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ABSTRACT

Academic Achievement motivation refers to a person's need to achieve academically and his willingness to do things that he or she constiders
important or valuable and endeavors to achieve perfect results. Students who are oriented towards achievement, in general, enjoy life and
feel in control. This study highlights the profound impact of achievement motivation on students' academic performance. It lays the
foundation for a comprehensive review of various aspects of the subject, defining motivation as the desire to succeed and achtieve goals. It
discusses the influence of motivation on academic outcomes and emphasizes its theoretical perspectives, research-based evidence, and
practical applications. Additionally, it seeks to understand the complex relationship between motivation and performance, identifying
mediating and moderating factors such as self-efficacy, personality traits, and environmental influences. The review aims to provide
valuable insights for educators, psychologists, and policymakers to help them develop effective strategies. Overall, this introduction focuses
on understanding and utilizing achievement motivation in depth to enhance students’ academic success.
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INTRODUCTION

The concept of the need for achievement was introduced by Murray (1938), and is considered a significant personal component. He
defined it as the desire to overcome difficulties and obstacles to complete tasks accurately and quickly. Additionally, achievement
motivation has been understood as the need for achievement, power, and affiliation (McClelland et al., 1953). McClelland et al. (1958)
stated that success in competition against a standard of excellence is regarded as the need for achievement. McClelland (1961) also
noted, "The need for power focuses on controlling the means of influencing a person, while the need for affiliation is about establishing,
maintaining, or restoring a positive relationship with others." Hasanzadeh (2009) pointed out that the achievement motive is a social
need that aims to overcome barriers and achieve high standards, and it focuses on surpassing others through competition. McClelland
(1985) recognized the need for achievement as a distinct human motive that can be differentiated from other needs. He explained it as
the extent to which people vary in their efforts to attain rewards, such as physical satisfaction, praise from others, and a sense of personal
mastery. Ugodulunwa (1997) stated that achievement motivation drives individuals to desire success and put in the necessary efforts to
achieve it. It focuses on attaining success to achieve life goals. Achievement goals can influence the ways in which tasks are performed
and the desires to demonstrate competence (Harackiewicz et al., 1997). Coleman (2001) defined it as a social form of motivation, which
includes competitive drives aimed at meeting standards of excellence. Ghasemi et al. (2011) noted that it is related to the methods, plans,
and efforts to achieve specific goals, and it also affects feelings of self-worth. Eres (2011) explained that educational institutions view
achievement motivation as behavior related to performance excellence. Akpan & Umobong (2013) highlighted that achievement
motivation is the force that drives an individual to act in order to achieve success. Wani & Masih (2015) defined it as a strong
psychological drive through which a person desires to attain excellence. They believed that a positive and healthy environment for
student development could promote achievement motivation among them. Vallance (2004) described it as the motivation behind
accomplishing success. According to McCollum (2005), achievement motivation is the reason behind students' success. Okolo et al.
(1993) emphasized that the combined effort of both students and institutions is the primary source of achievement motivation, arising
from the interaction of students' characteristics and instructional practices. The relationship between achievement motivation and
academic performance has long captured the attention of educators and psychologists. Achievement motivation, which reflects an
individual's drive to achieve success and accomplish goals, is considered a crucial factor in academic success. This motivation not only
influences students' learning behaviors and efforts but also shapes their performance outcomes. Prominent psychological theories, such
as McClelland’s Need Achievement Theory and Deci and Ryan’s Self-Determination Theory, provide a theoretical foundation for
understanding achievement motivation. These theories explain how intrinsic motivation, like a natural interest in learning, and extrinsic
motivation, such as rewards and recognition, shape students' academic experiences. This study aims to conduct an in-depth analysis of
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the impact of achievement motivation, focusing on its theoretical foundations, mediating factors affecting performance—such as self-
efficacy and personality traits—and practical applications. The review sheds light on this complex subject and highlights how
understanding and applying achievement motivation can lead to improved academic performance. Ultimately, this article provides
valuable insights for educators, psychologists, and policymakers, contributing to creating a more motivating and successful academic
journey for students. David McClelland's research laid the foundation for the study of achievement motivation. He and his colleagues
coined the term "n Ach," which stands for "need for achievement." This theory posits that one of the most important driving forces
behind a person's success and accomplishments is their need for achievement. According to this, people work towards those things for
which they are rewarded. High achievers engage in tasks that help them perform better than others, meet specific standards, or do
something extraordinary. The desire for success is found to some extent in all individuals. Students with a strong drive for achievement
put in significant effort to succeed. Thus, achievement motivation is understood as the need to work toward things like physical
satisfaction, praise from others, and a sense of personal mastery (Chauhan, 2004, pp. 222-223).

THEORETICAL PERSPECTIVES

e McClelland’s Need Achievement Theory - McClelland (1961) highlighted two key aspects of motivation: the need for
achievement (n-Ach) and the fear of failure. Individuals with high n-Ach are drawn to challenging goals and put in hard work to
achieve them. Their strong desire for success and perseverance in the face of difficulties lead to excellence in academic
performance. Such individuals view difficult tasks as opportunities due to their confidence and focused approach. In contrast,
students driven by the fear of failure tend to avoid complex tasks, which limits their growth. These students prioritize safe and
simple tasks to avoid failure, which can hinder their academic progress. Understanding this distinction can help educators and
policymakers develop motivational strategies to encourage students to fully utilize their potential.

e Self-Determination Theory (SDT) - Deci and Ryan's Self-Determination Theory (SDT) differentiates between intrinsic and
extrinsic motivation. Intrinsic motivation occurs when an individual engages in an activity for inherent satisfaction, such as the
joy of learning, while extrinsic motivation occurs when an individual performs a task to gain external rewards, like grades or
recognition. According to SDT, intrinsic motivation is deeply linked to academic success. Intrinsically motivated students show
a deep interest in the learning process, feel connected to the material, and are more enthusiastic about facing challenges. They
pursue tasks based on genuine interest, leading to better academic outcomes. In contrast, students driven by extrinsic motivation
may perform well in certain situations, but their commitment and long-term engagement tend to be lower. This theory highlights
the importance of fostering intrinsic motivation to enhance academic success.

e Goal Orientation Theory - This theory identifies two main types of achievement motivation: mastery-oriented goals and
performance-oriented goals. Mastery-oriented goals focus on learning and improving skills, emphasizing intrinsic satisfaction in
mastering new tasks. Mastery-oriented students are motivated by personal growth and overcoming challenges, leading to
sustained effort, perseverance, and deep engagement. They view failures as opportunities to learn, not as setbacks, which leads to
improved academic outcomes over time. On the other hand, performance-oriented goals aim at gaining external approval, such
as grades or praise, with the goal of demonstrating competence to others. Performance-oriented students are driven by the need
to prove their abilities, which may lead to immediate success, but they may experience anxiety or a fear of failure when faced
with challenges. While they may excel in certain tasks, their persistence and intrinsic engagement may not reach the same level
as that of mastery-oriented students.

EMPIRICAL EVIDENCE

1. Positive Correlation Between Motivation and Performance
Studies have shown that there is a positive relationship between achievement motivation and academic performance. High-
achieving students are generally more intrinsically motivated, which leads them to engage deeply with learning tasks. Their
intrinsic motivation fosters continuous effort and dedication, even in the face of challenges, allowing them to succeed in their
endeavors. As a result, these students not only achieve higher grades but also experience greater satisfaction from their learning
process. Their motivation is driven more by the intrinsic satisfaction of mastering tasks than by external rewards, which plays a
crucial role in their academic performance and success.

2. The Role of Self-Efficacy
Bandura's concept of self-efficacy suggests that a student's belief in their ability to succeed in tasks or challenges influences the
relationship between motivation and performance. When students have high self-efficacy, they set larger goals for themselves
because they believe in their capabilities. These students put in more effort and persist despite facing challenges or setbacks.
Their confidence and resilience help them overcome difficulties and stay focused on achieving their goals. As a result, students
with high self-efficacy tend to perform better academically, as their continuous effort and confidence drive their success.
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Cultural and Contextual Variations

Achievement motivation varies across cultures, influenced by the cultural values and social structures of each society. In
collectivist cultures, such as in East Asia, external factors like family expectations, social norms, and community approval play
a significant role in educational motivation. In these societies, students feel a sense of responsibility towards their family and
society and prioritize group success over individual achievement. In contrast, individualistic cultures, such as those in Western
societies, emphasize personal goals, self-reliance, and individual success. Here, students are motivated by personal growth, career
aspirations, and the desire to prove their abilities. Thus, cultural context determines the sources of students' motivation and how
they perceive achievement.

The Impact of Teacher Support

Empirical studies show that teachers play a crucial role in fostering achievement motivation in students. Teachers who provide
constructive feedback and create a positive, motivational environment enhance students' intrinsic motivation. When teachers
recognize students' efforts and provide guidance, they encourage a sense of self-confidence and autonomy. This supportive
environment increases students' academic engagement, helping them persist in the face of challenges and achieve better results.
In this way, teachers help students gain more confidence and motivation in their education.

FACTORS INFLUENCING THE RELATIONSHIP

1.

Socioeconomic Status (SES) - Socioeconomic status (SES) indirectly influences achievement motivation as it determines access
to resources, parental involvement, and educational opportunities. Students from higher SES backgrounds have greater access to
educational resources such as tutors, extracurricular activities, and technology, which enhance their learning experience.
Additionally, parents from higher SES families are more actively involved in their children's education, providing emotional and
financial support. This increased support boosts students' confidence and skills, improving their academic motivation. As a result,
students from higher SES backgrounds tend to be more motivated and achieve better academic success.

Personality Traits - Certain traits, such as responsibility, perseverance, and openness to experience, influence academic
motivation and performance. Responsible students are organized and disciplined, while students driven by perseverance achieve
success by continuously putting in effort and overcoming challenges. Openness to experience fosters curiosity towards new ideas
and knowledge, enriching their learning experience. The combination of these traits ensures academic success and sustained
effort.

Peer Influence - Peers have a dual impact on academic motivation. Supportive and inspiring peer groups create a positive and
collaborative environment that fosters intrinsic motivation and mutual progress. These peers provide emotional support, which
boosts students' self-confidence and academic engagement. On the other hand, negative peer pressure can diminish academic
motivation, leading to distractions, lowered aspirations, and reduced performance. Such peers promote negative beliefs or
behaviors that can hinder academic success.

Role of Technology - The integration of technology in education has given a new direction to the dynamics of motivation,
introducing new and creative ways to inspire students. In gamified learning environments, educational content is presented in the
form of a game, incorporating rewards, levels, and challenges. This encourages students to actively participate and stimulates
their intrinsic motivation, fostering a sense of achievement and competition. Additionally, personalized digital platforms have
completely transformed the approach to education, as these platforms are tailored to students' learning pace and style. They
provide instant feedback, customized lessons, and interactive tools, making learning more accessible and individualized. For tech-
savvy students, this integration further enhances their motivation, as it connects them with technology they are comfortable and
excited to use. Thus, technology-driven education not only makes learning more engaging but also motivates students to become
deeply involved and persistently work, improving their overall academic performance.

PRACTICAL IMPLICATIONS
1. Strategies for Educators

Promoting Mastery Goals: Teachers can design curricula that focus on improving students' skills rather than promoting
competition. By emphasizing essential skills like collaboration, critical thinking, and problem-solving, students progress
individually. Such a curriculum creates a supportive and positive learning environment, reducing stress and helping students
build confidence in their abilities without external pressure.

Building Self-Efficacy: When students are encouraged to work towards achievable goals, it strengthens their confidence and
motivation. Celebrating small successes gives them a sense of accomplishment and belief in their efforts, driving them to keep
persevering.
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e Intrinsic Motivation: Incorporating real-life examples into education and promoting curiosity helps students understand
concepts in practical contexts, making learning more useful and engaging. This approach stimulates intrinsic motivation,
increasing students' involvement and curiosity towards new ideas.

CHALLENGES AND FUTURE DIRECTIONS

1. Measuring Achievement Motivation
Although significant progress has been made in understanding motivation, accurately assessing it remains challenging due to
its subjective nature. Motivation varies among individuals, influenced by their personal experiences, emotions, and
environmental factors. Standardized tools such as surveys and questionnaires often fail to capture this complexity and only
provide a limited view of motivation. These tools may overlook key aspects like intrinsic motivation, personal goals, and
external influences, making it difficult to accurately assess an individual’s motivation and its impact on their behavior or
performance.

2. Addressing Motivation Deficits
Interventions for students with low achievement motivation should adopt a comprehensive approach, which includes
addressing emotional barriers through counseling, providing guidance and encouragement through mentoring, and offering
support tailored to the student's characteristics through personalized study plans. This strategy enhances students' self-
confidence, fosters independence, and uncovers their intrinsic motivation.

CONCLUSION

Achievement motivation is a critical determinant of academic performance, shaped by intrinsic and extrinsic factors, self-efficacy,
personality traits, and environmental influences. By fostering a supportive environment and leveraging evidence-based strategies,
educators and policymakers can enhance student motivation and performance. Future research should address existing gaps and provide
insights for creating equitable and motivating educational systems. Achievement motivation is a crucial factor in academic success as it
motivates students to face challenges and strive for excellence. This study focuses on theories like McClelland's 'Need Achievement
Theory' and Deci and Ryan's 'Self-Determination Theory," which explain how intrinsic and extrinsic motivation influence students'
performance. The findings clearly indicate that a positive educational environment, supportive teachers, and the development of self-
efficacy can enhance achievement motivation. Additionally, personality traits, socioeconomic status, and peer influence also play a role
in shaping the motivation-performance relationship. Educational institutions should adopt strategies that promote intrinsic motivation,
mastery goals, and self-efficacy to help students realize their full potential. However, challenges exist in measuring and addressing
motivation deficits, requiring a personalized approach to effectively support students. Overall, understanding achievement motivation
and its determinants can be valuable in education, mental health, and policymaking, leading to the creation of an inspiring and successful
academic environment for students.

REFERENCES

1. Akpan, I. D. & Umobong, M. E. (2013). Analysis of Achievement Motivation and Academic Engagement of Students in the Nigerian
Classroom. Academic Journal of Interdisciplinary Studies, 2(3).

2. Ansary, K. (2023). Relationship of academic achievement with social adjustment of the higher secondary students. International
Journal of Research Publication and Reviews, 4(11), 1749-1755. 8.

3. Aydm, F. & Coskun, M. (2011). Secondary School Students " “Achievement Motivation” towards Geography Lessons. Scholars Research
Library, Archives of Applied Science Research, 3 (2), 121-134.

4. BHARTI, |. (2021a). Caregivers Relational World with or without significant others. Mukt Shabd Journal, 10(1).

5. Bharti, ]. (2021a). EMOTIONAL & MENTAL DEVELOPMENT OF CHILD: THEORITICAL PERSPECTIVE. ResearchGate.
https/fwww.researchgate.net/publication/353667243_EMOTIONAL_MENTAL_DEVELOPMENT_OF_CHILD_THEORITICAL_PER
SPECTIVE

6.  Bharti, ]. (2021c). CHINESE BODY CLOCK: IN-DEPTH REVIEW BASED PERSPECTIVE. ResearchGate.
httpsy/fwww.researchgate.net/publication/353765123_CHINESE_BODY_CLOCK_IN-DEPTH_REVIEW_BASED_PERSPECTIVE

7. Bharti, ]. (2021e). RELATIONSHIP OF NUTRITION, FOOD SCIENCE AND NUTRIONALPSYCHOLOGY TO HEALTH. Strad
Research, 8(10). https.//doi.org/10.37896/5r8.10

8. Bharti, |, & Bhatnagar, P. (2017a). Personality and Creativity as Predictors of Psychological Well-Being in Caregivers of Person with
Chronic. . . ResearchGate.
https./fwww.researchgate.net/publication/354055031_Personality_and_Creativity_as_Predictors_of _Psychological_Well-
Being_in_Caregivers_of_Person_with_Chronic_Mental_Illness

9. Bharti, ], & Choudhary, P. (2021a). VITAMINS-A ROAD OF WELL-BEING: A BRIEF NOTE. ResearchGate.
https:/fwww.researchgate.net/publication/353780066_VITAMINS-A_ROAD_OF_WELL-BEING_A_BRIEF_NOTE

‘€ 2024 EPRAIJRD | Journal DOI: https;/doi.org/10.36713/epra2016 | https;/eprajournals.com/ |21 |



10.

11.

12.

13.
14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.
29.

30.

31.

32.

33.

4 N
L)

SJIF Impact Factor (2024): 8.675] ISI L.F. Value: 1.241| Journal DOI: 10.36713 /epra2016 ISSN: 2455-7838(0nline)
EPRA International Journal of Research and Development (IJRD)

Volume: 9 | Issue: 12 | December 2024 - Peer Reviewed Journal

Bharti, ]., & Fatma, E. (2020a). A BRIEF SUMMARY OF GOVERNMENTPOLICIES & ACTS FOR MENTAL HEALTHCARE IN
INDLI. International Journal of Advance Research and Innovative Ideas in Education, 6(5).
https:/fwww.researchgate.net/publication/351900156_A_BRIEF_SUMMARY_OF_GOVERNMENT_POLICIES_ACTS_FOR_MENTA
L_HEALTH_CARE_IN_INDIA

Bharti, |., & Sharma, M. (2023a). THE EFFECT OF WORKING MOTHER’S STATUS ON CHILDREN’S ADJUSTMENT AND
ACADEMIC PERFORMANCE. ResearchGate.
https:/fwww.researchgate.net/publication/373821353_THE_EFFECT_OF_WORKING_MOTHER'S_STATUS_ON_CHILDREN'S_AD
JUSTMENT_AND_ACADEMIC_PERFORMANCE

Bharti, |., & Singh, H. (2021a). Health and mental health. ResearchGate.
httpsy/fwww.researchgate.net/publication/357776464_Health_and_mental_health

Bharti, ]., & Singh, H. (2021c). Development communication: Theoretical Note. ResearchGate. https.//doi.org/10.37896/5r8.11/014

Bharti, ], & Singh, H. (2022a). AWARENESS OF STUDENTS AS STAKEHOLDERS TOWARDS NATIONAL EDUCATION
POLICY 2020: SUGGESTION FOR BETTER.
.ResearchGate.https.//www.researchgate.net/publication/373236563_AWARENESS_OF_STUDENTS_AS_STAKEHOLDERS_TOWA
RDS_NATIONAL_EDUCATION_POLICY_2020_SUGGESTION_FOR_BETTER_IMPLEMENTATION

Bharti, ]. (2024). Effect of Improper Waste Disposal on Environmental, Physical, and Emotional Well-Being of Human Beings. Waste
Management and Treatment: Advances and Innovations, pp. 26-38

Bharti, |., Singh, H. (2024) Perspective and Attitudes of Engineering Students Towards the Fourth Industrial Revolution: A Qualitative
Study. Green Energy and Technology. pp. 397-414

Bharti, ]., Singh, M. (2021) Perception of Construction Workers on Psychophysical Health and Safety Issues: A Qualitative Investigation.
Ecological and Health Effects of Building Materials, 2021, pp. 451-465

Bharti, ]., & Singh, M. (2021g). Perception of construction workers on psychophysical health and safety issues: a Qualitative investigation.
In Springer eBooks (pp. 451-465). https://doi.org/10.1007/978-3-030-76073-1_24

Bharti, |., & Singh, P. (2019a). Students Relational World without Sport. Think India (Quarterly Journal), 22(8).
https;/fwww.researchgate.net/publication/352717217_Students_Relational_world_without_Sports

Bharti, |, & Singh, P. (2021i). Link between Diet and Mental Health Among Female Adolescents: A Brief Note. ResearchGate.
https:/fwww.researchgate.net/publication/354168026_Link_between_Diet_and_Mental_Health_Among_Female_Adolescents_A_Brief No
te

Bharti, ], & Singh, P. (2022c). Voting-What, Why, Process, recent reforms & Importance of voting: An Ouverview. ResearchGate.
https://doi.org/10.15680/1JIRSET.2022.1102088

Bharti, ]., & Srivastava, M. (2022a). PSYCHO-SOCIAL CORRELATES OF PRO- SOCIAL BEHAVIOUR. ResearchGate.
https:/fwww.researchgate.net/publication/361316371_PSYCHO-SOCIAL_CORRELATES_OF_PRO-_SOCIAL_BEHAVIOUR

Bharti, ], Singh, H.,, & Verma, S. K. (2023a). Effectiveness of online learning in higher education in India: A conceptual Analysis.
ResearchGate.

https/fwww.researchgate.net/publication/373236296_Effectiveness_of _online_learning_in_higher_education_in_India_A_conceptual_An
alysis

Bharti, ]., Srivastava, S., & Srivastava, M. (2022a). LANGUAGE AND SPEECH DISORDERS IN CHILDREN. ResearchGate.
httpsy/fwww.researchgate.net/publication/357882188_LANGUAGE_AND_SPEECH_DISORDERS_IN_CHILDREN

Bigge, M. L. & Hunt, M. (1980). Psychological foundations of education: An introduction to human motivation, development, and learning.
New York: Harper & Row.

Chauhan, A. (2016). An Achievement Motivation and Academic Anxiety of School Going Students. Psychology and Behavioral Science
International Journal, 1(4).

Chebrolu, K. (2024). Relationship Between Achievement Motivation and Academic Performance. International Journal of Indian Psychology,
12(1), 711-719. DIP:18.01.067.20241201, DOI:10.25215/1201.067.

Coleman, A. M. (2001). Oxford Dictionary of Psychology. New York: Oxford University Press.

Elshemy, N. (2017). Impact of Gamification Strategy on Academic Achievement and Achievement Motivation Toward Learning. 24 April
2017, 4th Teaching & Education Conference, Venice, ISBN 978-80-87927-36-6, IISES.

Emmanuel, A.-O., Adom, E. A., Josephine, B. & Solomon, F. K. (2014). Achievement Motivation, Academic Self-Concept and Academic
Achievement among High School Students. European Journal of Research and Reflection in Educational Sciences, 2 (2).

Eres, F. (2011). Relationship between Teacher Motivation and Transformational Leadership Characteristics of School Principals.
International Journal of Education, 3, 1-11.

Eres, F. (2011). Relationship between Teacher Motivation and Transformational Leadership Characteristics of School Principals.
International Journal of Education, 3, 1-11.

Ergene, T. (2011). The Relationships among Test Anxiety, Study Habits, Achievement, Motivation, and Academic Performance among
Turkish High School Students. Education and Science, 36 (160).

‘€ 2024 EPRAIJRD | Journal DOI: https;/doi.org/10.36713/epra2016 | https;/eprajournals.com/ |22 |



34.

35.

36.

37.

38.

39.
40.

41.
42.

43.

44.

45.

46.

47.

48.

49.

50.

51.

52.

53.

54.

55.

56.
57.

58.

4 N
L)

SJIF Impact Factor (2024): 8.675] ISI L.F. Value: 1.241| Journal DOI: 10.36713 /epra2016 ISSN: 2455-7838(0nline)
EPRA International Journal of Research and Development (IJRD)

Volume: 9 | Issue: 12 | December 2024 - Peer Reviewed Journal

Ghasemi, F., Rastegar, A., Ghorban, |. R. & Roozegar, M. R. (2011). The relationship between creativity and achievement motivation with
high school students " entrepreneurship. Procedia- Social and Behavioral Sciences, 30, 1291-1296.
Gupta, M., & Mehtani, D. (2017). Effect of parenting style on academic achievement of senior secondary school students: An
analytical analysis. International Journal of Advanced Research in Management and Social Sciences, 6(10), 167-176.
Harackiewciz, J. M., Barron, K.E., Carter, S.M., Lehto, A. T. & Elliot, A. ]. (1997). Predictors and consequences of achievement goals in the
college classroom: Maintaining interest and making the grade. Journal of Personality and Social Psychology, 73(6), 1284-1295. Harford
Community College, Maryland. http://www.harford.edu/
Kavousipour, S., Noorafshan, A., Pourahmad, S., & Dehghani-Nazhvani, A. (2015). Achievement motivation level in students of Shiraz
University of Medical Sciences and its influential factors. | Adv Med Educ Prof,3 (1) .26-32.
Manbhas, D. (2017).Achievement Motivation and Academic Achievement Among Students Belonging To Different Social Categories. ISSN:
2320-2882.
McClelland, D. (1961) Theory of needs. http.//www.12manage.com/methods_mcclelland_theory_of needs.html
McClelland, D. C. (1958). Methods of Measuring Human Motivation. In |. W. Atkinson (Ed.), Motives in Fantasy, Action and Society: A
Method of Assessment and Study (pp. 7-42). Van Nostrand.
McCollum, D. L. (2005). Relating students " social and achievement goals. Academic Exchange Quarterly, 9 (1), 297-301.

Okolo, C. M., Bahr, C. M. & Rieth, H. ]. (1993). A retrospective review of computer-based instruction. Journal of Special Education
Technology, 12 (1), 1-27.
Preventive Steps Of Covid-19 Increases OCD Symptoms: Review Based Perspective. (2020a). International Journal of Advances in
Engineering and Management (IJAEM), 2(1). https;//www.researchgate.net/publication/351987026_Preventive_Steps_Of Covid-
19_Increases_OCD_Symptoms_Review_Based_Perspective
Roy, A.G. (2015). A correlational study of achievement motivation and academic achievement of the elementary school students.
International Journal of Innovation and Research in Educational Sciences,2(3). 233-235.

Ryan, R. M., & Deci, E. L. (2000). Self-determination theory and the facilitation of intrinsic motivation, social development, and well-
being. American Psychologist, 55(1), 68-78. https://doi.org/10.1037/0003-066X.55.1.68
Sarangi, C. (2015). Achievement motivation of the high school students: A case study among different communities of Goalpara district of
Assam. Journal of Education and Practic,. 6 (19).140-144.

Singh, H.,, & Bharti, ]. (2021a). Incredibly Common Nutrient Deficiencies. EAS Journal of Nutrition and Food Sciences, 3(6).
https://doi.org/10.36349/easjnfs.2021.v03106.006

Singh, H.,, & Bharti, J. (2021c). DIETARY MANAGEMENT FOR DIABETES PATIENT: A BRIEF NOTE. ResearchGate.
httpsy/fwww.researchgate.net/publication/353780144_DIETARY_MANAGEMENT_FOR_DIABETES_PATIENT_A_BRIEF_NOTE

Singh, H., & Bharti, ]. (2021e). Non-Communicable Diseases and Their Risk Factors: review. ResearchGate.
https://doi.org/10.36349/easjpid.2021.v03i06.001

Srivastava, A. S., & Bharti, ]. (2022a). HIDDEN PAIN IN ORPHANS: a THEORETICAL NOTE. ResearchGate.
https:/fwww.researchgate.net/publication/366409017_HIDDEN_PAIN_IN_ORPHANS_A_THEORETICAL_NOTE

Srivastava, M., & Bharti, ]. (2021a). Violence in media: possible effects and causes. ResearchGate.
https./fwww.researchgate.net/publication/361316285_Violence_in_media_possible_effects_and_causes

Srivastava, M., & Bharti, ]. (2022a). Eating Disorder: An Overview With Causes And Treatment. ResearchGate.
https:/fwww.researchgate.net/publication/357776335_Eating_Disorder_An_QOuverview_With_Causes_And_Treatment
Srivastava, M., & Bharti, ]. (2022c). Relationship  between Parenting and Emotional Intelligence. ResearchGate.
https./fwww.researchgate.net/publication/358641528_Relationship_between_Parenting_and_Emotional_Intelligence
Trivedi, P., Bharti, ]., Singh, P., & Singh, H. (2021a). TOWN OF CHAURI CHAURA: A HISTORICAL PERSPECTIVE. ResearchGate.
https:/fwww.researchgate.net/publication/353317660_TOWN_OF_CHAURI_CHAURA_A_HISTORICAL_PERSPECTIVE
@ Ugodulunwa, C. A. (1997). The effects of achievement motivation and study habits on Nigerian secondary school students “academic
performance. The Journal of Psychology, 131 (5), 523-529.
Vallance, R. ]. (2004). Males " academic motivation: Doing a personal best. Academic Exchange Quarterly, 12, 5963.
Verma, S. K., Bharti, ], & Srivastava, S. (2022a). HUMAN HEALTH, NUTRITION AND NUTRITIONAL PROGRAMME: AN
OVERVIEW. ResearchGate.
https./fwww.researchgate.net/publication/361726065_HUMAN_HEALTH_NUTRITION_AND_NUTRITIONAL_PROGRAMME_A
N_OVERVIEW
Wani, M. A. & Masih, A. (2015). Achievement Motivation: A Study with Reference to Certain Demographic Variables. The Signage, 3 (1).

‘€ 2024 EPRAIJRD | Journal DOI: https;/doi.org/10.36713/epra2016 | https;/eprajournals.com/ |23 |



