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ABSTRACT

This explanatory sequential mixed method study aimed to know the status and determine the influence of teacher efficacy and
attitude in inclusive education to teachers’ readiness for inclusive education. The participants were the teachers from the public
elementary schools in Region X1, Philippines, who were purposively selected. The researcher made use of validated adapted survey
questionnaires and in-depth interview guide to collect relevant data. Mean, standard deviation, regression and thematic analysis
were used to analyze the corresponding data gathered. In the quantitative phase, the findings revealed that the status of teacher
efficacy with all the indicators: efficacy to use inclusive instruction, efficacy in managing behavior got a very high rating. The
participants also rated very high as to the attitude in inclusive education with all its indicator: cognitive, affective and behavioral. As
to the readiness for inclusive education, with all its indicators: curriculum instruction, curriculum content, assessment on students’
performance and evaluation and monitoring of students’ progress got a very high rating. It revealed further that both teacher
efficacy and attitude in inclusive education significantly influence teachers’ readiness for inclusive education. It also showed that the
two predictors combined had a significant influence on readiness for inclusive education. In the qualitative phase, for teacher
efficacy, the themes emerged were: confirmed very high rating of efficacy to use inclusive instruction, confirmed very high rating on
efficacy in collaboration, and confirmed very high rating on efficacy in managing behavior. For attitude in inclusive education, the
themes emerge were: confirmed very high rating on affective, confirmed very high rating on cognitive and confirmed very high
rating on behavioral. As to readiness for inclusive education, the themes emerged were: confirmed very high rating on curriculum
instruction, confirmed very high rating on curriculum content, confirmed very high rating on assessment of students’ performance
and confirmed very high rating on evaluating and monitoring students’ progress. Finally, findings of the integration revealed that
the results of the two phases corroborated with each other, thus the nature of integration is connecting-merging. Participants
confirmed that teacher efficacy is always evident, attitude of teachers toward inclusive education is always demonstrated and
readiness for inclusive education is always observed. Based on the IDI and FGD, it could be gathered that the general assertions
confirm the very high rating.

KEYWORDS: Educational leadership, teacher efficacy, attitude in inclusive education, readiness for inclusive education, mixed
methods, explanatory sequential design, Philippines.

According to an Australian study on teachers' readiness for
inclusive teaching, many still feel ill-equipped because of their
inclusive role and are not adequately prepared for the

I. INTRODUCTION
The readiness of teachers to address the needs of all students is

crucial for the successful implementation of inclusive education
practices (Dioso et al., 2022). However, most countries need
comprehensive equity strategies to achieve this goal. According
to UNESCO (2019), only 11 percent of 71 countries have
implemented comprehensive equity strategies, while another 11
percent have developed approaches targeted at specific groups.
It raises critical questions about the effectiveness and inclusivity
of current educational systems in addressing the diverse needs
of all learners and the preparedness of educators to meet these
needs.
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difficulties they now encounter in implementing inclusive
education (Walker, 2021). Similar to this, a study carried out in
Indonesia revealed that teachers struggle to create lessons that
can meet the needs of all students, lack knowledge of the traits
of all students, and are unable to create individualized learning
plans for learners with special educational needs (LSEN)
(Tambunan &

Rachmadtullah, 2018). In addition, a study conducted in Russia
revealed that teachers are cautious about the implementation of
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special education and believed that they are not ready to work
with LSEN for they do not understand their psychological
characteristics (Pershina et al, 2018).

In 2010, the Philippine Department of Education (DepEd)
projected that there were 5.49 million learners with special
learning needs in the country. According to a recent presentation
by the Bureau of Learning Division, there are an estimated 1.7
million persons with disabilities in the Philippines, or 1.57
percent of the country's overall population. Yet according to
studies, instructors might not be sufficiently trained for
inclusive education (Mendes et al., 2018). In Negros Oriental,
most participants struggle to give lessons effectively to children
with special needs in a system that is inclusive (Dela Fuente,
2021). Further instruction in managing students with special
needs in an inclusive environment was also stressed in research
conducted in Zamboanga (Dioso et al., 2021).

A study conducted by Loreman et al. (2019) examines teachers'
efficacy and readiness toward inclusive education. The results
showed that teachers with higher levels of teacher self-efficacy
were more likely to have greater readiness for inclusive
education and feel more prepared to implement inclusive
practices in their classrooms. Additionally, the study found that
teachers who had more experience working with students with
disabilities had higher levels of teacher self-efficacy and
readiness. Moreover, Kaya (2021) had similar results in their
study and stated that teacher efficacy was an important predictor
of preparation for inclusive education. Besides, the
aforementioned teachers believe that they can only make a
limited number of interventions to include a student with special
learning needs in a conventional classroom due to the belief that
they are not ready for inclusive education (Kazanopoulos et al.,
2022). Further, there is a clear connection between a positive
attitude toward inclusive education and readiness for inclusive
education. In other words, as attitudes toward inclusive
education become more positive, readiness for inclusive
education practices also increases (Zainalabidin & Ma'rof,
2021). Hence, it is reasonable to expect that a teacher who holds
negative attitudes toward inclusion or a specific program may
not also prepare to address all the learners' needs, thus
decreasing their readiness for inclusive education (Kielblock,
2018). Teachers hold positive attitudes towards inclusion as an
idea, but feel less positive about their readiness and capacity to
implement inclusive practices in their classrooms (Boyle,
2021).

In spite of the growing recognition of the importance of
inclusive education, there is still a lack of understanding about
the specific factors that influence teacher attitude in inclusive
education, teacher efficacy, and readiness for inclusive
education. While some research has explored individual factors
such as teacher attitude in inclusive education (Cochran,1998;
Jury et al.,, 2021; Singh et al., 2020) and teacher efficacy
(Johnson, 2020; Kazanopolous et al., 2022) alone, there is a
need for more comprehensive studies that consider a range of
factors that may interact to shape teacher readiness for inclusive
education. Several studies have explored readiness for the
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implementation of education focusing on pre-service teachers
(Kudarinova, 2023; Smolyar et al., 2021); and secondary
teachers (Serakalala et al. 2019). However, the cited studies
were conducted abroad or outside the country and the researcher
could not access studies which dealt with the same phenomenon
in the local setting. This study explored the potential linkages of
public elementary mainstream teachers between how teacher
efficacy and attitude in inclusive education may impact the
extent of their readiness for inclusive education practices. In
addition, the mentioned studies were mostly quantitative in
nature, but this study employed mix method design to provide a
more comprehensive and well-rounded understanding about the
issues on readiness for inclusive education as suggested by
Zainalabidin and Marof (2021). By addressing these gaps in the
literature, researchers can provide valuable insights into how to
support teachers in implementing inclusive education
effectively in general. Thus, the researcher saw the urgency to
conduct this study.

The researcher was keenly interested in understanding the
influences on teacher readiness for inclusive education. This
would be very useful for mainstream teachers to further explain
and address the issues of readiness in the context of curriculum
instruction, curriculum content, assessment of student
performance, and evaluating and monitoring students’ progress.
Furthermore, the researcher wanted to explore issues that could
provide strong linkages between teacher attitude in inclusive
education, teacher efficacy, and readiness in the context of
inclusive education. Ultimately, the research aimed to
contribute to promoting inclusive education practices, social
equity, and high-quality education for all learners.

This study would be very useful specifically for teachers who
are teaching in the general education classroom with LSEN.
Thus, the findings of this study would be shared and contribute
to the body of knowledge through publication in scholarly
journals, conference proceedings, and academic books. This
could also be disseminated via the presentation of research
findings at conferences, seminars and workshops along with
other professionals in the field. Further, the researcher may
engage with the local communities and organizations to
promote the dissemination of research findings in a meaningful
way through hosting community forums, workshops, or public
lectures to share research outcomes directly with the people like
teachers who may benefit from or be affected by the findings.

WORLD VIEW AND THEORETICAL LENS

By combining the constructivist and pragmatic worldviews, this
research can capture the subjective experiences and
perspectives of teachers while also aiming to generate practical
knowledge and insights to enhance readiness for inclusive
education. It recognizes the importance of both the individual's
construction of knowledge and the practical outcomes that can
be achieved through research.

Pragmatism focuses on examining the practical implications of
research data to question its validity and meaning, it is
compatible with interpretive understandings of socially
constructed reality that are qualitative (Morgan, 2014). It
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presents a viewpoint on understanding as part of society and a
context achievement that influences and is influenced by the
lived experience of those who acquire it (Talisse & Aikin,
2008). Pragmatists believe in applying the philosophical and
methodological strategy best-addressing research challenges,
emphasizing knowledge that can be put into practice and
viewing inquiry as a tool for experiencing. (Kelly & Cordeiro,
2020).

Constructivism, on the other hand, is a philosophical paradigm
that stresses how individuals actively construct their perceptions
of reality through their cognitive processes, leading to various
realities (Lincoln & Guba, 1985). Adherents of this paradigm
emphasize the co-construction of knowledge between
researchers and participants and the importance of participants'
own constructs, descriptions, and narrations of their lived
experiences (Tashakkori et al., 2021).

Systems Theory by Niklas Luhmann (1984) served as the
theoretical foundation of this study. As to Luhmann (1984),
every society is segmented into distinct subsystems, such as
legal, political, educational, scientific, or economic. It is
autopoietic—a system that generates and replicates its own
elements and structures (Luhmann, 2012). Several fundamental
components, including differentiation, autopoiesis, and
communication, form the foundation of Luhmann's system
theory. These are functionally differentiated and operate based
on their own distinctive codes and communication patterns
(Luhmann, 1984).1n addition, Social Cognitive Theory (SCT)
by Albert Bandura (1986) was another significant theory in this
study. According to SCT, learning occurs when people,
behavior, and surroundings interact dynamically and
reciprocally. The distinctiveness of SCT lies in its emphasis on
social influence and internal and external reinforcement.
Furthermore, Furthermore, the Planned Behavior Theory (PBT)
by lcek Ajzen (1985) is a theoretical framework that clarifies
how individuals' intentions to engage in a specific conduct are
influenced by their attitudes, subjective norms, and perceived
behavioral control. PBT contends that teachers' attitudes toward
implementing inclusive education, subjective norms, and
perceived behavioral control have an impact on their intents to
engage in inclusive activities. For instance, instructors who are
supportive of inclusive education and believe that others in their
social network share their views are more likely to plan to use
inclusive methods. Additionally, teachers are more likely to
plan to use inclusive practices if they believe they have some
influence over their ability to do so.

Il. METHODS

Research Design

This study employed a mixed methods research design,
particularly an explanatory sequential design. Mixed methods
research design has become popular because it allows
researchers to combine qualitative and quantitative research
strengths to provide a more comprehensive and nuanced
understanding of complex phenomena (Creswell, 2014). The
explanatory sequential design involves first phase of
quantitative data collection and analysis, followed by a second
phase of qualitative data collection and analysis, with the overall
goal of better understanding a research problem. In this study,
following the analysis of the survey results pertaining to teacher
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efficacy, attitudes towards inclusive education, and readiness
for inclusive education, the researcher identified specific issues
that warrant further clarification (Creswell, 2014). By
employing both quantitative and qualitative methodologies, this
study sought to gain a more holistic perspective on the factors
influencing teacher readiness for inclusive education (Creswell
& Plano Clark, 2018).

In the quantitative phase, typically involves using surveys
methods to gather numerical data, which is then analyzed using
statistical methods. By utilizing a correlational approach, the
researcher aimed to examine the relationships between teacher
efficacy and attitudes in inclusive education in order to gain
insights into the readiness of teachers for inclusive education.
Meanwhile, on the qualitative phase, the researcher used
phenomenological approach. Phenomenology is a qualitative
research approach that emphasizes the shared experiences
within a specific group (Creswell, 2014). The interview guide
questions used in IDI and focus FGD were taken from the
results on the quantitative descriptive and inferential results,
focusing on its strengths and weaknesses.

Place of Study

This study was conducted in Region 11 involving public
elementary schools in DepEd Schools Division Offices. The
Schools Division Offices comprises six cities namely: Digos
City, Davao City, Island Garden City of Samal, Panabo City,
Tagum City, City of Mati; and four provinces namely: Davao
Oriental, Davao Occidental, Davao del Sur, and Davao del
Norte. DepEd Region XI were chosen as the locale of the study
due to the following reasons: The researcher holds a specific
interest in examining the readiness of teachers for inclusive
education within her local community. Next, the researcher was
confident that the Davao region offers a sufficient number of
participants for the study. The region is known to have a
significant population of public elementary school teachers who
are actively engaged in mainstream classrooms, where students
with and without disabilities learn together.

Participants

The participants of the study were 300 public elementary school
teachers in Region XI who have experienced teaching in the
mainstream classrooms who answered the survey questionnaire.
Purposive sampling was used in selecting the participants
because the researcher considered first the availability of the
participants who met the criteria: each participant was a
full-time teacher in a public elementary school, teachers from
Kinder to Grade 6, with at least 1 year of experience in teaching
in the mainstream classroom, and teachers who have handled
any disabilities as specified by IDEA. Those teaching less than a
year, have not handled any learners with disabilities, and
teachers in the secondary school were not qualified to
participate in the study. The criteria were set to attain
homogeneity in their responses (Creswell, 2003). In the
qualitative strand, 17 participants were invited for in-depth
interview (IDI) and focus group discussion (FGD), who were
selected from the participants in the quantitative strand.
According to Creswell (2013), a heterogeneous group may vary
in size from three to four individuals to 10 to 15. Specifically, 10
participants for IDI and seven for FGD. The sampling technique
and inclusion and exclusion criteria were similar to the
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quantitative strand. The findings were used as a basis to define
the evolving themes that can explain the outcomes from the
quantitative stage.

Instruments

This study utilized research instruments to gather the necessary
data for quantitative and interview guide for qualitative phase.
Survey questionnaires have three parts. The first questionnaire
was about the teacher efficacy adapted from Park et al. (2014),
the so-called Teacher Efficacy for Inclusive Practices (TEIP)
consist of 18 items with Cronbach’s alpha of .923. The second
questionnaire is about the Multidimensional Attitudes Towards
Inclusive Education Scale (MATIES) which has a Cronbach’s
alpha of .799 for the entire scale of 18 items. The third
questionnaire was adapted from Taripe (2018) and used by
Dioso et al., (2021) which is about teachers’ readiness to
implement inclusive education with Cronbach’s alpha of 0.981
for the overall scale of 40 items. The three parts of survey
questionnaires used five-point rating scale of 5 - Strongly
Agree, 4 - Agree, 3- Moderately Agree, 2 - Disagree, and 1 -
Strongly Disagree. On the qualitative phase, the researcher
drafted an interview guide for qualitative data collection.
Open-ended questions were used by the researcher which were
listed in the interview guide. These questions came from the
quantitative descriptive and inferential results emphasizing
extreme means or items that have the lowest or highest mean.

Data Analysis

The collected quantitative data were examined using statistical
tools like mean, standard deviation, and multiple regression
analysis. Mean was used to measure the status of the studied
variables, while standard deviation was used to measure the
degree of reliability of the statistical conclusions in relation to
the variables and multiple regression data analysis was used to
examine the relationships between teacher efficacy and attitudes
in inclusive education in order to gain insights into the readiness
of teachers for inclusive education. Additionally, they were used
to investigate the influence of teacher efficacy and attitudes in
inclusive education on teachers' readiness for inclusive
education. For the qualitative phase, a step—by-step process was
used to analyze the verbatim data gathered by the researcher
through IDI and FGD. The Collaizi’s Method (1978), composed
of seven steps, was observed to uncover the participants’
genuine experience regarding the phenomenon being studied.
The data were transcribed, reduced, coded, then themes were
formed and reviewed, modified, and developed. After this, the
researcher analyzed whether the themes were coherent and
distinct.

Trustworthiness of the Study

Trustworthiness of this study was addressed through a thorough
collection of data by survey and in-depth interview and was
supported by FGD for triangulation.  Establishing
trustworthiness is a crucial aspect of research to ensure the
accuracy and validity of findings. Researchers like Creswell
(2014), Flick (2018), and Guba (2018) emphasize various
methods to establish trustworthiness in qualitative research such
as credibility, transferability, dependability, and confirmability
to assess the trustworthiness of research findings.
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I1l. RESULTS

Quantitative Results

Status of Teacher Efficacy

The status of teacher efficacy is presented in Table 1.1. The
teacher efficacy had an overall mean of 4.48 with a description
of very high. This implies that teacher efficacy for inclusive
practices is always evident among general education elementary
teachers in Region XI. More so, the overall standard deviation is
0.42, which is characterized as homogenous based on the
consistent responses as quantified by a standard deviation not
exceeding 1.00.

Efficacy to use inclusive instruction got a mean of 4.49 which is
described as very high and the mean ranges from 4.42 to 4.57.
On the other hand, the efficacy in collaboration obtained a mean
of 4.45 which was described as very high and mean rating
ranges from 4.38 to 4.61. Lastly, efficacy in managing behavior
got a mean of 4.50 which has a descriptive rating of very high
and the means ranges from 4.40 to 4.64.
Table 1.1
Status of Teacher Efficacy

Efficacy to use inclusive instruction Mean 5D Description

The feschers are ...

using a vanety of assessmentstretegies (for

example, portfolio assessment, modified tests,

performance-based assessments, etc).

2. providing an aliemate explanation gr example
when students are confused.

3. demonstratng confidence in designing leaming

4,57 0.59 Veryhigh

4.57 0.0 Ve high

tasks =0 that the individusl needs of students 445 0.55 Very high

with dissbilties are sccommodsted.
4. accurstely geuging studentof whatwas taught. 4.42 064 Veryhigh
5. providing appropriste challenges forvery capsable

students. 4 45 0.55 “ery high
6. showing confidence in sdapting school-wide

sssessmentsso that students with all 4.46 0.57 Veryhigh

dizabilties can be assessed.

Category mean 4.49 047 WVery high

Efficacyin collaboration
The tescherz sre ...

1. assisting families in helping theirchidrendowell 437 062 Very high
in schoal.

2. working jointhy with other professionsls and steff
(e.g. aides, otherteachers) to teach students with  4.41  0.60 Very high
disabilities in the classroom.

3. being confident in the abilty to get parents
involved in school activities of their children with 446 061 Veryhigh
disabilities.

4. meking parents feel comfortsble coming to school. 461 0.567

5. caollaborating with other professionals (e.g. itinemnt
teachers orspeech pathologist) in designing 438 0.65 “eryhigh
educational plans for students with disabilities.

6. being confident in informing others who know little
sboutlaws and policies relatngto theinclusonof 435 085 vary high
students with dizabilities.
Category mean 445 0.50 Very high
Efficacyin managing behavior
The tescherz sre ...

Wery high

1. showing confidence in the abilityto prevent
disruptive behaviorof children with specisineeds 4.40 0.5% Very high
in the classmoom before it occurs.

2. controling disruptive behavior of childrenwith 445 060
special needs in the classroom. ) )

3. calming down & studentwho is disruptive ornoisy  4.48  0.60 Very high

4. getting children to follow classroom rules 4 64 052 “Veryhigh

5. being confident in desling with students who are ery high
physically aggrassive.

6. making ourexpectstions clearabout student

ery high

449 060
455 p5g Ve high

behavior.
Category mean 4.50 0.49 Very high
Overall Mean 448 042 Veryhigh
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Status of Attitude in Inclusive Education

The status of attitude in inclusive education is presented in
Table 1.2 with an overall mean of 4.42 described as very high.
This means that the attitude of teachers toward inclusive
education is always demonstrated. More so, the overall standard
deviation is 0.42, which is characterized as homogenous based
on the consistent responses as quantified by a standard deviation
not exceeding 1.00. Cognitive got a mean of 4.47 described as
very high and the means ranges from 4.17 to 4.65 while
affective indicator obtained a mean of 4.36 described as very
high and the mean rating ranges from 4.32 to 4.40 and
behavioral indicator got a mean of 4.43 described as very high
and the means ranges from 4.27 to 4.59.

Table 1.2. Status of Attitude in Inclusive Education

Cognitive Mesan sD
The feschers sre balieving fhaf. ..

Description

1. aninclusive schoal is one thatpemits 465 0.53
academic pemission ofsll students
regardless of their ability.

2. students with disability should be taught
in inclusive schools.

3. inclusion facilitates socially sppropriste
behavioramongst all students.

4. anystudent canleamin the regular
sumiculumofthe schoolif the cumculum 458 0.5%
is adapted to meettheirindividusl needs.

5. students with disability should notbe
segregated evenif it is expensve to
modify the physical environment of the
school.

§. students with disability should be enmled
ininclusive schools so thatthey can
expenence socialization in the regular
school.

Category mean 4.47 0.48

Affective
The teachersare .

Very high
Very high
456 057 =mEn

Very high

High

Wery high

Very high

1. being challenged when they have
difficulty communiceting with students 4.32 0.66
with dizability.

2. being not upset when students with
disability cannot keep-upin theirday-tp,  4.35 0.69
day cumculumin my classroom.

3. being notimtated whenthey are unable
to understand students with disability.

4. being comfortable including students
with & disabilty in & regularclassroom 4.39 0.66
with other students withoutdizability.

5. being notwomed that students with
disability are includedin the regular
clazsroom, regardiessofthe severty of
the disability.

Wery high

Wery high

438 ogs EMEn

Wery high

438 g7z VEVMER

§. being encoursged whentheteschers
hawve to adapt the cumiculum to meetthe  4.40 0.58
individualneeds of all students.
Category mean 4.36 0.57

Behavioral
The tescherssre

Wery high

Very high

1. encouraging students with disability to
participate in all social activities in the 4. 59 0.52
regularclassroom.
2. adspting the cumculum to meaetthe
individualneeds of all students 451 0.58
regardiess of their disa bility.
3. physically including students with a
severs dizabilty in the regularclessroom 427 0.87
with the necessary support.
4. modifying the physical environment to
include students with disshbility in the 435 0.58
regularclassroom.
5. adapting their communicafion techniques
to ensure thet all students with emotionsl
and behaviorsl disordercanbe 4.40 0.66
successfully included in the regular
clessroom.
6. adaspting the assessmentof individusal
studentsin ordarforinclusive educaton 4 .48 0.81
to take place.
Category mean 4.43 0.55
— Overall Mean 4.42 0.42

Wery high

Wery high

Wery high

Wery high

Wery high

Wery high

Very high
Very hioh
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The Status of Teachers’ Readiness for Inclusive Education

The status of readiness for inclusive education is presented in
Table 1.3 and its overall mean is 4.44 described as very high.
More so, the overall standard deviation is 0.47, which is
characterized as homogenous based on the consistent responses
as quantified by a standard deviation not exceeding 1.00. The
Curriculum instruction got a mean of 4.43 described as very
high and the means ranges from 4.54 to 4.35. Meanwhile
Curriculum content got a mean of 4.40 described as very high
and the means ranges from 4.48 to 4.26. The Assessment on
students’ performance got a mean of 4.42 with an equivalent
description of very high and the mean rating ranges from 4.54 to
4.37 and the Evaluating and monitoring students’ progress got
the mean of 4.48 and the means ranges from 4.60 to 4.38.

Table 1.3
Status of Teachers’ Readiness for Inclusive Education

[+

Curriculum Instructicn Mean SD Description

1. preparing differenfiated instructions for

regular students and those with special 4.35 0.55 Very high
neads.
2. using effectve waysof persuading students Wery high
4.42 0.59
to follow classroomrules.
3. offering hands-oninstruction to apply leamed Wery high
4.43 0.50
knowledge.
4. using effectve behsavior manasgemeant
technigques to modify students’ inappropriate 4.389 0.65 “ery high
behawvior.
L maotivating students to arouse theirinterest in Wery high
N 4.54 0532
leaming conoepts.
6. prowviding remedisl reading strategiesto 4.46 0.50 Wery high
students with reading difficutties. -
7. providing lkeaming activities thet enhance 447 058 Wery high

collsborative leaming.

8. using manipulative to concretize conoepts. 439 0.65 Very high

9. iwing exercises toattain masiery of
zonogepts. i 443 083 Wery high

10. emplnylng appropriste strategies that 4.44 0.52 _
promote interest. Wery high
Category mean 4.43 D.53 Very high
Curriculum Content

1. implementing varous cumiculs for students Wery high
'.\'i‘tF||1 specialseeds. 426 0.83 v

2. designing lessons appropriate forthe spedal 431 057 Wery high
educstion program.

3. anenting students sbout the special Wery high
educatign program. ? 443 084 v

4. showing awsreness about the leaming tasks 4.43 0.58 Wery high
forstudentswith leaming disabilities. . :

L onganizing classroom activities forboth Wery high
regular students and students with special 4.40 0.64
neads.

6. using my knowledge asboutthe lessons Wery high

appropriat forstudents with special needs 435 0.66

and finding it easy in explaining the concepts

applying my knowledge in preparing “ery high
instructional mseterals appropriste for 439 0.64
students with spedsal needs.

8. assisting students on theiracademic
difficulties.

8. encoursging studentswith special
educstional needsto paricipate and perform  4.45 0.62
wellin class.

10. wusing my knowledgein handling students
with leaming difficulties.

Category mean 4.40 0.5 Very high
Assessmenton students’ performance

448 0g2 VeV hah

“ery high

446 0.4 V=R

1. constructing questons that develop critical Wery high
- 437 0.65
thinking.
2. using waried and relevant sssessment 440 052 Wery high

strategies to measure achiewemeants.
3. individualizing assessments. 438 0.68 VVery high

4. demonstratng knowledge in assessing and 438 0.53 “ery high
grading content knowled ge of the students. : °

5. usi shtemative testing techniques in
assessing students” performance and 4.38 0.61 Very high
progress.

6. using sppropriste assessment tools to 447 0.50 Wery high

measure students’ progress.
conducting formative and surmmative tests. 4.54 0.58 Very high
8. finding creative measures in designing

hormework 438 0.59 Wery high

9. utilizing D.TE|EX-5IT|Ir|5‘tIDﬂ tomeasure 444 0.55 “ery high
students’ leaming.

10. finding vared methods of preparing
assessment tools appropriate for chikdren 4.40 0.63 Very high
with specialneads.
Category mean 4.42 0.52 Very high
Evaluating and Monitoring Students’ Progress

1. applying vared evaluation tools in assessing 445 05T Wery high
students’ achievemeant.

2. using rubrics in evalusating students” 447 057 Wery high
progress.

3. camying aute»sluatanbfﬂ:udenis 4.46 0.58 Wery high

performance.
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4. implementing new guidelines. 4.38 0.51 Very high
5. providing feedback to students with special Very high
448 058
neeads as wellasto parents.
&. conducting perodic evaluation of students” 450 058 Wery high
prograss.
7. recording students’ progress. 4.60 0.53 Very high
8. informing parentsiguardians regarding 453 052
students’ performance progress. . ) Wery high

9. collaborating with special educstion teaches,

parents, and other professionals in the 445 055 Very high
formnulation of students’ Individualized
Education Plan {IEF}.

10. W@IEP based on psycho- 439 053 ery high
educationsl sssessmant.
Category mean 4.48 0.4T7 Very high
Overall mean 4.44 047 Very high

Significance of the Influence of Teacher Efficacy and
Attitude in Inclusive Education on Teacher Readiness for
Inclusive Education

Table 2 shows the statistical data from regression analysis to
determine whether the influence of teacher efficacy and attitude
in inclusive education on the teacher readiness for inclusive
education is significant or not. The results reveal that teacher
efficacy significantly influences teacher readiness for inclusive
education with a beta coefficient of 0.466, and p-value of less
than 0.05. This means that in every increase in teacher efficacy
there is a corresponding increase in teacher readiness for
inclusive education by 0.466.

Table 2

Sgnitcance of the infuence of T'eacher ERcacy and Atwude in nclusse
Educaton an Teacher Reaiingss v Incluaive Educaion
|

Beta
Predictors coefBiclent t povalue Remarks
Teacher eficacy 0 466 8240 0000 Sigraficant
Amtude n incluswe aducason 0 447 78540 0000 Sgrahicant

Predcions R-squared F Pvalue  nlespretabon
Combined D513 150337 0000

Nole R=0716 Raquared =0513 F=150337 p <005

Sigralicant

In the same manner, the attitude in inclusive education has a
computed beta coefficient of 0.447 with p-value of less than
0.05. This finding indicates that there is an increase of teacher
readiness for inclusive education in every increase of teacher
attitude in inclusive education. Finally, the combined predictive
effect of teacher efficacy and attitude in inclusive education is
significant as quantified by the R-squared value of 0.513 with a
p-value of less than 0.05. This result indicates that the
regression model with teacher efficacy and attitude in inclusive
education as predictors, will be able to account 51.3 percent of
the variance in teacher readiness for inclusive education that is
attributed to these predictors. It indicates then that the 48.7 of
the variation can be attributed to other factors not included in
this investigation.

Standpoints of the Participants on Teacher Efficacy,
Attitude in Inclusive Education and Readiness for Inclusive
Education

Table 3.1 reveals the standpoints of the participants on teacher
efficacy, attitude in inclusive education and readiness for
inclusive education. It can be gleaned in the table that
participants confirmed very high rating of teacher efficacy,
confirmed very high rating of attitude in inclusive education and
confirmed very high rating of readiness for inclusive education.

Table 3.1. Standpoints of the Participants on Teacher
Efficacy, Attitude in Inclusive Education and Readiness for
Inclusive Education

Covel Essential | Typical Reasons
- Themes
Teacher Efficacy
?ﬁcacy 1o use inclusive Confirmed | [1JAccommodate leamers needs, [2)Cater
instruction| very high | the leamer multiple intelligences
Using a vanety of assessment | rating [BiCan=ider the strengths and weaknesses
strategees of the leamers, [4]Sohd basis for
Mean 4 57 evaluation of pupds leaming and
SD 058 development [SJEmbrace diverse leaming
stvies of learmaers
Efficacy in collaboration Confirmed | [1jTeachers have good intentions

Heing confident in thew abilty | very high | [2]Teachers give assurance to parents.

o get parents nvolved in rating BiTeachers share the experiences of thes
schoot activities of thes chaldren [4[Teachers strengthen the
children with disabilies communicason with the parants, (5]
Mean 4 48 Teachess bulld harmaonious relationsisp
SD 061 with the parents

“Efficacy in managing Confitmed | [1JFm In the dassioom policy, [2ESeting
behavior very high | dassmoomrule, [3jEstablish clear
Geting children to follow rang expectations 10 students. |4 )Consistency
classroom rules of ctassroom nudes, 5] Provide positive
Mean 4 64 resnforcement
S0 052

Attitude in Inclusive Education

Cognitive
Pemmits academc permwssion | very hagh
of all students regardess of ratng

Confiemed | [1Pronde Ie Slu0ents wilh) nowiedoe
based on thew capacly, [2JANR are cheidren
of God. thus teat them equally, D

esr abeity shuoents have e equal CpPOMuUNty 10
Moan 4 65 succoed [H)Fax eatment of all shodents
SO 053 | | BIAN students are accepted

Affecuve Contimmed | [1 Expiasned 1o he siucents Te

Not womed that students with | very hagh | smportance of “no child left bebwxd *
dksatuldy ase InCluded in the =ang ZPiecessary 10 ceate a conducive
feguiar Classroom reganiiess learmeng srveonment (3] VWAng tD modity
of e seventy of e Gsabiity o lessons | ]Teachers undesstand

Mean 434 e ieamess belier [5] Feed Iuilllad when
SDovn2 sudents needs are addressed BjFesl
responsibie for he leamng of all students

“‘Behavioral Contiernod | [1 Mg out the siolls Of 1he loamers.
Adagtthe cumoulumiomeset | very high

e indvidual needs of a8 39 215 mose effecive in mesing Ne needs
shudends reganiiess of e of e leamerns

desabeiay

Mean 4 51 Pincesse fe mbdesione of e leamers
SD 058

Encourage students wah Contemed | [1)f ostenng a sense of belongng and
desatilly 1o pamcpans i all very Tegh | understanding among all leamners
sooal actvibes in he regular | rating

ciassoom inoease he leamer' s setf-esloem
Mean 4 50
sShos2 PBACnowiaape thew sengih and boost

e leamer s poleniiad

Readiness for inclusrve Egqucation

Cumculum instruction | Confrmed | [TR edrmess DOk 10remrd 100 Ihe 2ty
Mobvatng stucents 1o souse | very agh [2Prtrrmsc g ealnmic rewNds Se provded 0
ey derest in eameng | rng ENCIUTage aTer
concepts | SR camers are cager 10 Eslen and Compiets the
Mean 454 asa
SO 0% | (SR earmers are mieresied 10 learmn

- [S]T eachers et awmy HOm DaDer A pen teut
Cumcutum Content | Confamed | (1 jExposiae 10 TArInNgs anG IMmersions neped
Usirg my inowiedge n very gh | [Z1CoRatcraie with eapents 10 bslatisle
NEnding stucents witn | raang ewnng
eanng armates | ‘_ [3{T eachers Oevior o leachung SeChvagues
Mean 4 48 [4]Teachers going exiva miles or students

SO 04 i ) i ! 1\‘ exters foaun on suderts srencifn
Assa on e 4(mn-m ('p:m’rnnrmchmﬂ' ewms 1o
performance | veryigh | accommodate e Sames eaming Capacty
; ang [ZFS5ucents have speatic Sl 1o develop that
CENNCE De meRRSRC N ONe assessment
[S)Evstume e Oversl leaTang Ouicome A

Conoucting formative ang
sumTRaNve ltests

Mean 452 messure e eNecivensas of e Faliuctons
S0 058 | process

[S]T eacners Wach SIusents’ progress
[ (SRelechon on Wudernts understanang
ﬂmmm [ Contemed tirnrxrs PONTOR0 INECOAN reparTs me used
Students’ Progress | very egn | 10 SoCument Studert progress

| rang [ZIRA2e mex of formanve and SUMMative
| MESSIAMENTS WD EVerags lEeanokogy for
eMmoent dita colection
| [Jse of cnechist 10 moniior the saills of

ADONYR) v ENEC SvaRDon
10085 N FESESING SDerts
aTeEvement

Mean 445 learness

SO 057 [HPronoes consslent recorang of sudents
progress
[SiT eachers uie COMDOIINNE ClRSS BV for

efMoent evansting stucents saiiy
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Sgaficance of Dhe Infivence of Teacher EMcacy 308 Amtude @ Inciuuve
Egsc3tioe 10 Teacher Readmess 1or inciusive E0ucIo0n

SOES COENCE ToaCNErs % Conflaert a0 Wow how -3
Sather EMCCY 0 ARbuce | ComBred

N INOUswe ToucH Ot

Confirmed Very High Rating on Teacher Efficacy

It can be seen in the table that all the indicators of teacher
efficacy, efficacy to use inclusive instruction, efficacy in
collaboration, and efficacy in managing behavior, confirmed the
very high rating found in the quantitative results of this study.
The highest items on each indicators were being confirmed by
the participants through IDI and FGD. The participants
confirmed the very high rating of the item using a variety of
assessment strategies. They were able to confirm this particular
very high rating due to their confidence in the use of inclusive
instruction through utilizing different strategies for all learners.
The participants also confirmed the very high rating of the item
being confident in their ability to get parents involved in school
activities of their children with disabilities. they were able to
confirm this by showing strong sense of confidence to
collaborate with the parents thru giving assurance, good
intentions and creating good relations. Lastly, the participants
confirmed the very high rating on the item getting children to
follow classroom rules. They were able to confirm this
particular very high rating by emphasizing the establishment of
clear expectations, be firm and consistent of given rules.

Confirmed Very High Rating of Attitude in Inclusive
Education

It can be seen in the table that all the indicators of attitude in
inclusive education: cognitive, affective and behavioral
confirmed the very high rating found in the quantitative results
of this study. The participants confirmed the very high rating of
the item permits academic permission of all students regardless
of their ability. They were able to confirmed this very high
rating when participants strongly expressed their agreement on
accepting all students, including LSEN because they too have
their own worth or value. The participants also confirmed the
very high rating of the item not worried that students with
disability are included in the regular classroom, regardless of
the severity of the disability. In the sharing the teachers
prioritize a supportive learning environment, adapt lessons,
understand students, fulfill needs, and take responsibility for all
students' learning. These insights from the participants gave
explanations as to why they confirmed very high rating in
affective particularly in being not worried that LSEN are
included in the classroom regardless of the severity of the
disability. Lastly, the participants confirmed the very high rating
of the items adapt the curriculum to meet the individual needs of
all students regardless of their disability and encourage
students with disability to participate in all social activities in
the regular classroom. The participants strong willingness to do
something to really meet the needs of LSEN in all aspects can
confirm this very high rating.
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Confirmed Very High Rating of Readiness for Inclusive
Education

It can be seen in the table that all of the indicators of readiness
for inclusive education: curriculum instruction, curriculum
content, assessment on students’ performance and evaluating
and monitoring students’ progress confirmed a very high rating.
The participants confirmed the very high rating of the item
motivating students to arouse their interest in learning. The
standpoints shared by the participants underscored the pivotal
role of motivation in shaping the effectiveness of curriculum
instruction, emphasizing its capacity to inspire engagement and
enhance learning outcomes. Participants confirmed this very
high rating due to these reasons.

The participants confirmed the very high rating of the item
using my knowledge in handling students with learning
difficulties. They were able to confirmed this very high rating
due to their depth understanding about curriculum content,
specifically in addressing the different needs of LSEN. Their
insights delineate strategies and approaches to cater to the
LSEN if they need more than their knowledge, emphasizing the
importance of tailored instruction and inclusive practices within
the curriculum framework.

Confirmed Very High Rating on the Significance of the
Influence of Teacher Efficacy and Attitude in Inclusive
Education to Teacher Readiness for Inclusive Education
Based on the result, the participants confirmed the combined
significant influence of Teacher Efficacy and Attitude in
Inclusive Education to teacher readiness. They shared that they
are confident, optimistic, flexible, and equipped with different
strategies on how to handle learners with special needs. The
participants were able to confirmed this very high rating mainly
because of their demonstration of confidence, empathy, and
flexibility. They have different teaching strategies to effectively
accommodate diverse students, particularly those with special
needs, emphasizing their right to education and fostering a
positive attitude toward learners with disabilities.

Joint Display of Quantitative and Qualitative Results
Shown on Table 4 are the joint display of quantitative and
qualitative results of the teacher efficacy, attitudes in inclusive
education, and readiness of teachers for inclusive education.

Teacher efficacy. Particularly, efficacy to use inclusive
instruction, the item using a variety of assessment strategies got
a very high rating. The reasons expressed by the participants
focused on addressing learners' individual needs by
accommodating various learning styles and considering their
multiple intelligences, strengths, and weaknesses. They also
emphasize the importance of utilizing diverse teaching
strategies that manifest their confidence in inclusive instruction.
Consequently, the two are connecting-merging.  As to
efficacy in collaboration, the item being confident in their
ability to get parents involved in school activities of their
children with disabilities has a very high rating. Based on the
IDI and FGD, it could be gathered that the general assertions
confirm the very high rating. The reasons expressed by the
participants demonstrate positive intentions by providing
reassurance to parents, sharing insights about their children's
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experiences, fostering strong communication channels, and
cultivating harmonious relationships with
Table 4. Joint Display of Quantitative and Qualitative Results
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parents to support students' academic and personal
development. Thus, connecting-merging was found to exist
between the two sets of research findings in the data integration.

With regard to efficacy in managing behavior, the item getting
children to follow classroom rules got a very high rating.
Participants confirmed teacher efficacy is always evident. Based
on the IDI and FGD, it could be gathered that the general
assertions confirm the very high rating. The participants
expressed this by creating a structured learning environment by
enforcing firm classroom policies, setting clear rules and
expectations for students, maintaining consistency in their
application, and utilizing positive reinforcement to encourage
desired behavior. Hence, connecting-merging is the nature of
data integration.

Attitude in Inclusive Education. Specifically, the item permits
academic permission of all students regardless of their ability in
cognitive got a very high rating. Based on the IDI and FGD, it
could be gathered that the general assertions confirm the very
high rating. The participants’ standpoints emphasized
addressing the students' needs by tailoring to their capacities
while promoting equality by acknowledging all students as
equal children of God. They ensure fair treatment, equal
opportunities for success, and a culture of acceptance for all
students, regardless of differences. Therefore, the two are
connecting-merging.

Concerning affective attitude, the item not worried that students
with disability are included in the regular classroom, regardless
of the severity of the disability has a very high rating. Based on
the IDI and FGD, it could be gathered that the general assertions
confirm the very high rating. In the probing of the participants,
teachers emphasize the significance of inclusivity through the
no child left behind principle, striving to cultivate a conducive
learning environment by adapting lessons to meet individual
student needs. They also demonstrate a deep understanding of
their students, find fulfillment in addressing their needs, and feel
a strong sense of responsibility for the learning outcomes of all
students. Thus, the nature of data integration is
connecting-merging.

Meanwhile, the behavioral attitude, two items emerged as very
high rating: adapt the curriculum to meet the individual needs of
all students regardless of their disability and encourage
students with disability to participate in all social activities in
the regular classroom. Participants confirmed attitude of
teachers toward in inclusive education is always demonstrated.
Based on the IDI and FGD, it could be gathered that the general
assertions confirm the very high rating. In the probing of the
participants, teachers empower learners by honing their skills,
effectively addressing their needs, and advancing their
milestones while fostering a supportive and inclusive
environment. This approach aims to enhance learners'
self-esteem, cultivate a sense of belonging, and maximize their
potential by recognizing and boosting their strengths. Therefore,
connecting-merging was found to exist between the two sets of
research findings in the data integration.

Readiness for Inclusive Education. Particularly, curriculum
instruction, the item motivating students to arouse their interest
in learning concepts has a very high rating. Based on the IDI
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and FGD, it could be gathered that the general assertions
confirm the very high rating. In the probing of the participants,
they designed activities to engage learners, utilizing both
intrinsic and extrinsic rewards to motivate their participation
and foster active listening, task completion, and enthusiasm for
learning while also shifting focus away from traditional
paper-and-pen testing methods. For that reason the nature of
data integration is connecting-merging.

Regarding curriculum content, the item using my knowledge in
handling students with learning difficulties has a very high
rating. Based on the IDI and FGD, it could be gathered that the
general assertions confirm the very high rating. In the probing of
the participants, teachers enhance their skills through training
and collaboration with experts, developing personalized
teaching techniques, and going the extra mile to support
students, focusing on recognizing and nurturing students'
strengths. Their insights underscore the necessity for
customized instruction and inclusive practices within the
curriculum framework to effectively support learners with
special educational needs. Thus, connecting-merging is the
nature of data integration.

As to, assessment on students’ performance, the conducting
formative and summative tests emerged as a very high rating.
Based on the IDI and FGD, it could be gathered that the general
assertions confirm the very high rating. In the probing of the
participants, they necessitates the conduct of summative and
formative assessments. They emphasized that the summative
exams are adjusted to suit individual learning capacities,
acknowledging that specific skills cannot be adequately
assessed in a single evaluation. Also, the overall learning
outcomes are evaluated to gauge the effectiveness of
instruction, with teachers monitoring student progress and
reflecting on their understanding. Therefore,
connecting-merging was found to exist between the two sets of
research findings in the data integration.

In the aspect of evaluating and monitoring students’ progress,
the item applying varied evaluation tools in assessing students’
achievement received a very high rating. Based on the IDI and
FGD, it could be gathered that the general assertions confirm the
very high rating. In the probing of the participants, teachers
emphasized using various methods such as videos, portfolios,
and anecdotal reports to document student progress
comprehensively, incorporating a blend of formative and
summative assessments with technology to collect and analyze
data efficiently. They also use checklists to monitor student
skills  consistently and facilitate evaluation through
collaborative class activities. With these reasons, the nature of
data integration is connecting-merging.

Significance of the influence of teacher efficacy and attitude
in inclusive education to teacher readiness for inclusive
education. Particularly, the influence of teacher efficacy and
attitude in inclusive education to teacher readiness received a
very high rating. The participants confirmed the influence of
teacher efficacy and attitude in inclusive education to teachers’
readiness for inclusive education. Based on the IDI and FGD, it
could be gathered that the general assertions that teacher
efficacy and attitude in inclusive education influence teacher
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readiness for inclusive education. During the probing of the
participants, teachers emphasized the demonstration of
confidence, empathy, and flexibility in addressing diverse
student needs, utilizing a wide array of teaching strategies while
prioritizing inclusivity and advocating for the educational rights
of all learners, particularly those with special needs, thereby
fostering a positive and supportive learning environment. These
insights from the participants gave explanations as to why
teacher efficacy and attitude in inclusive education influence
teacher readiness. Therefore, connecting-merging was found to
exist between quantitative and qualitative data findings.

IV. DISCUSSIONS

The Status of Teacher Efficacy

The status of teacher efficacy as assessed by the participants is
very high. This means that teacher efficacy for inclusive
practices is always evident among general education elementary
teachers in Region XI . The findings of this study are parallel to
the works done by Kazanopoulos et al. (2022) , Hay et al.
(2023), San Martin et al. (2021) and Park et al. (2016) which
have very high level of teacher efficacy in all indicators which
include efficacy to use inclusive instruction, efficacy in
collaboration and efficacy in managing behavior . However, this
study disagrees with the study of Sakari et al.(2020) which has
moderate level of teacher efficacy. In addition, Abraham (2021)
emphasized that teachers must provide appropriate challenges
based on the needs of the students and adapt techniques to suit
their needs. For students with disabilities, teachers must reject a
one-size-fits-all or standardized teaching approach and instead
use a strategy that appropriately meets each student's individual
needs to accurately gauge students of what was taught (Smith,
2024). Therefore, teachers must possess effective classroom
management skills (Gage et al.,2018) which includes their
ability to communicate clear expectations to all students,
effectively prevent and manage disruptive behavior, ensure
students adhere to classroom rules, and handle physically
aggressive students (Park et al., 2016). Teachers who establish
clear expectations for students and effectively manage
behaviors can increase instructional time, leading to enhanced
learning opportunities for all students (Flower et al., 2017)

The Status of Attitude in Inclusive Education

The status of attitude in inclusive education as assessed by the
participants is very high. This means that the attitude of teachers
toward inclusive education is always demonstrated. This is
measured in the three categories, namely: cognitive, affective,
and behavioral.

The findings of this investigation support the study of Scanlon
et al. (2022), Boyle et al. (2021) and Zainalabidin et al. (2021)
that teachers have very high level of positive attitude in
inclusive education and emphasized that all types of learners
can learn in most situations. However, this study disagrees with
the study of McCarthy (2019), Rizkiah et al. (2018) and Fu et al.
(2021) who claim that teachers have negative attitude towards
inclusive education due to the different factors. These factors
include parents’ attitude, equipment and the attitudes of the
teachers as well (Fu et al., 2021).

This study contends that the cognitive attitude of teachers
toward inclusive education is always demonstrated. The very
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high status of cognitive is an indication that elementary teachers
believe that inclusive schools, which accommodate students of
all abilities, foster socially appropriate behavior and enable
every student to learn within the regular curriculum through
tailored adaptations and advocate against segregation of
students with disabilities despite potential expenses in
modifying the school environment. These particular beliefs
shapes teachers’ overall perception about inclusive education
(Sun & Xin, 2020). As stipulated in the DepEd order number 72
series of 2019, that all children must be accepted regardless of
ability or disability, race, size, shape and color with support
from school staff, students, parents and the community
(DepEd,2019).

Status of Teachers’ Readiness for Inclusive Education

The status of teachers’ readiness for inclusive education as
assessed by the participants is very high. This means that the
readiness of teachers for inclusive education is always observed.
This indicates that teachers are equipped with the different
strategies and techniques, adapt curriculum to tailor the needs of
the learners. This also suggest that they have different
assessment strategies to track and evaluate the performance of
all learners.

This study aligns with the study done by Lai et al.(2017) and
Adnan (2022) that teachers have very high level of readiness
and are highly prepared, and they are already aware of the
different strategies and various assessments for all kinds of
students (Ecoben, 2019; Serakalala et al., 2019). However the
results of this study does not conform with the studies of
Zainalabidin and Ma’rof (2021), and DeNeve et al. (2014) that
teachers express lower levels of preparedness regarding
knowledge about inclusion and students with special needs.
Similarly, the investigative findings do not conform with the
studies done by Dioso et al. (2022) and Hanzah (2022), because
of their moderate level of preparedness for inclusive education
particularly on curriculum content.

Furthermore, this study supports the idea of Pershina et al.
(2018) who emphasized that readiness for inclusive education
requires considerable effort, and providing learning activities
that enhance collaborative learning to address student’s unique
needs. As emphasized by York-Barr et al. (2016) that training of
different strategies should scaffold approach for teachers with
monitoring and mentoring for proper guidance and execution
like using effective behavior techniques to modify students’
inappropriate behavior. With this, those teachers who continue
their training in catering learners with disabilities would have
the skills necessary to accommodate and facilitate learning and
engagement (Allam & Martin, 2021).

As stipulated by the UNESCO (2016) that curriculum plays a
vital role in giving quality education to all students, the
knowledge and skills of the teachers conveyed provide a
structured and inclusive framework for systematic and
comprehensive learning. This include teachers being equipped
with the skills to adapt curricula and teaching resources to
ensure access and engagement for students with diverse learning
needs (Hock and Deshler, 2018). Furthermore, when teachers
organize classroom activities for both regular students and
LSEN, they are better equipped to modify and adapt the
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curriculum to meet the needs of all learners (Boyle et al., 2021).
Moreover, the utilization of various assessment tools suited for
learners with special needs could guide teachers about their
instructional decision making (Sailor et al., 2014). Through
frequent measurement, teachers gather data that aids them in
making informed choices regarding ongoing interventions
(McConnell & Rahn, 2016).

Significance of the Influence of Teacher Efficacy and
Attitude in Inclusive Education to Teacher Readiness for
Inclusive Education

The influence of teacher efficacy on readiness for inclusive
education is significant. As a result, increased in teacher
efficacy would also increase teachers’ readiness for inclusive
education. This means that teachers are more ready and
motivated to design inclusive learning environments that meet
the various requirements of every student when they have
greater confidence in their capabilities (Leifler, 2020). The
result of this study agrees with the study of Zainalabidin and
Marof (2021) that there is a significant predictive correlation
between teacher efficacy and teachers' readiness for inclusive
education.

On the other hand, the influence of attitude in inclusive
education on readiness for inclusive education is significant. As
a result, increased of teachers’ positive attitudes in inclusive
education would also increase teachers’ readiness for inclusive
education. This means that attitude of teachers towards
inclusive education influenced their readiness for inclusive
education. The result conforms with the study of Zainalabidin
and Ma'rof (2021) which found that attitude in inclusive
education is one of the predictive factor on readiness for
inclusive education. Similar findings were found in Kaya and
Yavuz (2018) study indicating that a significant predictor of
preparedness for inclusive education is the attitude toward
inclusion.

Teachers' efficacy, despite being a small concept, has a
significant influence (Tschannen-Moran & Hoy, 2004).
Additionally, teachers who had more experience working with
students with disabilities had higher levels of teacher
self-efficacy and readiness (Loreman et al., 2018). On the other
hand, teachers with low efficacy may find it difficult to educate
children with various needs because they need more skills and
confidence to do so (Marzano et al., 2001; Singh, 2020). On the
other hand, Teachers with a more positive attitude toward the
inclusive framework and policy are more likely to be prepared
and willing to implement inclusive education (Zainalabidin &
Ma'rof, 2021). Furthermore, it is reasonable to expect that a
teacher who holds negative attitudes towards inclusion or a
specific program may not also prepare to address all the learners
needs, thus decreasing their readiness for inclusive education
(Kielblock, 2018).

Standpoints of the Participants on Teacher Efficacy,
Attitude in Inclusive Education and Readiness for Inclusive
Education

From the standpoints of the participants on teacher efficacy,
the participants confirmed the very high rating of teachers,
particularly on the items: using a variety of assessment
strategies, being confident in their ability to get parents involved
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in school activities of their children with disabilities and getting
children to follow classroom rules. Thus, the emergent themes
are the very high rating on the efficacy of using inclusive
instruction, the very high rating on efficacy in collaboration, and
the very high rating on efficacy in managing behavior. This
confirmation reflects the contention of Johnson (2020) that
recognized the importance of tailoring assessments to
accommodate the individual strengths, challenges, and learning
styles of their students. Moreover, Woodcock (2022) suggested
that building the learners' strengths also made the students'
learning enjoyable, safe, and engaging. As Dyson et al. (2020)
pointed out, ensuring that every student can completely
participate and interact in the learning process involves
adjusting teaching strategies, instructional materials, and
evaluation procedures. Also, this study supports the contention
of Gage et al. (2018) that effective classroom management
should be consistent with classroom routines, for the optimal
utilization of instructional time.

The data finding supports the contention that every child has
the right to education and must be given equal opportunity to
learn suited for their level (UNESCO, 2019). The finding
confirms the assertion of Gregory (2018) that teachers have
individual's knowledge and understanding of practices related to
inclusive education, particularly in supporting students with
disabilities within the general education setting. Further, RA
10533 emphasized that all types of learners must be catered
adhering to individual differences (DepEd, 2019). Nevertheless,
we must also take into account the fact that deeply rooted
historical and cultural settings, as well as individual
experiences, have an impact on how attitudes form. These
elements may significantly impact educational systems,
frequently leading to widespread prejudice and inequality
(Stepaniuk, 2019).

On readiness for inclusive education, the finding of the study
confirmed the hypothesis of Serin (2018) that students may be
inspired to strive for learning by both intrinsic and external
reasons. This is also in support with the concept of Hattie (2018)
about having a student-centered approach which could lead to
effective instruction by engaging students not relying on paper
and pen test. This means that teachers used evidence-based
instructional strategies that support the involvement and
academic success of all students in the classroom like
differentiation, universal design for learning, and collaborative
teaching (Tomlinson, 2018). This supports the conclusions of
Johnson (2020) that teachers were eager to explore additional
strategies and approaches to ensure that their assessments were
fair, inclusive, and aligned with the unique needs of each student
by also considering the strengths of the learners.

Therefore, teacher efficacy in this study is an articulation of
the statements of Mahmoud et al. (2018) that it is crucial for the
implementation of inclusive education; he believed that
teachers’ confidence in their ability to effectively design and
implement teaching strategies that cater to the diverse learning
needs of all students, confidence in their ability to work
collaboratively with other professionals and confidence in their
ability to maintain a positive and well-managed classroom
environment (Sharma et al., 2012). Further, Further,
instructional techniques, resources, and evaluation procedures
should be modified to enable each student to participate actively
in and engage with the learning process (Dyson et al., 2020).
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Likewise, on the status of attitude in inclusive education,
participants overall rating is very high. Participants confirmed
attitude of teachers toward in inclusive education is always
demonstrated. Based on the IDI and FGD, it could be gathered
that the general assertions confirm the very high rating. This
result confirms that teachers have a positive attitude towards
inclusive education, which corroborate on the statement of Like
and Grosche (2018) that teachers generally exhibit positive
attitudes toward the concept of inclusion. For the teachers to
cater the unique needs of the children, teachers must have
positive inclination towards them so that they also have positive
action to address their needs (Darling-Hammond, 2020).

In line with the status of readiness for inclusive education, the
qualitative results confirmed the quantitative results,
particularly on the overall very high rating of readiness for
inclusive education. Further, all indicators got a very high
rating. This result confirms that teachers are equipped with the
different strategies that would be useful in an inclusive setting.
Thus, the confirmation of the very high rating is parallel to the
conclusion of Dioso et al. (2022) that teachers’ readiness for
inclusive education was established with the provision of
training and professional development. This finding also
supports the result of Ecoben (2019) that teachers in general
educations are very much aware with the nature of students
disabilities and highly equipped with different techniques and
strategies.

On the combined significant influence of teacher efficacy and
attitude in inclusive education, participants confirmed the result.
Based on the IDI and FGD, it could be gathered that the general
assertions that teacher efficacy and attitude in inclusive
education influence teacher readiness for inclusive education.
This finding is consistent with conclusion of Zainalabidin and
Ma'rof (2021) that teachers who had great confidence on their
abilities would also lead to the improvement of their
preparation, thus increasing their readiness for inclusive setting.
In similar ways, this finding supports the statement of
Mastropieri and Scruggs (2018) that teachers who have
favorable cognitive attitudes toward inclusive education are
more likely to use instructional strategies, according to a
substantial link found between teachers' views and their
preparedness for inclusive education.

Implications for Educational Practice

Implementing inclusive education in the Philippines,
particularly in the Department of Education, is a continuous
development. The ability and confidence of the teachers helped
their readiness for the successful implementation of inclusive
education. High levels of teacher efficacy, a favorable attitude
toward inclusive education, and readiness for inclusive
education all influence student outcomes, learning
environments in the classroom, professional development,
organizational support, and the promotion of social justice and
equity in education.

General Education mainstream teachers are encourage to
continue to immerse themselves with the latest methods and
techniques suited for all kinds of disability or learners difficulty.
In addition, all stakeholders which involves the education of all
children must maintain strong collaboration and continued
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professional development fostered strong teacher efficacy and
favorable attitudes. Moreover, DepEd must continue to provide
the regular assessment of all stakeholders’ readiness for
inclusive education that would indicates solid organizational
support and proficient management in educational
organizations.

The data in this study were limited to elementary school
teachers' perceptions; future research may include the other
teachers in the high school level or higher education institutions
for a broader context. Further, researchers may also include the
perceptions of other professionals like special education
teachers, head teachers, principals, and parents to increase the
reliability of the results.

Conclusions and Recommendations

The following conclusions were drawn from the findings of the
study:

The status of Teacher Efficacy among general education
teachers who have handled LSEN is very high; this implies that
the teacher efficacy for inclusive practices is always evident.
Specifically, it was found out that indicators related to this
variable has the following conclusions; efficacy to use inclusive
instruction is very high, efficacy in collaboration is very high;
and efficacy in managing behavior is very high.

The status of Attitude in Inclusive Education among general
education teachers who have handled LSEN is very high; this
implies that the attitude of teachers toward inclusive education
is always demonstrated. Specifically, it was found out that
indicators related to this variable has the following conclusions;
cognitive is very high, affective is very high, behavioral is very
high.

The status of Readiness for Inclusive Education among general
education teachers who have handled LSEN is very high; this
implies the readiness of teachers for inclusive education is
always observed. Specifically, it was found out that indicators
related to this variable has the following conclusions;
curriculum instruction is very high, curriculum content is very
high, assessment of students; progress is very high, and
evaluating and monitoring students’ performance is very high.

Teacher Efficacy and the Attitude in Inclusive Education
significantly influence the Readiness for Inclusive Education
among public elementary general education teachers in Region
XI. Moreover, the two predictors in the study which are teacher
efficacy and attitude in inclusive education are both significant
factors or reasons why general education teachers are highly
ready in teaching inclusive practices.

Standpoints of the participants on the variables revealed
confirmed very high rating. Particularly, the theme emerged are;
confirmed very high rating on teacher efficacy: confirmed very
high rating on efficacy to use inclusive instruction, confirmed
very high rating on efficacy in collaboration, confirmed very
high rating on efficacy in managing behavior; confirmed very
high rating on attitude in inclusive education: confirmed very
high rating on cognitive, confirmed very high rating on
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affective, confirmed very high rating on behavioral; and
confirmed very high rating on readiness for inclusive education:
confirmed very high rating on curriculum instruction, confirmed
very high rating on curriculum content, confirmed very high
rating on assessment on students’ performance and confirmed
very high rating on evaluating and monitoring students’
progress.

As to the data integration, connecting-merging was found to
exist between the two sets of research findings of all the
variables and indicators. Hence, the quantitative results are
generally supported by the qualitative outcomes.
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