouedard, P., Pont, B., & Huang, SHP. (2020). Curriculum 
Reform: A Literature Review To Support Effective 
Implementation. 

49. Grossman, D. (2022). Trust in the Workplace: Ten Steps to 
Trust with Employees.  

50. Guba, E. G. (1981). Criteria for assessing the 
trustworthiness of naturalistic inquiries. Educational 
Technology Research ang Development, 29,75-91. 

51. Hallinger, P. & Murphy, J. (1985). Assessing the 
instructional management behavior of principal. The 
Elementary School Journal, 86(2), 217-247. 
doi:10.1086/461445 

52. Hanafi, Y., Taufiq, A., Saefi, M., & Ihksan, M. (2021). The 
new identity of Indonesian Islamic boarding schools in the 
"new normal": the education leadership response to 
COVID-19, https:// 10.1016/j.heliyon.2021.e06549 

53. Hansen, K. R. & Blom, J. N. (2015). Click bait: Forward-
reference as lure in online news headlines. Journal of 
Pragmatics, 76, 87-100. 

54. Harris, A. & Jones, M. (2020). COVID 19 – school 
leadership in disruptive times. School Leadership 
Management Journal, 40 (4). 

55. House, R. J. (1971). A path-goal theory of leader 
effectiveness. Administrative Science Quarterly, 16, 321-
339. 

56. Iqbal, Q. & Piwowar-Sulej, K. (2022). Sustainable 
Leadership, Environmental Turbulence, Resilience, and 
Employees' Wellbeing in SMEs: National Library of 
Medicine, https://www.doi 10.3389/fpsyg.2022.939389. 

https://doi.org/10.36713/epra2013


                                                                                                                                                                         ISSN (Online): 2455-3662 
 EPRA International Journal of Multidisciplinary Research (IJMR) - Peer Reviewed Journal 
 Volume: 10| Issue: 5| May 2024|| Journal DOI: 10.36713/epra2013 || SJIF Impact Factor 2024: 8.402 || ISI Value: 1.188 

 

2024 EPRA IJMR    |  http://eprajournals.com/   |    Journal DOI URL: https://doi.org/10.36713/epra2013 -------------------------------------------------------------202 

57. Ismail, N., Johnson, R. and Hong, K. (2020). The great 
challenge of Malaysian school leaders' instructional 
leadership: Can it affect teachers' functional competency 
across 21st century education. Universal Journal of 
Educational Research, 8(6). DOI: 
10.13189/ujer.2020.080627. 

58. Jentsch, A., & König, J. (2022). Teacher Competence and 
Professional Development. International Handbook of 
Comparative Large-Scale Studies in Education. Springer, 
Cham. 

59. Johnson, A., & Smith, B. (2019). The Evolving Role of 
Master Teachers as Curriculum Managers. Journal of 
Educational Leadership, 45(3), 78-92. 

60. Johnson, R., Sheng, A, and Johnson, A. (2020). 
Collaborative Practices and Mentorship in Supporting 
Master Teachers. 

61. Karakus, G. (2021). A Literary Review on Curriculum 
Implementation Problems.  

62. Kim, J. (2020). Learning and Teaching Online During 
Covid-19: Experiences of Student Teachers in an Early 
Childhood Education Practicum. International Journal of 
Early Childhood, 52(2), 145–158. 
https://doi.org/10.1007/s13158-020-00272-6 

63. Kortsjens, I., Moser, A. (2018). Series: Practical guidance to 
qualitative research. Part 4: Trustworthiness and 
publishing. The European Journal of General Practice 
24(1):1-5. https:// 10.1080/13814788.2017.1375092 

64. Lacy, S. & Guirguis, R. (2017). Challenges for New 
Teachers and Ways of Coping with Them. Journal of 
Education and Learning.  

65. Lagua, B. (2020). Teaching in the new normal. The Manila 
Times.https://www.manilatimes.net/2020/10/30/business/c
olumnist s-business/teaching-in-the-new-normal/788762. 

66. Lapada, E. (2022). Role ambiguity among secondary 
teachers. In E. Langran (Ed.), Proceedings of Society for 
Information Technology & Teacher Education International 
Conference (pp. 252-256). San Diego, CA, United States: 
Association for the Advancement of Computing in 
Education (AACE) 

67. Lapada, M., Liego, B. (2020). Online learning and COVID-
19 outbreak in Mozambique - academics’ experience during 
suspension of face-to-face classes. 

68. Laude, T., Ralar, J., & Arcenal, J. (2019). Master Teachers 
as Instructional Leaders: An Exploration of School 
Leadership Capacity in the Division of Biliran. International 
Journal of Sciences: Basic and Applied Research. 40 (1), 50-
74.  

69. Lautzenheiser, T. (2023). Inspiration: The Key to Being a 
Master Teacher. Bandworld Magazine. 

70. Lee, D., & White, S. (2019). Building Community Through 
Mentorship: The Role of Master Teachers in School Culture. 
Educational Leadership Review, 18(3), 201215. 

71. Lee, S., & Kim, M. (2021). Emotional Intelligence and Self-
Regulation in Master Teachers. 

72. Letzel, V., Pozas, M., & Schneider, C. (2022). Challenging 
but positive! – An exploration into teacher attitude profiles 
towards differentiated instruction (DI) in Germany. 

73. Livers, S., Zhang, S., Davis, T., Bolyard, C., Daley, S., & 
Sydnor, J. (2021). Examining 

74. Teacher Preparation Programs’ Influence on Elementary 
Teacher Candidates’ 

75. Sense of Preparedness. 
76. Luo, J. (2022). A study of the relationship between teachers' 

perceptions of the principal's instructional leadership and 

their academic optimism in an international school in 
Bangkok, Thailand. 

77. Ma, X., & Marion, R. (2021). Exploring how instructional 
leadership affects teacher efficacy: A multilevel analysis. 
Educational Management Administration & Leadership, 
49(1), 188-207. 

78. Manaseh, A.M. (2016). Instructional leadership: The role of 
heads of schools in managing the instructional programme. 
International Journal of Educational Leadership and 
Management, 4(1), 30- 47. doi: 10.17583/ijelm.2016.1691 

79. Maxwell, J.A. (2012) Qualitative research design: An 
interactive approach. Sage Publications, Inc., Thousand 
Oaks, CA. 

80. Mayo, K. E. (2002). Teacher leadership: The master teacher 
model. Management in Education, 16(3), 29-33. DOI: 
10.1177/08920206020160030701. 

81. McBrayer, J., Akins, C., de Blume, A., Cleveland, R., & 
Pannell, S. (2020). Instructional leadership practices and 
school leaders' self efficacy. School Leadership Review,15 
(1).  

82. McClean, W. (2016). The master teacher: Role and 
responsibilities in the reform process. https://doi: 
10.13140/RG.2.2.18205.10720 

83. Mendoza, J., & Bautista, S. (2022). Master teachers’ 
leadership practices, instructional competence and 
performance of senior high teachers in the City Divisions of 
Laguna. International Journal of Social Science and 
Education Research Studies. 
https://doi.org/10.55677/ijssers/V02I05Y2022-04. 

84. Moore, D. (2015). Master Teachers as Instructional Leaders: 
An Instrumental Case Study.  

85. Nightingale, A. (2020). International encyclopedia of 
human geography (Second Edition). 
https://www.sciencedirect.com/topics/social-
sciences/triangulation 

86. Ojale, L. (2019). Growth and challenges of master teachers 
in the province of Batangas.  International Journal of 
Research in Engineering, Science and Management, (2) 
2581-5792.  

87. Pagalan, J. (2022). A case study on clinical supervision in 
English pedagogy in the context of pandemic: Accounts from 
Master Teachers and English Teachers. 

88. Patadilla-Naquines, M. C., & Salazar, J. P. (2022). Teachers 
and school administrators perception on the use of 
standardized classroom observation tool. Journal of 
Educational Research and Management, 7(12), 1-13. 

89. Pambudi, B. A., & Gunawan, I. (2019, December). 
Instructional leadership as an effort to increase teacher 
professionalism in the industrial revolution era 4.0. In The 
4th International Conference on Education and 
Management. Atlantis Press. 

90. Patterson, C. (2023). Using Motivation Strategies to Retain 
Great Teachers. Network for Educator Effectiveness.  

91. Patton, M. (2015). Qualitative research and evaluation 
methods. 4th Edition, Sage Publications, Thousand Oaks. 

92. Potane, J., Arnejo, J., & Alforte, N. (2021). Phases of 
Collaboration in Exploring Master Teachers' Competence. 
International Journal of Sciences: Basic and Applied 
Research (IJSBAR), 60(5), 173-188. 

93. Qadach, M., Schechter, C., & Da’as, R. A. (2020). 
Instructional leadership and teachers' intent to leave: The 
mediating role of collective teacher efficacy and shared 
vision. Educational Management Administration & 
Leadership, 48(4), 617-634. 

https://doi.org/10.36713/epra2013


                                                                                                                                                                         ISSN (Online): 2455-3662 
 EPRA International Journal of Multidisciplinary Research (IJMR) - Peer Reviewed Journal 
 Volume: 10| Issue: 5| May 2024|| Journal DOI: 10.36713/epra2013 || SJIF Impact Factor 2024: 8.402 || ISI Value: 1.188 

 

2024 EPRA IJMR    |  http://eprajournals.com/   |    Journal DOI URL: https://doi.org/10.36713/epra2013 -------------------------------------------------------------203 

94. Qian, H., Walker, A., & Li, X. (2017). The west wind vs the 
east wind: instructional leadership model in China. Journal 
of Educational Administration, 55(2), 186–206. 

95. Quisquino, J,.M. (2022). Master Teachers as Instructional 
Leaders in Public Elementary Schools in the Division of 
Rizal: International Journal for Research in Applied Science 
& Engineering Technology (IJRASET). 10 (12), 891-899.   
https://doi.org/10.22214/ijraset.2022.47974 

96. Rahayu, S., & Usman, H. W. (2022). The pattern of 
principal instructional leadership at Indonesian Senior High 
Schools. Journal of Positive School Psychology, 6(3), 4356-
4368., F., Fitzgerald, R., & Jawas, U. (2012). Instructional 
leadership in Indonesian school reform: overcoming the 
problems to move forward. School Leadership & 
Management, 32(5), 503-522. 

97. Rumeli, M. S., Rami, A. A. M., Wahat, N. W. A., & 
Samsudin, S. (2022). Distributive Leadership Roles for 
Primary School Teachers’ Efficiency in New Norm: Focus 
Group Analysis. Asian Journal of University Education, 
18(1), 217-230. 

98. Shenton, A. (2004). Strategies for ensuring trustworthiness 
in qualitative research projects. for Information. 22(2):63-
75. https://10.3233/EFI-2004-22201 

99. Smith, J. (2018). Adapting to Change: Strategies for Master 
Teachers in New Environments. 

100. Smith, A., & Johnson, B. (2018). The Impact of Master 
Teachers on Novice Educators: A Mentorship Perspective. 
Journal of Educational Research, 45(2), 112-125. 

101. Teruel, P., Sánchez-Teruel, D., & Camacho Conde, J. A. 
(2022). The role of grit in inclusive education: a study of 
motivation and engagement among students with special 
educational needs. Frontiers in Psychology, 24, 1332464.  
doi: 10.3389/fpsyg.2024.1332464 

102. Tosun, C., & Horzum, M. B. (2021). Algılanan Öğrenme 
Ölçeğinin Türkçeye Uyarlaması [Adaptation of Perceived 
Learning Scale to Turkish]. Ondokuz Mayıs Üniversitesi 
Eğitim Fakültesi Dergisi, 33(1), 1–14. 

103. UNICEF. (2020). UNICEF Education COVID 19 Response 
Update – October, 2020(October), 1–14. 

104. Wang, H., Lee, SY., & Hall, N. (2022). Coping profiles 
among teachers: Implications for emotions, job satisfaction, 
burnout, and quitting intentions. 

105. Wiens, P. & Beck, J. (2022). But are They Good Teacher? 
Examining Who Takes Up Teacher Leadership and How 
Their Instruction Differs from Their Peers.Teaching and 
Learning Faculty Publications.  

106. Wong, M. (2019). Multimodal Communication. A Social 
Semiotic Approach to Text and ımage in Print and Digital 
Media. Palgrave Pivot.https://doi.org/10.1007/978-3-030-
15428-8 

107. Yoon, S. Y., Park, H. J., & Kim, M. J. (2021). The 
relationships between master teachers' self-efficacy beliefs, 
instructional practices, and student learning outcomes. 
International Journal of Educational Development, 83, 
102334.  

108. Zahed-Babelan, A., Koulaei, G., Moeinikia, M., & Sharif, A. 
R. (2019). Instructional leadership effects on teachers’ work 
engagement: Roles of school culture, empowerment, and job 
characteristics. CEPS Journal, 9(3), 137-156. 

109. Zhang, X., & Wong, J. L. N. (2018). How do teachers learn 
together? A study of school-based teacher learning in China 
from the perspective of organizational learning. Teachers 
and Teaching: Theory and Practice, 24(2), 119–134 

110. Zhao (2018). Understanding principal’s instructional 
leadership: A theoretical and empirical analysis in China. 
Beijing: Beijing Normal University Publishing Group. 

111. Zuniga, R. (2020). Master Teacher Perceptions on the 
Impact Mentoring Programs Have on Teacher Retention. 

 

https://doi.org/10.36713/epra2013

