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ABSTRACT 

This article explores the impact of Gandhian educational philosophy on the socio-economic and cultural activities of women in Northeast 
India. Gandhian principles of self-reliance, holistic education, and social equality have empowered women to improve their socio-
economic status and engage in political and social movements. His emphasis on vocational training, self-help groups, and leadership 
has enabled women to revive indigenous crafts, gain financial independence, and assume roles in governance and community 
development. The National Education Policy (NEP) 2020 aligns with these Gandhian ideals, promoting inclusive education, gender 
equality, and practical skills. By focusing on self-reliance and leadership, the NEP ensures that women, especially in marginalized 
regions like Northeast India, have access to quality education that empowers them both socially and economically. Additionally, the UN 
Sustainable Development Goals (SDGs), particularly SDG 4: Quality Education and SDG 5: Gender Equality, resonate with Gandhian 
values. SDG 4 advocates for equitable educational opportunities, while SDG 5 seeks to eliminate gender-based discrimination, 
empowering women to fully participate in all spheres of life. Gandhian philosophy, supported by NEP 2020 and aligned with SDGs 4 
and 5, has played a crucial role in empowering women in Northeast India, fostering both personal growth and collective social 
transformation. 
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MAHATMA GANDHI: HIS LIFE, PHILOSOPHY, 

AND EDUCATIONAL VISION 
Mahatma Gandhi, born on October 2, 1869, in Porbandar, 

Gujarat, remains one of the most influential leaders in world 

history. Known as the "Father of the Nation," Gandhi led India’s 

struggle for independence using the principles of non-violence 

(Ahimsa) and truth (Satya). His revolutionary method of non-

violent civil disobedience, known as Satyagraha, inspired 

movements worldwide for justice, freedom, and equality (Gandhi, 

1965).  

 

After studying law in London, Gandhi traveled to South Africa, 

where he first practiced his principles of non-violent resistance. 

Upon returning to India in 1915, he became a pivotal figure in the 

Indian National Congress. His leadership sparked major national 

movements, including the Non-Cooperation Movement (1920), 

the Salt March (1930), and the Quit India Movement (1942). 

These campaigns played an essential role in securing India's 

independence on August 15, 1947. Beyond the political realm, 

Gandhi also championed social causes such as Dalit (Harijan) 

rights, women’s empowerment, and religious harmony. His 

advocacy for self-reliance and rural development was reflected in 

his promotion of the Swadeshi Movement, which emphasized 

local industries and simplicity (Gandhi, 1922, 1980).  

 

Gandhi’s legacy continues to inspire global movements for justice 

and peace, and his birthday, October 2, is celebrated annually as 

Gandhi Jayanti in India and globally as International Day of Non-

Violence. 

 

Women in Northeast India played a crucial role in the 

independence struggle, defying social norms and engaging in 

both armed resistance and social mobilization. From the early 

1930s, figures like Rani Gaidinliu and Haipou Jadonang led 

movements against British colonial rule. Gaidinliu, a prominent 

Naga leader, led armed resistance from 1930, demanding Naga 

self-rule, and was arrested in 1932. Haipou Jadonang, who 

spearheaded the Heraka movement in the 1920s, fought for 

cultural preservation and against British rule before his execution 

in 1931. Women in these regions participated in these struggles, 

often taking up arms in direct confrontation with British forces. 

In Mizoram, women were involved in raids against the British, 

while in Tripura, they formed associations to organize boycotts 

and protests, raising awareness about the freedom struggle in the 

1930s and 1940s. 

These women also resisted British efforts to assimilate tribal 

communities, safeguarding their cultural traditions. While the 

influence of Mahatma Gandhi's non-cooperation and civil 
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disobedience campaigns reached Northeast India, the region’s 

resistance remained characterized by armed struggles. Overall, 

between 1930 and 1947, women in Northeast India not only 

fought colonial rule but also challenged gender roles, making vital 

contributions to the broader Indian independence movement. 

 

Gandhi's educational philosophy was grounded in the belief that 

education should be holistic, emphasizing not only intellectual 

development but also moral, physical, and spiritual growth. His 

idea of Nai Talim or Basic Education aimed to build character, 

foster self-reliance, and integrate practical skills with moral 

values. Gandhi envisioned an education system that would not 

only prepare individuals for academic achievements but also for 

social responsibilities and active participation in nation-building. 

In this vision, education was a tool for social change, capable of 

transforming individuals and society by nurturing qualities such 

as self-respect, integrity, and empathy (Gandhi, 1958, 1980). 

 

In the context of Northeast India, a region known for its rich 

cultural diversity and historical challenges, Gandhi’s educational 

philosophy contributed significantly to women’s empowerment. 

The region's diverse communities and ethnicities had unique 

social structures, where traditional roles often restricted women 

to domestic responsibilities. Gandhi’s emphasis on inclusive 

education directly impacted women by breaking these societal 

barriers(Kumar, 2022; Sıddıque & Bano, 2020). His belief that 

education should be available to everyone, regardless of gender, 

social status, or background, allowed women in Northeast India 

to gain access to education and skills that were previously denied 

to them. As women gained access to education, they found new 

opportunities for personal growth, social mobility, and economic 

independence (Taneja, 2005a; Thakur, 2006a). 

 

The principles of self-reliance and practical learning were 

particularly empowering for women in this region. Gandhi’s 

philosophy emphasized the importance of practical skills 

alongside academic knowledge, and in Northeast India, women 

learned skills such as weaving, agriculture, and 

handicrafts(Mahmoud Mahmoud, 2025). This focus on practical 

education not only helped women become economically self-

sufficient but also enabled them to contribute to their families and 

communities. The ability to engage in local industries, produce 

goods, and participate in economic activities fostered a sense of 

dignity and autonomy among women(Ryland, 1977; Taneja, 

2005b; Thakur, 2006b) . 

 

Gandhi’s focus on value-based education also had a profound 

impact on women’s role in society. His teachings on truth, non-

violence, and service to others encouraged women to become 

active agents of social change. In Northeast India, where many 

communities were still governed by traditional patriarchal 

structures, Gandhian ideals gave women the strength to challenge 

societal norms and take on leadership roles in social, economic, 

and political spheres. Women began to organize, advocate for 

their rights, and participate in movements for social justice, 

including the fight for their political representation and equal 

opportunities(Gandhi, 1958; Wills, 2016). 

 

Additionally, Gandhi’s teachings on social equality and justice 

led to a redefinition of women’s roles in the public and private 

spheres. His ideas helped to break down caste-based and gender-

based discrimination, which had historically kept women in 

subordinate positions. Women were encouraged to take an active 

part in the political struggles for independence, and their 

involvement in movements such as the Quit India Movement 

(1942) demonstrated their growing political awareness and 

activism. As India moved towards independence, women from 

Northeast India, inspired by Gandhian principles, took an active 

role in shaping their future(Wills, 2016). In a region where the 

legacy of colonialism had left significant social and economic 

divisions, Gandhi’s philosophy of education also contributed to 

social cohesion. His emphasis on unity, harmony, and mutual 

respect helped to bridge divides between different communities, 

including between men and women, and provided women with a 

sense of belonging in a more equal society(Tula & Goswami, 

2023). Through Gandhi’s teachings, women were not only able to 

contribute to their own well-being but also to the collective 

welfare of their communities. 

 

Mahatma Gandhi’s educational philosophy significantly 

impacted the empowerment of women in Northeast India. His 

vision for a holistic, practical, and value-based education system 

provided women with the tools to become self-reliant, socially 

responsible, and politically active. The principles of non-

violence, truth, and self-sufficiency that Gandhi promoted 

continue to resonate with women in North East India Today 

(Barman, 2013; Gandhi, 1922a). His legacy lives on, inspiring 

generations of women to take charge of their lives, challenge 

traditional gender norms, and work towards a more just and equal 

society. Gandhi’s educational philosophy remains a key force in 

the ongoing movement for women’s empowerment, not just in 

India, but globally. 

 

Gandhi's Educational Philosophy 

Mahatma Gandhi's educational philosophy was grounded in his 

values of truth, non-violence, and self-reliance. His vision for 

education went beyond academic learning to encompass holistic 

development, moral integrity, and social responsibility. Gandhi 

believed that education should be a transformative process, 

fostering not just intellectual growth, but also practical skills and 

character development. 

 

Key Principles of Gandhi's Educational Philosophy 

Universal Education 

Gandhi believed that education should be accessible to all, 

regardless of caste, creed, or gender. He stressed that education 

was a right, not a privilege, and should reach the poor, 

marginalized communities, including Dalits and women. 
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Integral Development: Head, Heart, and Hands 

Gandhi's vision was for a well-rounded education that develops 

the head (intellectual growth), heart (moral and emotional 

development), and hands (practical skills). Education, he argued, 

should nurture every aspect of a person’s character, preparing 

them for life in society. 

 

Craft-Based Education 

Gandhi believed that education through work was key to instilling 

practical skills and self-reliance. He introduced Nai Talim (Basic 

Education), an approach where children would learn through 

hands-on work such as spinning, weaving, and agriculture, which 

would not only teach skills but also promote dignity of labor and 

break social hierarchies. 

 

Self-Reliance (Swadeshi) 

In line with his broader philosophy of self-reliance, Gandhi 

emphasized that education should help students become self-

sufficient, morally and financially. He believed that education 

should foster a sense of responsibility towards one's community 

and nation, moving away from the colonial system that created 

dependence. 

 

Value-Based Education 

For Gandhi, the purpose of education was the development of 

character. He believed that education should not just impart 

knowledge but should focus on building integrity, compassion, 

and justice. Truth and non-violence were core values that should 

guide every educational pursuit. 

 

Experiential Learning 

Gandhi's approach to education was based on learning by doing. 

He opposed rote learning and believed students should learn 

through real-life experiences—whether through community 

service, engagement with nature, or participation in social 

movements. He saw this as a way to prepare individuals to 

contribute meaningfully to society. 

 

Education as a Tool for Social Change 

Gandhi viewed education as a tool for social transformation. He 

saw it as a means to break down social injustices like the caste 

system and inequality. By educating marginalized communities 

and women, Gandhi aimed to create a more just and equitable 

society. 

 

Cultural and Linguistic Relevance 

Gandhi stressed the importance of conducting education in the 

local language and making it culturally relevant. He believed this 

would make learning more accessible and meaningful, and help 

preserve India’s rich cultural heritage. Mahatma Gandhi's 

educational philosophy was revolutionary in its approach, 

advocating for an education system that went beyond academic 

achievement to include practical skills, moral values, and social 

responsibility. His emphasis on holistic development, self-

reliance, and social justice laid the foundation for an inclusive 

education system that continues to inspire educators and social 

reformers today. 

 

His ideas, particularly through the lens of Nai Talim (Basic 

Education), challenge the conventional boundaries of traditional 

education. Gandhi’s legacy in education emphasizes the 

integration of practical learning with moral integrity, providing a 

blueprint for an education system that fosters not only the mind 

but also the heart and hands, helping individuals become 

responsible citizens committed to the betterment of society. 

 

Women’s Empowerment through Gandhian Educational 

Philosophy 

During the Gandhian period, women were given significant 

importance in line with their capacity and needs. Mahatma 

Gandhi believed that women should actively participate in India’s 

freedom struggle. He called for their involvement in various 

activities such as Satyagraha campaigns, processions, public 

meetings, and demonstrations against the British, including 

protests in front of foreign cloth and liquor shops (Mahmoud 

Mahmoud, 2025). Gandhi’s approach was rooted in Indian values 

rather than Western ideology. He was both a reformist and a 

revivalist in the true sense, advocating for a return to India’s 

original, dignified treatment of women, which had declined over 

the centuries due to various social and cultural changes. Gandhi 

often referred to the honorable position women once held in 

ancient Indian society, seen in terms like "ardhangini" (half of a 

man), "sahadharmini" (co-partner), and "sahayatri" (companion). 

These terms reflected women’s esteemed role, but Gandhi 

acknowledged the unfortunate decline of their status over time 

and worked to restore equality between men and women(Baek & 

Choi, 2002; Mahmoud Mahmoud, 2025). 

He firmly believed that women had the right to be part of every 

aspect of social, economic, and political life. Gandhi stated, 

"Women have a right to participate in every minutest detail in the 

activities of men, and she has an equal right to freedom and liberty 

with him." His revolutionary ideas not only sought to uplift 

women within their households but also encouraged them to take 

an active role in the broader social and political 

movements(Howard, 2013). 

 

Gandhi’s commitment to women’s rights extended to his personal 

life, where he began with self-reflection. As Prof. J.N. Sharma 

from Punjab University pointed out, Gandhi was a passionate 

advocate for humanity, and his stance on women’s issues 

stemmed from his own self-realization. Once he recognized his 

role as a "slave holder" in his marriage, he altered his treatment 

toward his wife, Kasturba. This change in his personal life 

reflected his growing understanding of gender equality and his 

broader work to improve the status of women. Gandhi became a 

fearless critic of the injustices women faced, including 

widowhood, child marriage, the dowry system, Purdah (veil 

system), and marital slavery. He condemned these practices, 

insisting that "man and woman are equal in status(Kumari & 

Chandra, 2017). 
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One of the most powerful aspects of Gandhi’s work on behalf of 

women was his uncompromising stance on women’s rights. He 

was adamant that women should not labor under any legal or 

societal disability that men did not experience. Gandhi famously 

said, "I am uncompromising in the matter of woman’s rights. In 

my opinion, she should labor under no legal disability not 

suffered by man." His opposition to texts that depicted women as 

inferior was clear when he criticized the Manu Smritis, saying 

they contained lines that could no longer command respect in a 

society where women’s liberty was valued(Nandela, 2019). 

 

In Gandhi’s view, both men and women were individuals and 

should be given the liberty to make their own moral claims. He 

saw the long-standing subordination of women as a result of self-

interested teachings by men. According to Gandhi, these 

teachings misrepresented women’s roles and abilities, thus 

keeping them in a state of dependence. He sought mutual 

cooperation between men and women, understanding that only 

through such collaboration could both sexes achieve true freedom 

and equality(Barman, 2013).Gandhi also regarded women as 

having qualities superior to men in many respects. He valued 

traits like suffering, sacrifice, humility, penance, and tolerance, 

which he saw as integral to the feminine spirit. Gandhi didn’t 

believe that bravery was measured by killing or fighting; rather, 

it was best reflected in the highest form of suffering and 

endurance, qualities that women exhibited in abundance. He 

considered women to be not just comrades but honored members 

of society, worthy of respect and dignity(Kumari & Chandra, 

2017). 

 

A key part of Gandhi’s empowerment of women was his call for 

compulsory education for girls. He saw education as essential to 

enabling women to assert their natural rights, exercise them 

wisely, and work for their own expansion and emancipation from 

male domination. Gandhi emphasized that without education, 

women could never be fully free or empowered. Gandhi’s 

understanding of women’s issues was progressive, reflecting a 

keen awareness of the gender inequalities in society. His concepts 

of women’s development, empowerment, and gender equality are 

echoed today in global discussions on these topics. Gandhi’s 

holistic approach to women’s rights encompassed social, cultural, 

economic, and political change. He led the charge against 

numerous societal evils that oppressed women, including 

compulsory widowhood, child marriage, Sati (the practice of 

widow burning), dowry, the purdah system, female prostitution, 

and illiteracy. Gandhi’s activism against these practices not only 

called for immediate reforms but also for a cultural shift that 

would restore the dignity of women in society (Nandela, 2019; 

Prasad, 2020). 

 

His efforts to uplift women were a crucial part of his broader 

vision for a just society. Gandhi viewed the struggle for women’s 

rights as a moral imperative, deeply intertwined with the fight for 

Indian independence. His vision for women in a future 

independent India was one where they would have equal 

opportunities, rights, and access to education and self-sufficiency. 

He sought to create a society where women’s contributions to the 

family, community, and nation were recognized and valued. 

 

Gandhi's ideas on women’s empowerment, gender equality, and 

social justice remain highly relevant today. His belief that women 

should have equal rights and opportunities as men, and his 

insistence on their participation in all spheres of life, continues to 

inspire movements for gender equality around the world. His 

lifelong dedication to the upliftment of women serves as a guiding 

principle for the ongoing struggle for women’s rights, not only in 

India but across the globe (Ganai & Mir, 2016). 

 

Gandhi’s ideas on women’s education and empowerment 

resonated deeply with the women of Northeast India, who had 

long been relegated to the confines of domestic spaces and 

traditional gender roles. With its rich cultural heritage and distinct 

social structures, the region witnessed a slow but transformative 

shift in women’s education and societal roles through the 

application of Gandhian principles. 

 

1. Increased Access to Education for Women 

Before Gandhi's advocacy, the literacy rate among women in 

Northeast India was very low due to patriarchal restrictions, with 

women largely confined to domestic roles. Gandhi’s emphasis on 

women’s right to education led to a significant shift. In states like 

Assam, Meghalaya, and Nagaland, women began breaking free 

from illiteracy. Gandhi promoted accessible schools, including 

Gandhi Ashrams, which provided education based on his 

principles. These institutions focused on formal education as well 

as life skills like hygiene, healthcare, and community service, 

making women more self-reliant and socially responsible. 

Gandhi's approach also emphasized cultural, artistic, and 

vocational skills, which helped women in Northeast India, already 

skilled in weaving, pottery, and agriculture, achieve economic 

independence. 

 

2. Economic Empowerment and Self-Reliance 

Gandhi's educational philosophy had a profound impact on 

women's economic empowerment in Northeast India. By 

promoting vocational training in skills like weaving, tailoring, 

and organic farming, women gained the tools to become self-

sufficient and financially independent. In states like Assam and 

Tripura, women formed cooperatives and self-help groups, 

contributing to local economies through the production of goods 

like tea and textiles. Gandhi’s emphasis on manual labor as 

dignified work also helped elevate the status of traditionally 

female-dominated crafts, fostering pride in their work. 

 

3. Social Responsibility and Political Engagement 

Gandhi’s educational philosophy encouraged social 

responsibility, inspiring women in Northeast India to contribute 

to societal well-being. In states like Assam, Meghalaya, and 

Manipur, women engaged in social movements for education, 

health, land rights, and social justice. The principle of non-

violence influenced figures like Irom Sharmila, who led a 

peaceful hunger strike for the repeal of the Armed Forces Special 
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Powers Act (AFSPA). Gandhi’s ideas also prompted women’s 

political involvement. In regions like Nagaland and Mizoram, 

women with strong cultural identities became more active in local 

governance, advocating for women's rights and participating in 

village councils and community welfare programs. 

 

4. Challenging Patriarchal Norms 

Gandhi's philosophy played a crucial role in challenging 

patriarchal norms in Northeast India. He emphasized that 

women’s empowerment was essential for national progress and 

should include not only access to education and economic 

resources but also the dismantling of societal structures that 

oppressed them. In regions with deeply entrenched patriarchy, 

like many tribal communities in Northeast India, Gandhi's ideas 

provided women with a framework to challenge gender 

discrimination. 

 

In Meghalaya, where matrilineal traditions existed, women 

gained more rights through Gandhian principles of equality. 

Similarly, in Assam, Nagaland, and Mizoram, women started to 

challenge social taboos such as child marriage, early widowhood, 

and restrictions on property rights, demanding equal rights in their 

homes and communities. 

 

5. Preserving and Promoting Cultural Identity 

Gandhi’s educational philosophy also encouraged the 

preservation of indigenous culture while embracing modernity. In 

Northeast India, where multiple ethnic groups with distinct 

traditions coexist, Gandhi’s philosophy promoted the teaching of 

local languages, customs, and arts in educational institutions. 

Women, who were the bearers of cultural heritage, were 

encouraged to pass on their traditional knowledge to younger 

generations while simultaneously adopting new skills that could 

improve their economic and social standing. 

By integrating cultural pride with modern education, Gandhian 

principles allowed women in Northeast India to contribute to the 

preservation of their heritage while embracing new ideas for 

social and economic development. 

 

The National Education Policy (NEP) 2020: Reflection of 

Gandhian Educational Philosophy and its Impact on 

Women's Empowerment in Northeast India 

The National Education Policy (NEP) 2020 reflects several core 

values emphasized by Gandhi’s educational philosophy, making 

it especially relevant for the empowerment of women in 

Northeast India. NEP 2020 promotes an inclusive, holistic, and 

flexible education system, rooted in Gandhian principles such as 

self-reliance, community-based learning, and the integration of 

practical skills into education. Below is an in-depth analysis of 

how the NEP 2020 resonates with Gandhian values, specifically 

focusing on empowering women in the region. 

 

1. Holistic and Inclusive Education 

Gandhi’s vision of education was holistic, focusing on the moral, 

intellectual, and physical development of individuals. His 

educational approach emphasized the importance of developing 

both the individual and the community, nurturing well-rounded 

citizens who could contribute to social progress. 

 

NEP 2020 Reflection 

The NEP 2020 prioritizes inclusive education, ensuring that no 

child, especially girls, is left behind in terms of quality education. 

The policy seeks to provide universal access to quality education, 

placing a special emphasis on gender equality and ensuring that 

marginalized groups, including women in rural and tribal areas 

like Northeast India, have access to educational opportunities. 

 

Relevant Sections 

Page 12-13, Section 2.1: “Ensuring universal access to quality 

education at all levels, especially for girls and marginalized 

communities.” 

Key Points: 

Point 2.1 (a): “Ensure universal access to quality education at all 

levels, and especially for girls and marginalized communities.” 

Point 2.1 (b): “Focus on inclusive education for gender equality.” 

 

In Relevance to Women’s Empowerment 

The NEP 2020 promotes gender-sensitive education, specifically 

targeting rural and tribal areas of Northeast India, where gender 

disparities in education are more pronounced. By ensuring that 

girls in these areas receive quality education, it aims to provide 

the tools for personal growth and social transformation, echoing 

Gandhi’s vision of empowering women to be independent and 

self-reliant. 

 

2. Emphasis on Practical Skills and Vocational Training 

Gandhi’s concept of Nai Talim (New Education) emphasized 

learning by doing and the integration of practical work into the 

curriculum. For Gandhi, education should be linked to the 

realities of life and should prepare individuals to be self-reliant 

and socially responsible. 

 

NEP 2020 Reflection 

The NEP 2020 echoes Gandhi’s philosophy by emphasizing 

vocational education and skill development from an early stage, 

with a particular focus on integrating local and traditional 

knowledge into mainstream education. The policy encourages a 

holistic approach to education, where practical, life-oriented 

skills are given as much importance as academic learning. 

 

Relevant Sections 

Page 21, Section 4.2: “Integration of vocational education into 

mainstream education starting at the middle stage.” 

 

Key Points 

Point 4.2 (b): “Integrating vocational education into mainstream 

education starting from the middle stage.” 

Point 4.3 (a): “Revitalization of vocational education at all 

levels.” 
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In Relevance to Northeast India 

Women in Northeast India are traditionally involved in 

agriculture, weaving, and other indigenous crafts. NEP’s focus on 

vocational education empowers women by helping them acquire 

practical skills, enhancing their economic independence and 

preserving cultural heritage. By integrating local skills into 

formal education, women can gain the self-reliance and economic 

stability envisioned in Gandhian thought. 

 

3. Promotion of Local Languages and Cultures 

Gandhi believed that education should be rooted in local 

languages and cultural contexts, promoting a sense of identity and 

community. For Gandhi, the language of instruction should be 

mother tongue to ensure that children fully grasp concepts and 

can relate education to their lived experiences. 

 

NEP 2020 Reflection 

The NEP 2020 strongly advocates for the use of mother tongue or 

regional languages in early education. It emphasizes the 

importance of integrating local languages and cultures into the 

curriculum to help students form a strong connection with their 

heritage. 

 

Relevant Sections 

Page 14, Section 3.2: “Promotion of mother tongue and regional 

languages as the medium of instruction.” 

 

Key Points 

Point 3.2 (a): “Promote mother tongue and regional languages as 

mediums of instruction.” 

 

In Relevance to Northeast India 

The Northeast is a region of immense linguistic diversity, with 

multiple indigenous languages spoken across various 

communities. The NEP’s promotion of multilingual education 

empowers women by enabling them to access education in their 

native languages, removing the language barrier that often 

prevents effective learning. This also preserves and celebrates 

their cultural heritage, allowing them to thrive in both the local 

and global context. 

 

4. Empowering Women through Education 

For Gandhi, the empowerment of women was central to social 

change. He believed that women should be educated to become 

independent, self-reliant, and active participants in both domestic 

and public life. Education, for Gandhi, was the key to breaking 

the social limitations imposed on women. 

 

NEP 2020 Reflection 

The NEP 2020 places strong emphasis on gender equality and 

aims to eliminate the gender gap in education. It encourages 

special measures to increase girls' enrollment, particularly in 

remote regions, and improve access to education for women 

through scholarships, gender-sensitive curricula, and hostel 

facilities. 

 

Relevant Sections 

Page 13-14, Section 2.4: “Ensuring gender parity in education and 

enhancing opportunities for women.” 

 

Key Points 

Point 2.4 (a): “Ensuring gender parity in education and enhancing 

opportunities for women.” 

Point 2.4 (b): “Improving access to education for girls, 

particularly in rural areas.” 

 

In Relevance to Northeast India 

The NEP 2020 focuses on creating special opportunities for 

women in remote regions like Northeast India, where they often 

play pivotal roles in family and community life. Through 

scholarships, gender-sensitive curricula, and community support, 

the NEP aims to empower women by providing them with the 

tools to overcome socio-cultural barriers and engage more fully 

in both education and public life. 

 

5. Focus on Community and Service-Oriented Learning 

Gandhi’s model of education emphasized community service as 

a core part of learning. He believed that education should help 

students serve society and contribute to the greater good. 

 

NEP 2020 Reflection 

The NEP 2020 promotes community engagement through service 

learning, which allows students to work on real-world problems 

within their communities. The policy stresses the importance of 

social responsibility and encourages students to contribute to 

society through community-based projects. 

 

Relevant Sections 

Page 27, Section 5.4: “Promoting social responsibility and 

community engagement.” 

 

Key Points 

Point 5.4 (a): “Promote social responsibility and community 

engagement as part of the curriculum.” 

Point 5.4 (b): “Support for community-based projects and 

leadership development.” 

 

In Relevance to Northeast India 

The NEP 2020’s emphasis on community-based learning 

resonates with Gandhian ideals, as it fosters self-reliance and 

social service. Women in Northeast India can engage in 

community-driven projects, particularly in sectors like healthcare, 

agriculture, and local governance, thus becoming leaders in their 

communities and contributing to the social and economic 

empowerment of their regions. 

 

6. Encouraging Leadership and Critical Thinking 

Gandhi believed in fostering leadership in individuals, 

particularly women, by encouraging them to take responsibility 

for their own education and progress. For Gandhi, critical 

thinking and problem-solving skills were essential for personal 

growth and leadership. 
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NEP 2020 Reflection 

The NEP 2020 stresses the development of critical thinking, 

creativity, and problem-solving skills across all levels of 

education. It encourages the growth of entrepreneurial skills and 

self-reliance among students, aiming to prepare them for 

leadership roles in both the economic and social spheres. 

 

Relevant Sections 

Page 20, Section 4.1: “Promoting critical thinking, creativity, and 

entrepreneurship.” 

 

Key Points 

Point 4.1 (a): “Emphasizing critical thinking, creativity, and 

problem-solving.” 

Point 4.1 (b): “Fostering entrepreneurship and self-reliance 

through education.” 

 

In Relevance to Northeast India 

The NEP’s focus on developing leadership and entrepreneurial 

skills is especially significant in Northeast India, where women 

can play a central role in driving local economic development. By 

encouraging self-reliance, entrepreneurship, and leadership, the 

NEP offers women opportunities to lead businesses, take on 

leadership positions, and break traditional barriers to 

empowerment. 

 

CONCLUSION 
The influence of Gandhian educational philosophy on women's 

empowerment in Northeast India has been both profound and 

transformative. Gandhi’s advocacy for education based on self-

reliance, equality, and moral development served as a catalyst for 

women to challenge entrenched social norms, engage in 

economic activities, and assert their voice in political and social 

spheres. By fostering an education system that is not only 

practical but deeply rooted in values, Gandhian thought has 

empowered women in the region to transcend traditional 

constraints and build new paths for growth and leadership. 

 

The NEP 2020 aligns with these ideals, providing a 

comprehensive and forward-thinking approach to women’s 

education. It not only echoes Gandhian principles but also 

supports the United Nations' Sustainable Development Goal 

(SDG) 4: Quality Education, which calls for inclusive, equitable, 

and quality education, and promotes lifelong learning 

opportunities for all. The policy's focus on practical education, 

community engagement, and gender equality directly contributes 

to achieving this goal, ensuring that women, especially in 

Northeast India, have the educational tools necessary to be self-

reliant and socially active. 

 

Additionally, SDG 5: Gender Equality emphasizes the need to 

end discrimination and empower women and girls to fully 

participate in all spheres of life. Gandhian thought, as reflected in 

the NEP, reinforces this by advocating for the removal of gender-

based barriers in education, ensuring that women have the same 

opportunities as men to learn, grow, and lead. While challenges 

persist, the legacy of Gandhian principles continues to inspire 

women across Northeast India, helping them overcome societal 

barriers, contribute meaningfully to their communities, and lead 

lives of dignity and purpose. 

 

As the NEP 2020 takes root, it holds the potential to further 

empower women, ensuring their active participation in shaping 

the future of the region and the nation. This vision, in alignment 

with SDGs 4 and 5, will contribute to a more inclusive and 

equitable society, where women’s voices are not only heard but 

also respected and valued at every level. 

 

REFERENCES 
1. Baek, S.-G., & Choi, H.-J. (2002). The relationship between 

students’ perceptions of classroom environment and their 
academic achievement in Korea. Asia Pacific Education Review, 
3, 125–135. 

2. Barman, P. (2013). Gandhi and His Vision for Women 
Empowerment. International Journal of Computer Applications 
in Engineering Sciences, 3, 41. 

3. Ganai, M. A., & Mir, G. M. (2016). EMANCIPATION OF 
WOMEN: A COMPARATIVE STUDY OF IMAM 
KHOMEINI AND MAHATMA GANDHI. International 
Journal of Research in Social Sciences, 6(12).  
https://www.indianjournals.com/ijor.aspx?target=ijor:ijrss&vol
ume=6&issue=12&article=031&type=pdf  

4. Gandhi, M. (1922). Young India (Vol. 4). Navajivan Publishing 
House. 

5. Gandhi, M. (1958). The collected works of Mahatma Gandhi. (No 
Title). https://cir.nii.ac.jp/crid/1130282270671940992 

6. Gandhi, M. (1965). Gandhi on non-violence. New Directions 
Publishing. 
https://books.google.com/books?hl=en&lr=&id=qN96JgiMlscC
&oi=fnd&pg=PR11&dq=MA+Gandhi&ots=rhjFGLw6jv&sig=
dSq-RxslxdE545hvJnekZtCwJ3Y 

7. Gandhi, M. (1980). All men are brothers: Autobiographical 
reflections. A&C Black. 
https://books.google.com/books?hl=en&lr=&id=6NQ0lnU7SEE
C&oi=fnd&pg=PR7&dq=MA+Gandhi&ots=hzq76KlAt3&sig=
Tw3_xV5p7R8Wp7c28_2Fbi9bSvw  

8. Howard, V. R. (2013). Rethinking Gandhi’s celibacy: Ascetic 
power and women’s empowerment. Journal of the American 
Academy of Religion, 81(1), 130–161. 

9. Kumar, S. (2022). . Women’s Participation In Freedom 
Movement of India. International Journal of Economic 
Perspectives, 16(3), 197–204. 

10. Kumari, M., & Chandra, R. (2017). Women Empowerment and 
Economic Development: The Ideology of Gandhi in the Present 
Scenario. Research Today, 8(1).  
https://www.researchgate.net/profile/Meenakshi-Kumari-
6/publication/382050892_Women_Empowerment_and_Econom
ic_Development_The_Ideology_of_Gandhi_in_the_Present_Sce
nario/links/668a2932f3b61c4e2cb75c6c/Women-Empowerment-
and-Economic-Development-The-Ideology-of-Gandhi-in-the-
Present-Scenario.pdf 

11. Mahmoud Mahmoud, K. (2025). Empowering Through 
Education: The Legacy of Mahatma Gandhi and His Impact on 
Adult, Teacher, Vocational, and Women’s Education. New 

https://doi.org/10.36713/epra2013


                                                                                                                                                                          ISSN (Online): 2455-3662 
 EPRA International Journal of Multidisciplinary Research (IJMR) - Peer Reviewed Journal 
  Volume: 11| Issue: 4| April 2025|| Journal DOI: 10.36713/epra2013 || SJIF Impact Factor 2025: 8.691 || ISI Value: 1.188 

 

 

2025 EPRA IJMR    |    http://eprajournals.com/   |    Journal DOI URL: https://doi.org/10.36713/epra2013-------------------------------255 

Horizons in Adult Education and Human Resource 
Development, 37(1), 58–64. 
 https://doi.org/10.1177/19394225241309689 

12. Ministry of Education  Government of India (2020) National 
Education  
Policyhttps://www.education.gov.in/sites/upload_files/mhrd/file
s/NEP_Final_English_0.pdf  

13. Nandela, K. (2019). Gandhi on Women Empowerment. Source: 
Www. Mkgandhi. Org/Articles/Womens_empowerme Nt. Htm, 
Accessed, 24(09). 
 https://www.episteme.net.in/content/73/3817/attachments/2-
GandhiandWomenEmpowerment.pdf 

14. Prasad, D. (2020). Gandhi and revolution. Routledge India. 
https://www.taylorfrancis.com/books/mono/10.4324/978100315
7946/gandhi-revolution-devi-prasad 

15. Ryland, S. (1977). The theory and impact of Gandhi’s feminism. 
Journal of South Asian Literature, 12(3/4), 131–143. 

16. Sıddıque, S., & Bano, N. (2020). Revisiting Gandhian Thought: 
An Epilogue to the Women’s Emancipation. Giresun Üniversitesi 
İktisadi ve İdari Bilimler Dergisi, 6(2), 278–286. 

17. Taneja, A. (2005a). Gandhi, Women, and the National 
Movement, 1920-47. Har-Anand Publications.  
https://books.google.com/books?hl=en&lr=&id=JT_qqzH3f3IC&
oi=fnd&pg=PA17&dq=+Gandhi+M.K.,+Women,+Navajivan+
Publishing+House,+Ahmedabad,+1958,+P.12&ots=P8f-1-
QyGo&sig=fZSm00pRwmC8hoNogtPXD_Wjp_Q 

18. Taneja, A. (2005b). Gandhi, Women, and the National 
Movement, 1920-47. Har-Anand Publications. 
https://books.google.com/books?hl=en&lr=&id=JT_qqzH3f3IC&
oi=fnd&pg=PA17&dq=+Gandhi+M.K.,+Women,+Navajivan+
Publishing+House,+Ahmedabad,+1958,+P.12&ots=P8f-1-
RCHn&sig=r8mi4YiwdxqkZ-vq5mZoYes0mt4 

19. Thakur, B. (2006a). Women in Gandhi’s Mass Movements. Deep 
and Deep Publications.  
https://books.google.com/books?hl=en&lr=&id=7qJesClv4z4C&
oi=fnd&pg=PR15&dq=+Gandhi+M.K.,+Women,+Navajivan+
Publishing+House,+Ahmedabad,+1958,+P.12&ots=-
04D2eZlua&sig=qGZeIIqBqApykKMApphAuxgn9DQ 

20. Thakur, B. (2006b). Women in Gandhi’s Mass Movements. Deep 
and Deep Publications. 
https://books.google.com/books?hl=en&lr=&id=7qJesClv4z4C&
oi=fnd&pg=PR15&dq=+Gandhi+M.K.,+Women,+Navajivan+
Publishing+House,+Ahmedabad,+1958,+P.12&ots=-
04D2e_pv9&sig=1NhbA0EEoFHgvux0L0ScFLZEpD4 

21. Wills, F. K. (2016). Gendered nationalism, egalitarian revolution: 
Women in the political discourses of Gandhi and Ambedkar. 
https://ir.canterbury.ac.nz/bitstream/10092/12928/1/Frank%20
Wills%20%20HIST480%20Dissertation.pdf 
 
 
 
 

https://doi.org/10.36713/epra2013

