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ABSTRACT

This study assesses the level of parental involvement in the academic development of kindergarten students and its relationship with
their educational development, as evaluated by highly skilled and experienced teachers. Research indicates that most teachers are
female professionals possessing substantial academic qualifications and more than ten years of experience, equipping them to offer
knowledgeable perspectives on early childhood education and parental involvement. Parental involvement is mostly manifested
through home-based support, especially in supplying educational resources and aiding with homework, although daily oversight of
study and proactive communication with educators are still insufficient. Parental engagement in schools is moderate, with a greater
propensity for volunteering at events than for participating in policymaking or attending school conferences. Teachers noted that
kindergarten students demonstrate steady advancement, especially in numeracy and narrative understanding, although literacy
and executive functioning abilities, such as adhering to multi-step instructions, necessitate focused enhancement. The study
revealed no statistically significant correlation between parental participation and learners' academic development, indicating that
factors such as instructional quality, classroom atmosphere, and individual learner motivation may be more influential. An action
plan was presented to boost family engagement through workshops, enhanced home-school communication, parenting seminars,
active classroom involvement, and a clear assessment rubric for monitoring progress. This study is based on Republic Act No.
10533, the Enhanced Basic Education Act of 2013, which prioritizes holistic and student-centered development, and is further
supported by Department of Education Order No. 21, s. 2019, advocating for the incorporation of socio-emotional and family
engagement strategies in early education. The research promotes a collaborative, multimodal educational approach wherein
educated, organized, and inclusive parental involvement enhances effective school-based interventions. By aligning efforts with
national policies, schools can establish significant collaborations with families that comprehensively support children's intellectual
and emotional development, promoting enduring enhancement in early childhood education.
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L. INTRODUCTION

Parental involvement is a crucial factor in children's education,
especially during their early school years, as it significantly
influences their reading, numeracy, communication, and socio-
emotional skills. Active participation from parents, such as
reading with children, assisting with tasks, and engaging with
teachers, leads to higher academic achievement, better
behavior, and increased motivation to learn (Erdem & Kaya,
2020; Nair et al., 2024). Research indicates that this
involvement not only enhances academic skills but also
improves children's self-concept and interpersonal relationships
(Sumanasekera et al., 2021). Furthermore, a supportive home
learning environment fosters essential early literacy and
numeracy skills, shaping children's educational trajectories
(Bodur & Aktan, 2021; Munna & Kalam, 2021).

In the Philippines, the Department of Education has
implemented early childhood programs to prepare children for
formal education, supported by institutional organizations and
regulatory frameworks. However, parental involvement varies
based on factors such as education level, financial resources,

work schedules, and understanding of their role in child
development. Active parental participation includes assisting
with homework, providing learning materials, and maintaining
communication with teachers, which is crucial for children's
early learning. Factors like poverty and long working hours can
hinder effective involvement. Parental participation
encompasses various actions that support a child's academic
and emotional growth, making it essential for fostering
development at the kindergarten level. Engaged parents lay the
foundation for educational success by teaching basic skills and
instilling discipline and confidence (Sengonul, 2022).

Parental involvement is crucial for enhancing learning
outcomes in early childhood education, as highlighted by Tan
et al. (2020), who note that factors such as educational level,
working hours, and economic status significantly affect
parental engagement. Parents with higher education and more
free time are generally more capable of supporting their
children's education, while low-income parents may face
barriers that limit their involvement. Nonetheless, even
minimal parental interactions, such as reading or discussing
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school experiences, can positively impact a child's academic
performance, as shown by Erdem and Kaya (2020) and Nair et
al. (2024). The Kindergarten Education Act emphasizes
foundational skills in reading, numeracy, and life skills, yet it is
essential to recognize the often-overlooked role of families in
fostering educational success through active participation.

The study conducted in Prosperidad, Agusan del Sur, explores
the impact of parental participation on kindergarten children's
academic progress amidst the region's cultural and
socioeconomic diversity. Families in this area exhibit varying
levels of involvement in their children's education, influenced
by economic constraints and understanding of their roles. While
existing research highlights the positive correlation between
parental engagement and student success, there is a notable lack
of studies focusing on preschool-aged children in rural
Philippine contexts. This research aims to fill that gap by
examining how different types and levels of parental
involvement affect children's intellectual, social, and emotional
development during critical early schooling years. The findings
are intended to inform educators and policymakers and raise
parental awareness of their essential role in their children's
education. Overall, the study emphasizes the need for localized
research on parental engagement in early childhood education,
particularly in rural settings where contextual factors
significantly shape educational experiences.

The study aims to explore the relationship between parental
involvement and the educational development of kindergarten
pupils in Prosperidad, Agusan del Sur. It focuses on insights
from kindergarten teachers regarding student behaviors and
academic progress, examining how different types of parental
participation impact key areas such as literacy, numeracy,
classroom engagement, and school readiness. The findings are
intended to assist parents, schools, and policymakers in
enhancing early childhood education through improved home-
school collaboration, ultimately fostering more effective
learning opportunities for young children by promoting
meaningful parental engagement.

This study investigates the impact of parental participation on
the educational progress of kindergarten students through
Ecological Systems Theory and Self-Fulfilling Prophecy
Theory. Ecological Systems Theory, developed by
Bronfenbrenner (1979), highlights the role of various
environmental contexts, including parent-teacher interactions
and broader societal influences, in child development. It
suggests that parental involvement is crucial for enhancing
children's learning behaviors and academic motivation. Self-
Fulfilling Prophecy Theory, introduced by Merton (1968),
posits that parental expectations influence children's behaviors
and outcomes, with high parental expectations leading to
improved motivation and academic performance, while low
involvement can hinder self-confidence and participation.
These theories guide the research design and findings
interpretation, emphasizing the significance of parental
involvement in early academic achievement (Navarro & Tudge,
2022; Sengonul, 2022; Erdem & Kaya, 2020; Nair et al., 2024)

This study uses the Input-Process-Output (IPO) Model to
analyze the relationship between parental involvement in early
childhood education and kindergarten learners' educational
development. The model includes demographic profiles,
parental involvement levels, and various types of support.
Teachers report on parental involvement levels, ranging from
regular communication to low engagement due to work
schedules or lack of awareness. The process part involves
questionnaire development, validation, testing, distribution,
and data analysis. The output part presents an action plan for
strengthening parental involvement in early childhood
education.

The study investigated parental involvement in kindergarten
children in Prosperidad, Agusan del Sur, focusing on
educational hopes, assistance, participation, and study habits.
Kindergarten teachers were the primary respondents, and the
research was limited to government-operated kindergartens.
The findings could inform school policy and teacher-parent
interaction practices to enhance early learning outcomes, but
were not generalizable to all early childhood education
institutions in the Philippines.

1.1 Statement of the Problem

1. What is the demographic profile of the kindergarten
teachers in terms of age, sex, educational attainment, and
years of teaching experience?

2. What is the composite mean on the level of parental
involvement in the academic development of
kindergarten learners as perceived by teachers, in terms
of home-based support, school-based involvement, and
communication with teachers?

3.  What is the composite mean on the level of educational
development of kindergarten learners as rated by their
teachers regarding literacy skills, numeracy skills, class
participation, and readiness for the next level of
learning?

4. s there a significant relationship between the level of
parental involvement in the academic development of
kindergarten learners and the level of educational
development of kindergarten learners?

5. What action plan may be developed based on the
findings of the study?

2. REVIEW OF RELATED LITERATURE

Kikas et al. (2021), found that educators with higher
educational qualifications and professional experience are more
likely to establish and maintain collaborative connections with
parents, resulting in better developmental outcomes for
children. According to Castro et al. (2020), female educators
usually display stronger relational skills, which is beneficial for
promoting positive parent-teacher collaborations. These
findings demonstrate that the demographic composition of
early childhood educators has a significant impact on the
quality and outcomes of family involvement programs.

Ma et al.'s (2022) research, which found that sustained parental
involvement in at-home educational activities such as reading
and discussing academic content is positively associated with
improved cognitive and linguistic outcomes in preschool-aged

€ 2025 EPRA IJMR | http:/eprajournals.com/ | Journal DOI URL: https://doi.org/10.36713/epra2013 583


https://doi.org/10.36713/epra2013

)

ISSN (Online): 2455-3662

o, [EPRA International Journal of Multidisciplinary Research (IJMR) - Peer Reviewed Journal

Volume: 11| Issue: 7| July 2025|| Journal DOI: 10.36713/epra2013 || SJIF Impact Factor 2025: 8.691 || ISI Value: 1.188

children. Zhang and Sun (2023) discovered that children whose
parents provide educational resources and help with homework
often perform better in early reading and numeracy
assessments.

Hsin and Wu (2021), states that the continuous parental
participation in school meetings and events improves
communication with educators and positively influences
children's attitudes toward learning. Mendez et al. (2022) found
that parents who participate in school activities provide more
consistent behavioral and academic support to their children.

Garcia and Weiss's (2021) research support that demonstrating
that regular and meaningful communication boosts trust, shared
accountability, and academic success. Ng and Yeo's (2023)
study found that teacher-started dialogues are more common
than those begun by parents, emphasizing the need for schools
to empower parents to play a more proactive communication
role.

Kim and Sheridan's (2021), reveals that consistent parental
participation, particularly across several domains (home and
school), significantly improves early literacy and behavioral
outcomes. Demirkaya and Giindogdu's (2023) study found that
while home-based help is frequent, more school-based
engagement leads to greater academic persistence and passion
in young learners. The results support existing study findings
and show that comprehensive parental engagement methods
can improve educational outcomes.

Cabell et al. (2022), asserts that regular exposure to books and
oral language activities significantly enhances emerging
literacy skills, particularly alphabet knowledge and vocabulary
acquisition. Lonigan and Burgess's (2021) study found that
children who read at home regularly and participated in
phonemic awareness activities improved their word recognition
and writing skills significantly.

Purpura, Schmitt, and Ganley (2022) found that early
engagement in structured mathematics activities significantly
improves counting, number recognition, and problem-solving
ability in preschool-aged children, which supports the
conclusion. Nguyen et al. (2021) emphasized the importance of
including parents in home numeracy education for enhancing
children's capacity to compare quantities and comprehend basic
mathematical operations.

Blair and Raver's (2021) research support that demonstrating
that children's participation in classroom tasks such as group
activities and voluntary participation is highly related to
cognitive development and eventual academic
accomplishment. Furthermore, Cheung et al. (2023) discovered
that supportive interactions between instructors and children, as
well as parental encouragement at home, have a favorable effect
on early classroom engagement, which supports the study's
findings.

Snow and Matthews' (2022) research, which discovered that
children's ability to self-regulate, follow directions, and
demonstrate confidence are critical for academic success in

early school. Mashburn et al. (2023) argue that preparation has
cognitive, behavioral, and emotional elements, demanding a
comprehensive plan that considers educational and familial
situations.

Williford et al's (2021) research, which underlines the
importance of cohesive early learning strategies that include
literacy, numeracy, and socio-emotional learning to promote
holistic development. Bailey, Duncan, and Watts (2022) note
that, while academic skills are often given more attention, non-
academic Readiness, such as adherence to routines and the
demonstration of independence, has a significant impact on
long-term educational success.

Kim and Sheridan's (2020) research, which shows that
supportive and collaborative engagement, particularly when
linked with classroom approaches, is more predictive of child
growth than overall involvement. Weiland et al. (2022) also
stated that passive or habitual parenting activities may not result
in significant learning gains for children unless they are
deliberate, persistent, and intellectually stimulating.

II. RESEARCH METHODOLOGY

Research Design

This study utilized a descriptive-correlational quantitative
research design to investigate the relationship between parental
engagement and educational progress among kindergarten
pupils in Prosperidad, Agusan del Sur. The aim was to measure
how varying levels of parental involvement correlated with
students' cognitive, social, and emotional development without
manipulating any variables. According to Devi et al. (2022),
correlational designs examine relationships between variables
in a non-experimental manner, focusing on the strength and
direction of these relationships. The quantitative approach
facilitated systematic data collection and analysis, using
surveys completed by kindergarten teachers to quantify
parental participation and correlate it with indicators of
children's development, such as classroom engagement and
social behavior. This design allowed for statistically supported
findings that could be generalized to similar populations within
the municipality.

Population and Sampling

The study involved 105 kindergarten teachers from public
schools in Prosperidad, Agusan del Sur, who provided firsthand
accounts of their students and parents' involvement in their
early educational development. Purposive sampling was used
to ensure rich data was collected, and the final sample size was
determined based on eligible teachers to ensure sufficient data
for statistical analysis and generalizability within the local
context.

Respondents of the Study

This study surveyed 75 kindergarten teachers in Prosperidad,
Agusan del Sur, who directly monitored students' educational
progress and parental involvement in classroom behaviors,
academic performance, and developmental stages.
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Research Instrument

A survey questionnaire was used to gather quantitative data
from kindergarten teachers about parental expectations and
perceived academic performance of kindergarten learners. The
questionnaire included demographic information, parental
involvement levels, and educational development indicators.
The Likert scale was used to collect data. The questionnaire was
carefully formulated and underwent expert validation and pilot
testing to ensure reliability and content validity. The data was
analyzed using descriptive statistics and correlation tests.

Data Gathering Procedure

The study required permission from the Schools Division
Office of Agusan del Sur and consent from selected elementary
school heads. The researcher administered validated survey
questionnaires to teachers, either in print or online formats. The
questionnaires were screened for completeness and accuracy,
and encoded in a spreadsheet. The collected data was tabulated
and analyzed using SPSS. Conclusions and recommendations
were drawn based on the summary of results, and an action plan
was developed to strengthen parental involvement in

ITI. RESULTS AND DISCUSSION

kindergarten education. The study aimed to understand the
impact of parental involvement on kindergarten education.

Statistical Treatment

This study analyzed quantitative data to understand the
relationship between parental expectations and preschool
children's academic achievement. It used SPSS software to
analyze kindergarten teachers' profiles, parental involvement
levels, and their ratings of literacy, numeracy, class
participation, and readiness for learning. Pearson r was used to
determine if there was a significant relationship between
parental involvement and educational development.

Ethical Consideration

The researcher ensured the security and safety of information
in a study, adhering to ethical standards. The study was
approved by the Schools Division Superintendent and school
heads, with informed consent forms distributed. Data collection
was respectful, non-invasive, and sensitive to cultural contexts.
The results were honest and transparent.

Demographic profile of the kindergarten teachers in terms of age, sex, educational attainment, and years of teaching

experience.
Table 1: Demographic Profile of the Respondents
Standard Column N
Mean Deviation Count %
Age 38.27 8.16
Sex Male 25 33.3%
Female 50 66.7%
Highest Educational Attainment Bachelor’s degree 12 16.0%
With Masteral Units 38 50.7%
Masteral Degree 25 33.3%
Number of years of teaching Experience in Kindergarten 048 5.09

Table 1 reveals that 66.7% of respondents are female, with an
average age of 38.27 years. Most have master's units, doctoral
credentials, master's degrees, and bachelor's degrees. The mean
teaching experience in kindergarten is 9.48 years, indicating
proficiency in early childhood education and parental
engagement. The respondents, predominantly female, have
significant academic qualifications and experience, making
them competent assessors of parental participation and its
effects on kindergarten students. The prevalence of
postgraduate qualifications indicates preparedness to use more
sophisticated approaches for engaging parents in the
educational process.

The conclusion is supported by the research of Kikas et al.
(2021), who found that educators with higher educational
qualifications and professional experience are more likely to
establish and maintain collaborative connections with parents,
resulting in better developmental outcomes for children.
According to Castro et al. (2020), female educators usually
display stronger relational skills, which is beneficial for
promoting positive parent-teacher collaborations. These
findings demonstrate that the demographic composition of
early childhood educators has a significant impact on the
quality and outcomes of family involvement programs.
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Composite mean on Level of Parental Involvement Academic Development of Kindergarten Learners in terms of Home-
Based Support, School-Based Involvement, and Communication with Teachers

Table 2 Composite mean on Level of Parental Involvement Academic Development of Kindergarten Learners in terms of
Home-Based Support, School-Based Involvement, and Communication with Teachers.

Mean Std. Deviation Verbal Interpretation
Home-Based Support 3.06 0.35 Agree
School-Based Involvement 2.94 0.39 Agree
Communication with Teachers 3.00 0.33 Agree
Level of Parental Involvement Academic Development of 3.00 0.20 Agree

Kindergarten Learners

Legend: 4 (3.50 - 4.00) - Strongly Agree 3 (2.50 - 3.49) - Agree.

Table 2 shows that parental involvement in kindergarten
students' academic development is predominantly home-based,
with home-based assistance being the most prevalent type of
involvement. Communication with teachers also showed a high
mean of 3.00, while school-based involvement was the lowest
at 2.94. This suggests that parental engagement in early
education is primarily focused within the home, potentially due
to logistical obstacles or lack of self-assurance. The study
suggests that educational institutions should develop more
proactive interactions between parents and educators, such as
virtual meetings, mobile communication applications, or
family-oriented school events.

The findings regarding parental involvement in children's
education are supported by various studies. Ma et al. (2022)
found that sustained parental engagement in at-home
educational activities positively impacts cognitive and
linguistic outcomes in preschoolers. Zhang and Sun (2023)
noted that children whose parents assist with educational
resources and homework tend to excel in early reading and
numeracy. Hsin and Wu (2021) highlighted that continuous
parental  participation in  school events enhances

2(1.50 - 2.49) - Disagree 1 (1.00 - 1.49) - Strongly Disagree

communication with educators and positively affects children's
learning attitudes. Mendez et al. (2022) observed that involved
parents provide more consistent support for their children's
academic and behavioral needs. Additionally, Garcia and Weiss
(2021) demonstrated that regular communication fosters trust
and accountability, leading to academic success. Ng and Yeo
(2023) pointed out that teacher-initiated dialogues are more
prevalent, suggesting a need for schools to encourage greater
parental communication involvement.

The conclusion is corroborated by Kim and Sheridan's (2021)
research, which reveals that consistent parental participation,
particularly across several domains (home and school),
significantly improves early literacy and behavioral outcomes.
Demirkaya and Giindogdu's (2023) study found that while
home-based help is frequent, more school-based engagement
leads to greater academic persistence and passion in young
learners. The results support existing study findings and show
that comprehensive parental engagement methods can improve
educational outcomes.

Composite Mean on the level of educational development of kindergarten learners as rated by their teachers regarding
literacy skills, numeracy skills, class participation, and readiness for the next level of learning

Table 3 Composite mean on Level of Parental Involvement Academic Development of Kindergarten Learners in terms of
Home-Based Support, School-Based Involvement, and Communication with Teachers.

Mean S.t d'. Verbal Interpretation
Deviation
Literacy Skills 291 0.36 Often Observed
Numeracy Skills 2.95 0.32 Often Observed
Class Participation 2.88 0.35 Often Observed
Readiness for the Next Level of Learning 276 036 Often Observed
Educational Development of Kindergarten Learners 2.88 0.16 Often Observed

Legend: 4 3.50 -4.00 Always Observed 3 2.50-3.49 Often Observed

1 1.00-1.49 Rarely Observed

2 1.50-2.49 Sometimes Observed

€ 2025 EPRA IJMR | http:/eprajournals.com/ | Journal DOI URL: https://doi.org/10.36713/epra2013 586



https://doi.org/10.36713/epra2013

ISSN (Online): 2455-3662

/o, EPRA International Journal of Multidisciplinary Research (IJMR) - Peer Reviewed Journal
Volume: 11| Issue: 7| July 2025|| Journal DOI: 10.36713/epra2013 || SJIF Impact Factor 2025: 8.691 || ISI Value: 1.188

Ul

Table 3 reveals that a uniform development pattern among
kindergarten learners, with a mean of 2.88 and a standard
deviation of 0.16. Numeracy Skills showed the highest mean,
indicating superior mathematical competencies. The lowest
score was in Readiness for the Next Level of Learning,
reflecting diminished executive functioning and school
transition behaviors. The study suggests that while kindergarten
students consistently demonstrate literacy, numeracy, class
engagement, and readiness skills, there is potential for
improvement in transitioning to advanced educational stages.
Parents and teachers must collaborate to strengthen these
competencies.

The conclusion is supported by various studies highlighting the
importance of early literacy and numeracy activities. Cabell et
al. (2022) found that exposure to books and oral language
enhances literacy skills, while Lonigan and Burgess (2021)
noted that home reading and phonemic awareness improve
word recognition and writing. Purpura et al. (2022) emphasized
that structured math activities boost preschoolers' counting and

problem-solving skills, and Nguyen et al. (2021) highlighted
the role of parental involvement in home numeracy education.
Blair and Raver (2021) linked classroom participation to
cognitive development, and Cheung et al. (2023) showed that
supportive  interactions enhance early engagement.
Additionally, Snow and Matthews (2022) identified self-
regulation and confidence as key to academic success, with
Mashburn et al. (2023) advocating for a comprehensive
approach to preparation that includes educational and familial
contexts.

The result is supported by Williford et al.'s (2021) research,
which underlines the importance of cohesive early learning
strategies that include literacy, numeracy, and socio-emotional
learning to promote holistic development. Bailey, Duncan, and
Watts (2022) note that, while academic skills are often given
more attention, non-academic Readiness, such as adherence to
routines and the demonstration of independence, has a
significant impact on long-term educational success.

Significant relationship between the level of parental involvement in the academic development of kindergarten learners
and the level of educational development of kindergarten learners

Table 4: Correlation between the Level of Parental Involvement in the Academic Development of Kindergarten Learners
and the Level of Educational Development of Kindergarten Learners

Educational Development of
Kindergarten Learners

Pearson Correlation

Sig. (2-tailed)

Level of Parental Involvement
N

-0.063
0.593
75

Table 4 found that there is no significant relationship between
parental involvement and kindergarten learners' educational
outcomes. The negative correlation is weak and negligible, with
a p-value exceeding 0.05. This suggests that different levels of
parental participation do not predict superior or inferior
outcomes. Factors such as parental involvement, pedagogical
methods, school atmosphere, and socioeconomic conditions
may influence these outcomes. A more sophisticated
understanding of parental participation is needed to truly
influence early learning results.

The conclusion is reinforced by Kim and Sheridan's (2020)
research, which shows that supportive and collaborative
engagement, particularly when linked with classroom
approaches, is more predictive of child growth than overall
involvement. Weiland et al. (2022) also stated that passive or
habitual parenting activities may not result in significant
learning gains for children unless they are deliberate, persistent,
and intellectually stimulating.

Action plan may be developed based on the findings of the
study

I. RATIONALE

This action plan recognizes that parental engagement is
frequently promoted in the Philippines, particularly in public
schools run by the Department of Education (DepEd).
However, it is not necessarily well-structured or meaningful.
The proposal responds to research indicating that increased
parental participation does not always lead to improved
academic progress among kindergarten students. As such, it
prioritizes quality over quantity, encouraging informed,
developmentally —appropriate, and intentional parental
involvement. This strategy is consistent with the DepEd's
emphasis on establishing school-community collaborations
under the Basic Education Development Plan (BEDP) 2030,
underlining the role of empowered parents in promoting holistic
learning outcomes.

I1. Objectives
v Raise awareness of meaningful parental involvement
v Implement parenting coaching on child development
and learning behaviors
v'  Integrate parental involvement in classroom activities
v Monitor and evaluate the quality of involvement vs.
quantity
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“Enhancing the Quality of Parental Involvement in Kindergarten Education”

Persons

Estimated Cost

Objective Key Activities Involved Timeframe (PHP) Expected Outcome
1. Raise Conduct parenting School Head, Quarterly P5,000/session x Parents are more
awareness of orientation and Kindergarten 4 =920,000 informed about
meaningful workshops focused | Teachers, Parent- developmentally
parental on effective learning Teacher appropriate academic
involvement support strategies at Association support

home (PTA)

2. Strengthen Establish a regular | Teachers, Parents Monthly Printing: More responsive,

home-school parent-teacher P500/month x 10 consistent
collaboration communication log months = P5,000 communication
and feedback between school and
mechanism (printed home
or digital)

3. Implement

Invite experts

School Guidance

Semi-annually

Honorarium &

Parents gain a deeper

evaluate the

simple rubric to

M&E Team

mid, and end

logistics:

parenting (guidance counselor, | Counselor, Guest materials: understanding of their
coaching on child child psychologist, Speakers P3,000/session x | child's educational and
development and experienced 2 =96,000 behavioral
learning educators) for development
behaviors coaching sessions.

4. Integrate Schedule interactive Kindergarten Quarterly P1,000/event x 4 Builds engagement
parental learning sessions Teachers, Parents =$4,000 and demonstrates
involvement in where parents can quality involvement
classroom co-facilitate learning

activities tasks or storytelling

5. Monitor and Develop and use a Teachers, School Beginning, Printing and A better

understanding of

quality of assess the of the school P2,000/year which forms of
involvement vs. effectiveness of year involvement impact
quantity parental support in learning
learning
IV. CONCLUSION learning. While they provide some material and address teacher

The study reveals that most kindergarten teachers are female
and have advanced educational qualifications. Parental
involvement in kindergarten learners' academic development is
generally applicable, with parents providing resources and
assistance with homework. However, they are less consistent in
promoting regular study habits. Communication between
parents and teachers is consistent, with many requesting help to
facilitate home learning. School-based involvement is
intermediate, with parents more inclined to volunteer for school
programs than actively endorse school policies or attend
conferences. Kindergarten children exhibit consistent and
observable educational advancement across essential domains,
with most skills classified as "Frequently Observed." However,
there is no statistically significant relationship between parental
involvement in academic development and kindergarten
students' progress. The proposed action plan aims to improve
parental involvement in kindergarten education by achieving
five main objectives: enhancing awareness through quarterly
workshops, fortifying home-school communication, offering
biannual parenting coaching, incorporating parents into
classroom activities, and assessing involvement using a rubric.

The study found that parents of kindergarten students have
strong professional and academic backgrounds, making them
proficient in evaluating parental engagement in kindergarten
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concerns, there is potential for improvement in academic
assistance and communication. Kindergarten learners' literacy,
numeracy, and school readiness skills are average, requiring
focused improvement. However, parental involvement does not
significantly impact children's academic advancement,
suggesting alternative factors may be more significant. A
comprehensive action plan can improve parental engagement in
kindergarten education by increasing awareness, enhancing
communication, fostering active participation, and assessing
impact.

The study recommends that schools utilize the professional and
academic credentials of teachers to design and execute parental
involvement programs. This will help develop evidence-based
initiatives that effectively involve parents in the educational
process. Schools should also adopt adaptable methods to
enhance parental engagement, such as frequent seminars and
communication platforms. Parents and teachers should
cooperate to execute engaging educational methods that
enhance literacy and numeracy skills. Schools should also
implement measures to enhance students’ classroom
engagement, sustained focus, and executive functioning.
Policymakers and teachers should consider factors outside
parental engagement, such as classroom instruction quality,
child motivation, and the learning environment. Schools should
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maintain a comprehensive action plan to augment parental
involvement, including organizing informative workshops,
establishing efficient communication channels, and assessing
engagement quality. Educators aged 30-40 show superior
digital proficiency and a greater enthusiasm for adopting
instructional technologies in early childhood classrooms.

REFERENCES

1.

10.

11.

12.

Bailey, D., Duncan, G. J., & Watts, T. W. (2022). The role of
executive function and behavioral self-regulation in children’s
early academic success. Child Development Perspectives,
16(1), 19-25. https;//doi.org/10.1111/cdep.12431

Blair, C., & Raver, C. C. (2021). Individual development and
school readiness in early childhood: The role of emotion
requlation, executive function, and effortful control. Annual
Review of Psychology, 72, 247-271.
https.//doi.org/10.1146/annurev-psych-010419-050641
Bodur, Z. & Aktan, S. (2021). Research on the relationship
between parental attitudes, students ‘academic motivation and
personal responsibility. International Journal on Social and
Education Sciences (IJonSES), 3(4), 636-655.
https.//doi.org/10.46328/ijonses.187

Cabell, S. Q., Justice, L. M., Zucker, T. A., & McGinty, A. S.
(2022). Improving preschoolers’ early literacy skills through
tiered instruction: A randomized controlled trial. Early
Childhood Research Quarterly, 60, 14-27.
https://doi.org/10.1016/j.ecresq.2021.11.004

Castro, M., Exposito-Casas, E., Lopez-Martin, E., Lizasoain,
L., Navarro-Asencio, E., & Gaviria, |. L. (2020). Parental
involvement on student academic achievement: A meta-
analysis. Educational Research Review, 31, 100355.
https//doi.org/10.1016/j.edurev.2020.100355

Cheung, H., Leung, C. Y., & Wong, T. T. (2023). Fostering
early classroom engagement through supportive interactions:
The role of teacher practices and parental involvement. Early
Education and Development, 34(1), 89-106.
https.//doi.org/10.1080/10409289.2022.2058341

Demirkaya, P. N., & Giindogdu, R. (2023). Parental
involvement and school engagement among kindergarteners:
The impact on early academic success. Early Child
Development and Care, 193(6), 886-899.
https.//doi.org/10.1080/03004430.2022.2032435

Devi, R. A., Pradhan, S. H., Giri, D. O., Lepcha, N. A., &
Basnet, S. H., (2022). Application of correlational research
design in nursing and medical research. Journal of Xi'an
Shiyou University, Natural Sciences Edition, 65(11), 60-69.
Erdem, C., & Kaya, M. (2020). A Meta-Analysis of the Effect
of Parental Involvement on Students” Academic Achievement.
Journal of Learning for Development. ISSN: 2311-1550. Vol.
7, No. 3, pp. 367-383.

Garcia, E., & Weiss, E. (2021). The importance of consistent
communication between families and schools in early
education. Journal of Early Childhood Education Research,
10(2), 145-158. https.//doi.org/10.1007/510643-021-01143-9
Hsin, A., & Wu, Y. (2021). Enhancing school-based parental
involvement in early childhood education: Evidence from a
longitudinal study. Early Childhood Research Quarterly, 56,
231-241. https://doi.org/10.1016/j.ecresq.2021.04.006

Kikas, E., Peets, K., & Tropp, K. (2021). Parental involvement
and teachers’ professional characteristics: Effects on early
learners’ outcomes. Early Childhood Education Journal, 49(1),
87-98. https://doi.org/10.1007/510643-020-01028-w

‘€1 2025 EPRA IJMR | http://eprajournals.com/ | Journal DOI URL: https://doi.org/10.36713/epra2013

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

Kim, E. M., & Sheridan, S. M. (2020). Foundational
dimensions of parenting and the academic and social
competencies of preschool children. Early Education and
Development, 31(6), 869-889.
https.//doi.org/10.1080/10409289.2020.1739047

Kim, E. M., & Sheridan, S. M. (2021). Foundational family
engagement practices in early childhood: A review of research
from 2010 to 2020. Early Childhood Education Journal, 49(5),
779-792. https.//doi.org/10.1007/s10643-021-01183-1
Lonigan, C. |., & Burgess, S. R. (2021). A longitudinal study
of the role of early literacy skills in the development of reading
ability in kindergarten children. Developmental Psychology,
57(3), 342-356. https.//doi.org/10.1037/dev0001152

Ma, X., Shen, ]., & Lian, X. (2022). The impact of home-based
parental  involvement on early  childhood academic
development: Evidence from longitudinal data. Early
Education and Development, 33(4), 599-614.
https.//doi.org/10.1080/10409289.2021.1999671

Mashburn, A. ]., Justice, L. M., & Downer, |. T. (2023).
Supporting school readiness through classroom practices and
home-school partnerships. Early Education and Development,
34(2), 185-200.
https://doi.org/10.1080/10409289.2022.2084711

Mendez, ]. L., Kim, M., & Flores, L. (2022). School-based
parental engagement in early education: Patterns and
predictors among diverse families. Journal of Family
Psychology, 36(3), 381-391.
https://doi.org/10.1037/fam0000897

Munna, A.S., & Kalam, A. (2021). Application of Theories,
Principles and Models of Curriculum Design: A Literature
Review.

Nair, S., Wider, W., Bo, Di., Singh, G., & Siddique, M. (2024).
The Impact of Parental Involvement in Preschool on Children’s
Academic  Performance. Journal of Ecohumanism 2024
Volume: 3, No: 7, pp. 3796 — 3808 ISSN: 2752-6798 (Print) |
ISSN 2752-6801 (Online).

DOI: https//doi.org/10.62754/joe.v3i7.4500.

Navarro, J. L, & Tudge, ]. R. (2022). Technologizing
Bronfenbrenner: neo-ecological theory. Current Psychology, 1-
17.

Ng, W.Y., & Yeo, S. C. (2023). Parent-teacher communication
practices in early childhood education: A Singaporean case
study. International Journal of Early Years Education, 31(1),
56-71. https://doi.org/10.1080/09669760.2022.2098651
Nguyen, T., Watts, T. W., Duncan, G. ]., Clements, D. H., &
Sarama, ]. (2021). What's past is prologue: Relations between
early mathematics knowledge and high school achievement.
Child Development, 92(4), e799-e817.
https://doi.org/10.1111/cdev.13572

Purpura, D. ], Schmitt, S. A, & Ganley, C. M. (2022).
Foundations of early mathematics achievement: A
comprehensive review of preschool and home-based predictors.
Early Childhood Research Quarterly, 60, 13-26.
https://doi.org/10.1016/j.ecresq.2021.11.001

Sengoniil, T. (2022). A Review of the Relationship between
Parental Involvement and Children’s Academic Achievement
and the Role of Family Socioeconomic Status in this
Relationship. Pegem Journal of Education and Instruction,
Vol. 12, No. 2, 2022, 32 -57

Snow, C. E., & Matthews, T. ]. (2022). School readiness:
Integrating cognitive and social-emotional development for
academic success. Annual Review of Psychology, 73, 231-254.
https://doi.org/10.1146/annurev-psych-032221-045024

589


https://doi.org/10.36713/epra2013
https://doi.org/10.1146/annurev-psych-010419-050641
https://doi.org/10.1007/s10643-020-01028-w

~

i)

27.

28.

29.

30.

31.

ISSN (Online): 2455-3662

EPRA International Journal of Multidisciplinary Research (IJMR) - Peer Reviewed Journal

Volume: 11| Issue: 7| July 2025|| Journal DOI: 10.36713/epra2013 || SJIF Impact Factor 2025: 8.691 || ISI Value: 1.188

Sumanasekera, I. R., Hamid, J. A., Khatibi, A., & Azam, S. M.
F. (2021). Review of literature on involvement and style of
parents towards student performance. International Journal of
Advanced Scientific and Technical Research, 11(1), 26-35.
https://doi.org/10.26808/rs.st.i11v1.03

Tan, C. Y., Lyu, M., & Peng, B. (2020). Academic benefits from
parental involvement are stratified by parental socioeconomic
status: A meta-analysis. Parenting, 20(4), 241-287.
https://hub.hku.hk/bitstream/10722/285329/1/Content.pdf?ac
cept=1

Weiland, C., McCormick, M. P., Sachs, ], & Snow, C. E.
(2022). Connecting parents to early childhood education:
Evidence from programs and practices. Early Childhood
Research Quarterly, 58, 250-262.
https.//doi.org/10.1016/j.ecresq.2021.10.003

Williford, A. P., Carter, L. M., & Maier, M. F. (2021).
Fostering school readiness through integrated early childhood
programs: A review of evidence-based approaches. Early
Childhood Research Quarterly, 55, 1-13.
https.//doi.org/10.1016/j.ecresq.2020.12.003

Zhang, H., & Sun, S. (2023). Home learning environment and
kindergarteners’ academic outcomes: The mediating role of
parent-child interactions. Journal of Early Childhood Research,
21(1), 25-40. https.//doi.org/10.1177/1476718X221142837

‘€1 2025 EPRA IJMR | http://eprajournals.com/ | Journal DOI URL: https://doi.org/10.36713/epra2013

590


https://doi.org/10.36713/epra2013
https://doi.org/10.1177/1476718X221142837

