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ABSTRACT
Conducting classes remotely to shift in teaching paradigm of learning due to the on-going pandemic has posed
many challenges to the education sector. Despite these efforts, several arguments are associated with remote
learning especially with online classes or e-learning amidst the pandemic. The study aimed to unveil the lived
experience of teachers and student who are taking remote learning in physical education subject. The respondents
must had experience and engaging in remote learning.

This study employed both qualitative and quantitative methods of research. The respondents must had
experience and engaging in remote learning. This study answered the following: What is the demographic profile
of teachers and students? What are the challenges encountered by teachers and students? What are the coping
mechanisms of teachers and students during remote learning? Is there a relationship between challenges
encountered and coping mechanisms of teachers and students? How do the profile of the teachers and students
relate to the challenges encountered and their coping mechanisms? For the qualitative part, an Interpretative
Phenomenological Analysis (IPA) method was used to interpret the meanings of experiences of human life, and
focused on research question “What it is like to experience remote teaching and learning in physical education
amidst the pandemic?”.

Considering the results of the study, it can be said that the major problems faced by both teachers and
students are the poor internet connection. This hampers the communication between the two as well as the
communication among students. This breeds to a series of problems that stem from the lack of connectivity.
Moreover, the most common coping mechanisms employed by both groups are engaging into activities that will help
them distress.

The recommendations in internet connectivity dilemma may address at the institutional level.
Government may call upon the internet providers to supply an affordable and reliable internet connection whether
it be data connectivity only or postpaid, University may broaden their student support by providing services such as
counseling session for the student’s mental health and also provide guidelines for conducting remote learning
classes considering the coverage, the amount of course requirements, schedule of submissions, assessments that may
both protect the students and teachers from having unnecessary workload that may result to stress and anxiety,
more trainings and supports for professional development in teaching during remote learning among teachers.

KEYWORDS: Coping Mechanism, Amidst pandemic, Coping Challenges, Remote learning

I. INTRODUCTION There are about 3.5 million tertiary-level

This shift in teaching paradigm of learning
due to the on-going pandemic has posed many
challenges to the education sector. Any decisions that
will be made by educational institutions must at all
times consider the protection of students, faculty
members, academic staff, communities, societies, and
the nation as a whole. Thus, various learning
modalities were explored.
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students enrolled in approximately 2,400 higher
education institutions (HEI). Thus these institutions,
have explored many learning modalities considering
the capacity of their students or the availability of the
facilities needed for learning. To address the needs of
students, these institutions have implemented
proactive policies for the continuance of education
despite the closure ( Joaquin, Biana, & Dacela,
2020). These include conducting classes remotely.
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HEIs have implemented various modes of remote
learning such as synchronous or real time online
classes, and asynchronous or delayed-time classes.
Moreover, faculty members are now being taught the
use of various learning management systems (LMS)
as part of their preparation for online classes,
trainings are also being held to equip faculty
members  with skills for synchronous and
asynchronous classes such as use of platforms for
video communications, and video recording and
editing. Some are also being required to create course
packs or modules that will be available for students
who do not have access to the internet.

However, despite these efforts,
arguments are associated with remote learning
especially with online classes or e-learning.
According to Bao (2020), the sudden change in
remote learning has caused challenges to faculty
members such as lack of online teaching experience,
early preparation, or support from educational
technology teams. For students, accessibility,
affordability, flexibility, learning pedagogy, and life-
long learning are arguments raised related to online
pedagogy (Dhawan, 2020).

Given these challenges, it is very timely to
conduct a study on the experiences of both teachers
and students utilizing remote learning especially in
higher educational institutions.

several

I1. OBJECTIVES

This study determined the experiences of
teacher and students during remote learning in higher
education institutions in Cavite. Specifically, the
study sought answers to the following questions:

1. What is the demographic profile of teachers
and students of physical education?
1.1 Age;
1.2 Sex;
1.3 Civil status;
1.4 Tenure;
1.5 Monthly income;

2. What are the challenges encountered by
teachers and students of physical education
during remote learning?

2.1 Pedagogical
2.2 Technological
2.3 Social

2.4 Institution

2.5 Socio-economic
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3. What are the coping mechanisms of teachers
and students of physical education during
remote learning?

3.1 Positive well-being
3.2 Time management
3.3 Openness to change
3.4 Per mentoring

3.5 Collaboration

3.6 Socio economic

4. Is there a relationship between challenges
encountered and coping mechanisms of
teachers and students of physical education?

5. How do the profile of the teachers and
students relate to the challenges encountered
and their coping mechanisms?

For the qualitative part, an Interpretative
Phenomenological Analysis (IPA) method was used
to interpret the meanings of experiences of human
life, and focused on research question “what it is like
to experience remote teaching and learning in
physical education amidst the pandemic?”.

IHl. METHODOLOGY

This study used both qualitative and quantitative
research design. For the qualitative design, this study
utilized the phenomenological perspective in
understanding the lived experiences of both teachers
of physical education and students taking physical
education following the Interpretative
Phenomenological Analysis (IPA). The IPA method
aimed to describe, and interpret the meanings of
experiences of human life, and focuses on research
questions such as what it is like to experience a
particular situation, in this case remote teaching and
learning. The study will delved into the perceptions,
perspectives, understandings, challenges and feelings
as consciously experienced by students and teachers.

For the qualitative design, following the

Differentiated Instruction Theory and Anderson's
Theory of Online Learning, the study utilized a
survey questionnaire to determine the challenges and
coping mechanisms employed both by the students
and teachers. A set of challenges and coping
mechanisms were identified based on literature.
Teachers and students were then asked to evaluate
how these variables apply to their experiences.
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V. RESULT AND DISCUSSION
This chapter discusses the findings of the study based on the research questions

Characteristics Frequency Percentage

18-20 years old 5 27.8

Age 21-23 years old 12 66.7
24-26 years old 1 5.6

Total 18 100

Sex Male 5 27.8

Female 13 72.2

Total 18 100

10,000 and below 3 16.7

10,001-15,000 6 33.3

. 15,001 - 20,000 5 27.8
Monthly Family Income 20,001 - 25,000 1 56

25,001 and above 3 16.7

Total 18 100

For Students a total 18 students from a selected state
university in Cavite participated in the study. For the
qualitative part, the following were found: among the

students, majority are 21-23 years old and female. In
terms of family income, students are distributed in
different levels

Which of the following instructional materials and/or methods in remote learning did you use or

have been using in your remote learning classes? Check all that applies.

18 responses

Printed reading materials (L& ar

Modules or

Br

A

Phones and/or audso conferenc

Video recording
Video conferencing (Zoom, Go
Leaming Management System
Webcast and/or webinars

Websites (1.e Youlube, Khan AC

course packs
oadcast racio

o recording

Telavision

For remote learning modalities

half of the
respondents had experience engaging in remote
learning before while the other half have experience
them for the first time. Moreover, the two most often

12 (66.7%)

14 (77.8°%

v)
17 (94 49%)

17 (94 .4%)

used learning modalities based on their experience
are video conferencing and the use of learning
management systems.

Challenges Mean Verbal Interpretation
Individual 3.59 Agree
Technology 2.39 Disagree
Institutional 3.43 Neutral
Socio-economic 3.83 Agree
Community 3.59 Agree
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In terms of challenges experienced during
remote learning, mean score showed that they agree
with the individual challenges, socio-economic
challenges, and community challenges while they are
neutral on institutional challenges. Surprisingly, they
disagree on experiencing technological challenges
based on the survey. However, during the interview,
technology still appeared to be a problem. Yet, this
time, it is mainly focused on poor internet connection
unlike in the survey where it is a combination of
infrastructure  (devices), skills, and internet
connectivity. Moreover, other challenges were
identified during the interview. According to the

students, they also face problems on mental health
and heavy workload. Students feel stressed and
anxious with everything they need to accomplish
during remote learning with some having
breakdowns. Heavy workload also adds to this
pressure as they also have other responsibilities
outside their remote learning class. Working students
said that they often face problems on conflict of
schedules with their synchronous classes and their
work schedule. Also, not having an environment
conducive for learning is also a problem as students
said they have been distracted by many things such
as human and pet intrusions.

Coping Mechanisms Mean Verbal Interpretation
Individual Well-being 4.03 Agree
Time Management 3.72 Agree
Socio-economic 3.33 Agree
Peer Support 3.96 Agree
Collaboration 2.94 Neutral

Considering the coping mechanisms they used to
handle the challenges of remote learning, the students
agreed to have been employing, individual well-
being, time management, socio-economic and peer
support related coping mechanisms as identified in
the literature. They are on the other hand neutral with
peer support. Further pondering on their experiences
revealed, that they have been employing other
mechanisms as well such as having family time as
they see their family as source of stress relief.
Another is engaging into recreational activities like
sports, arts and watching movies. Students have
identified time management to be a key in improving
their experience with remote learning.

Considering challenges and coping mechanisms, a
negative correlation was found between technological
challenges and peer support. Since the students
disagree that they are encountering technological
challenges, the negative correlations mean the
students does not need their peers for technological
support. A positive correlation was also found
between community challenges and socio-economic
coping mechanisms which means that the mobility
restrictions of the students affect their means to
access connectivity and other resources needed in
remote learning. No significant differences were
found in terms of challenges and coping mechanism
when students are grouped according to their
demographic profile.

Characteristics Frequency Percent
25-30 years old 6 35.3
31-35 years old 6 35.3
Age 36-40 years old 4 23.5
46 years old and above 1 5.9
Total 17 100.0
Male 11 64.7
Sex Female 6 35.3
Total 17 100.0
Single 9 52.9
Civil Status Married 47.1
Total 17 100.0
Job Order 13 76.5
Tenure Contractual 2 11.8
Permanent 2 11.8
Total 17 100.0
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For Teachers a total of 17 teachers from a
selected state university in Cavite participated in the
study. Their age is distributed in different age group
while in terms of sex, majority are male. Moreover,

majority of the teachers are on job order status while
in terms of civil status, 9 were single and 8 were
married. Majority of the teachers also said they have
prior experience teaching remotely.

Which of the following instructional materials andior methods in remote learning did you use or
have been using in your remote learning classes? Check all that applies.

17 responses

Printed reading matarials (| ar
Modules or course packs
Broadcast radio
Audio recordings

Phones and/or audia conferenc

Television

Video conferencs

Leaming Man

Webcast and/or webinars

Websites (i.e Youtube, Khan Ac

In terms of the learning modality used, the
prefer video recording, followed by video
conferencing, and utilization of platforms such as

YouTube.
teachers.

Modules are also popular among the

Challenges Mean Verbal Interpretation
Pedagogical 1.96 Disagree
Technological 1.88 Disagree
Social 2.41 Disagree
Others 2.32 Disagree

In terms of the challenges experienced
during remote learning, they all disagree with the
predetermined variables. During the interview, the
technological problem they experience are not on
their part but on the side of the students. Hence, poor
internet connection was one of the major theme in the
interview. Another challenge identified are student
related issues. According to them they have
encountered numerous problems in terms of handling
their students. From the students’ failure to submit

connectivity or them just being lazy, to being
available to them all the time and having the need to
be considerate despite instances where students tend
to be apathetic and disrespectful. Another challenge
that they face is related on their skills. According to
them there is a need for them to upgrade their
teaching methods by levelling up their skills like
through video editing or using social medias. This is
especially crucial because of the nature of PE which
often demand instructional materials that shows

their requirements either because of lack of demonstrations of activities.

Coping Mechanisms Mean Verbal Interpretation
Positive Well-being 4.43 Agree
Time Management 4.22 Agree
Openness To Change 4.57 Strongly Agree
Peer Mentoring 2.27 Disagree
Collaboration 2.51 Neutral

In terms of coping mechanisms, the teachers
agreed with having a positive well-being, time
management and openness to change as a coping
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mechanism while they disagree with peer mentoring
and neutral with collaboration. The interview
identified three coping mechanisms not mentioned in
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the survey, these are: engaging to sports, family time,
and recreational activities. Based on the interview,
most of the coping mechanisms identified were
related in destressing.

In terms of relationship of challenges and coping
mechanisms, there were several significant
relationships found between pedagogical challenges
and all of the coping mechanisms except time
management.  There were also  significant
relationships found between technology and positive
well-being, peer mentoring and collaboration.
Moreover, all the coping mechanisms were found to
be significantly correlated with social challenges
while other challenges were found to be significant
with peer mentoring and collaboration. When
grouped according to their demographic profile, no
significant difference where found.

V. CONCLUSION

It was concluded therefore that the gap how
students and teachers cope with remote learning
within the Philippine context that is plagued by
structural constraints and exacerbated by the current
global crisis. Considering the results of the study, it
could be said that the major problems faced by both
teachers and students were the poor internet
connection. This hampered the communication
between the two as well as the communication
among students. This breeded to a series of problems
that stemed from the lack of connectivity. Moreover,
the most common coping mechanism employed by
both groups were engaging into activities that would
help them destress.

RECOMMENDATION
Based on the findings and conclusion of the
study, the following recommendations were offered.

1. The problem in internet connectivity may
address at the institutional level. For
instance, government may call upon the
internet providers to supply an affordable
and reliable internet connection whether it
be data connectivity only or postpaid.
Singapore for example has a cheaper
prepaid data bundle and at the same time
with quality level of connection.

2. The university may broaden their student
support by providing services such as
counseling to protect student’s mental
health. These services may also be
accessible despite being remote and may
protect their privacy.

3. The university may provide guidelines for
conducting  remote  learning  classes
considering the coverage, the amount of
course requirements, schedule of
submissions, assessments, etc. that may both
protect the students and teachers from
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having unnecessary workload that may
result to stress and anxiety.

4. The university may provide more trainings
and supports for professional development
in teaching during remote learning among
teachers. The same may also be provided to
students to let them be familiar with the
infrastructure needed in remote learning
such as familiarization with the learning
management systems.
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