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ABSTRACT
This study examined the relationship between multicultural competence and teaching engagement among 200 teachers in
the Sto. Tomas District, Division of Davao del Norte. Utilizing a descriptive correlational research design, survey
questionnaires were employed to measure the extent of multicultural competence and teaching engagement. The data were
analyzed using Weighted Mean, Pearson Product Moment Correlation, and Regression Analysis. Findings indicated that
teachers demonstrated an extensive level of multicultural competence, with multicultural knowledge being always evident,
and multicultural skills and awareness often evident. Similarly, the level of teaching engagement among teachers was
extensive across all dimensions. A significant positive relationship was found between multicultural competence and
teaching engagement, demonstrating that higher levels of multicultural competence are associated with increased teaching
engagement. Regression analysis revealed that multicultural knowledge, skills, and awareness significantly influenced
teaching engagement, each contributing to enhancing teacher engagement in the classroom. The study concluded that
multicultural competence is a key factor influencing teaching engagement, emphasizing the importance of multicultural
knowledge, skills, and awareness in promoting effective teaching practices. These findings underscore the need for
initiatives that support the development of multicultural competence to foster an inclusive and engaging teaching
environment.
KEYWORDS: Multicultural Competence; Teaching Engagement; Multicultural Knowledge; Skills; Awareness;
Teacher Engagement; Inclusive Education.

INTRODUCTION

In today’s globalized world, education systems must respond to the increasing cultural diversity among students. In the
Philippines—particularly in Davao del Norte, where multiculturalism is pronounced—teachers encounter learners from
various linguistic, ethnic, and belief backgrounds. This makes multicultural competence a vital skill in fostering inclusive
and effective learning environments.

Cultural competence has become essential across multiple professions, including education, as globalization intensifies
intercultural interactions. While efforts have been made to embed cultural awareness in training programs, questions remain
about their effectiveness (Puck et al., 2020). In education, especially in regions like Davao del Norte, teachers must not
only acknowledge cultural differences but actively engage with them to enhance teaching engagement and student
outcomes.

Despite its recognized importance, research exploring the link between multicultural competence and teaching engagement
remains scarce, particularly in Davao del Norte. This study aims to address that gap by examining how teachers'
multicultural competence influences their classroom engagement. Findings may guide professional development efforts
and inform policy interventions tailored to support educators in culturally diverse settings, ultimately contributing to more
inclusive and responsive educational practices.

REVIEW OF SIGNIFICANT LITERATURE

This study explores the relationship between teachers' multicultural competence and their teaching engagement. The
independent variable, multicultural competence, comprises three dimensions: multicultural teaching knowledge, skills, and
awareness (Spanierman et al., 2021). The dependent variable, teaching engagement, is reflected through instructional
strategies, classroom management, and student engagement (Tschannen-Moran & Hoy, 2019).
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Multicultural Competence

Multicultural competence involves understanding and valuing cultural differences through knowledge, skills, and
awareness. Sue and Sue (2020) emphasize that culture shapes individuals’ values, beliefs, and communication, making
cultural awareness critical in diverse educational settings. Research highlights that exposure to diversity, formal education,
and supportive environments enhance cultural competence (Dunn et al., 2023; Hung, 2020). Self-perception, past training,
and educator identity also influence competence development (Neville & Harris, 2019; Lum, 2020).

Cultural competence is essential in education, counseling, and business as it fosters inclusion and improves outcomes
(Martin & Vaughn, 2019; Cross, 2019). It is seen as a lifelong process involving continuous learning and self-reflection
(Sue & Sue, 2020; Borrego & Johnson, 2022).

Multicultural Teaching Knowledge includes understanding the histories, practices, and perspectives of diverse cultures.
It enables teachers to develop responsive strategies and inclusive classroom environments (Spanierman et al., 2021). It also
allows educators to assess institutional practices through a culturally sensitive lens (Lum, 2020).

Multicultural Teaching Skills involve effective communication, empathy, and adaptability in diverse settings. These are
essential for fostering inclusive classroom interactions and ensuring students’ academic success (Spanierman, 2021;
Johansson, 2019). Such skills are also critical in other professions, such as social work and business, where cross-cultural
communication is vital (Lum, 2020).

Multicultural Awareness refers to self-reflection on one's biases, values, and cultural identity. This self-awareness
supports respectful interactions and inclusive practices (Sue & Sue, 2020). Teachers with strong cultural awareness are
better equipped to manage classroom diversity and promote equitable learning (Spanierman, 2021; Johansson, 2019).

Teaching Engagement

Teaching engagement refers to the level of enthusiasm and commitment teachers invest in instructional practice, classroom
management, and student interactions. It significantly influences student motivation, learning outcomes, and the classroom
climate (Borrego & Johnson, 2022).

Highly engaged teachers demonstrate resilience, creativity, and a proactive attitude toward challenges (Hussain & Khan,
2022). Engagement is closely linked to personal agency and efficacy beliefs developed through experience. Policymakers
and education leaders play a role in enhancing engagement by providing supportive environments and professional
development opportunities (Caprara et al., 2019; Schwarzer & Hallum, 2020).

Although teacher engagement has been widely studied, there is a need for further research—especially longitudinal studies
and intervention-based inquiries—to understand how it evolves and how it can be fostered through targeted strategies
(Klassen & Tze, 2019).

Instructional Strategies

Instructional strategies refer to the various methods and tools used by educators to facilitate effective learning. These
strategies are critical in promoting student engagement, enhancing understanding, and achieving educational goals (Obara
& Okoh, 2020). Effective instructional strategies are selected based on alignment with curricular objectives and student
needs, interests, and developmental levels.

Buseri and Dorgu (2021) emphasized that for learning to be meaningful, instructional strategies must be concrete and
student-centered. Differentiated instruction, which allows varied approaches to learning based on individual student
differences, has been shown to significantly improve learning outcomes (Smith & Robertson, 2019). Teachers employ
verbal instruction, demonstrations, and explanations to foster understanding (Adediran, 2022), while technology integration
enhances learning through multimedia resources that cater to diverse learning preferences (Johnson et al., 2020).

Modern classrooms increasingly emphasize active learning methods such as inquiry-based learning, role-playing, and
collaborative tasks. These have been found to enhance problem-solving, critical thinking, and student participation
(Osakwe, 2019; Adeyemi & Ifeoma, 2021). Collaborative learning, in particular, fosters social interaction and critical
thinking through peer engagement.

Curriculum design now aims to develop lifelong learners who are equipped for a complex world, emphasizing the

importance of critical thinking, self-expression, and adaptability (Enu & Esu, 2020). Freeman et al. (2019) concluded that
active learning strategies result in better retention and deeper involvement than traditional methods.
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Classroom Management

Effective classroom management is a key component of teaching competence and directly impacts teacher well-being and
student performance (Dicke et al., 2020; Sutton et al., 2019). It includes practices like rule-setting, establishing routines,
and managing student behavior (Emmer & Stough, 2021). Novice teachers often find this area particularly challenging.

Studies suggest that teachers who are confident in their classroom management skills face fewer disruptions and maintain
better learning environments (Pfitzner-Eden et al., 2019). Engagement in classroom management is shaped by contextual
factors such as school resources and demands, which affect the strategies employed (Praetorius et al., 2019; Holzberger et
al., 2023).

Research also shows that effective classroom management correlates with high teaching engagement, particularly when
teachers adopt proactive and supportive behaviors rather than reactive or negative ones (Wubbels et al., 2022). However,
many studies have been cross-sectional or limited in duration, indicating a need for more robust longitudinal data (Dicke
et al., 2020).

Student Engagement

Student engagement—defined by active participation, interest, and investment in learning—is closely linked to academic
performance. Educators aim to create environments that encourage student curiosity and motivation. Shernoff et al. (2023)
found that meaningful content, challenging tasks, and group activities significantly increase student engagement. Similarly,
Barbra et al. (2019) and Appleton et al. (2020) identified classroom environment and teacher support as critical factors.

Engaged students exhibit higher academic performance and persistence, often driven by self-efficacy and intrinsic
motivation (Eccles et al., 2020; Bandura, 2019). Student engagement becomes increasingly influential in secondary
education as learners develop independence and identity (Thijs & Verkuyten, 2019; Multon et al., 2021). High engagement
not only improves academic outcomes but also supports emotional development and classroom participation (Greene et
al., 2019; Turner et al., 2022).

Multicultural Competence and Teaching Engagement

Teachers’ multicultural competence significantly affects their engagement and instructional effectiveness. According to
Nieto and Booth (2019), culturally competent educators understand students’ backgrounds and adapt teaching methods
accordingly. Cultural competence involves awareness of diversity, interpersonal skills, and the ability to foster inclusive
classrooms (Sue & Sue, 2020; Gay, 2022).

Bandura’s theory suggests that teachers' engagement is influenced by their belief in their capacity to achieve teaching goals,
which in turn affects student learning outcomes (Nieto & Booth, 2019). Teachers’ perceptions of their students can shape
lesson planning, classroom interactions, and responsiveness to diverse needs (Pajares, 2019). Humor, empathy, and
culturally responsive practices have been identified as tools for improving student motivation and participation (Lovorn,
2021).

However, the lack of adequate multicultural training in many education programs poses challenges. Teachers who lack this
training may struggle to adapt curricula to reflect students’ cultural contexts (Nieto & Booth, 2019). Therefore, culturally
competent engagement requires not only skills and knowledge but also a disposition of openness and continuous learning
(Chu, 2021).

Engaged teachers provide emotional support, adapt their practices, and give constructive feedback, all of which are vital
for student development (Azar, 2020; Kuchinka et al., 2019). Conversely, disengaged educators tend to display less
commitment to instruction and student success.

STATEMENT OF THE PROBLEM
This study determined the relationship between the teachers’ multicultural competence and its impact on their teaching
engagement. More specifically, it sought to answer the following questions:

1. What is the extent of multicultural competence in terms of:

1.1. Multicultural Knowledge;

1.2. Multicultural Skills; and

1.3. Multicultural Awareness?

2. What is the extent of teaching engagement of teachers in terms of:

2.1. Instructional Strategies;

2.2. Classroom Management; and

2.3. Student Engagement?

3. Is there a significant relationship between the teachers’ multicultural competence and their teaching
engagement?
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4. Which of the domains of multicultural competence significantly influence the teaching engagement of teachers?

METHODOLOGY
This chapter introduces the methodological aspect of the study. This covers the research design, research respondents,
research instruments, data gathering procedure, and data analysis employed in this investigation.

Research Design

This study employed a quantitative research approach, specifically utilizing a descriptive correlational design. Quantitative
research involves the systematic collection and analysis of numerical data to explain relationships among variables and test
hypotheses through statistical techniques (Creswell & Creswell, 2018). The descriptive correlational technique is
particularly useful for identifying the relationships between variables in their natural settings, without any manipulation
from the researcher (Davis, 2021). This approach is ideal for investigating how teacher social-emotional competence relates
to student academic resilience, as it allows for the exploration of these variables as they naturally occur in the educational
context.

The descriptive aspect of the design focuses on capturing and describing the key features of teacher social-emotional
competence and student academic resilience, giving insight into how teachers' emotional skills and student resilience
manifest in real classroom environments. Meanwhile, the correlational component seeks to identify whether a relationship
exists between these two variables and, if so, the nature of this relationship, whether positive or negative (Kabir, 2019).
This design is appropriate for this study, as it helps establish the strength and direction of the relationship between teacher
behaviors and student outcomes without interfering with the teaching or learning processes.

By utilizing a descriptive correlational design, this study is able to provide valuable insights into the potential influence of
teacher social-emotional competence on student academic resilience. The choice of this design aligns with the objective of
understanding associations between teacher emotional skills and students' ability to cope with academic challenges,
offering a robust methodological foundation for the analysis (Apuke, 2017). This design helps in identifying key areas
where teacher interventions might be developed to enhance student resilience and academic success.

Research Respondents

The subject respondents of the study were 200 teachers in Sto. Tomas District, Division of Davao del Norte. Memon et al.
(2020) claimed that 200 samples were enough when testing the Pearson Correlation analysis. Hence, the 200 respondents
were enough to address the purpose of this study.

Sampling is a way to take a sampling that fits into the overall object of research. The sampling technique in this research
was simple random sampling. According to Gay (2022), random sampling is the process of selecting a sample in such a
way that all individuals in the defined population have an equal and independent chance of being selected for the sample.
Simple random sampling intends to choose individuals to be sampled who are representative of the population. So, the
researcher used simple random sampling to choose the sample which means that every teacher are potential to be chosen
as a sample.

In the inclusion and exclusion criteria, all teachers of Sto. Tomas District, Division of Davao del Norte was given an equal
chance to be part of the study. According to Cresswell (2012, p.143), any individual has the same probability of being a
participant. Respondents who felt awkward and uncomfortable answering the survey questionnaire were free to withdraw
from participating. They were not forced to be part of the study. Their decision to withdraw was duly respected. The
respondents' welfare was given utmost importance in the conduct of this study.

Research Instruments

For data collection, this study utilized an adapted survey questionnaire. The questionnaire that was employed in this
undertaking was divided into two sets. The first set focused on the extent of teachers’ multicultural competence. The second
set focused on the extent of teaching engagement of teachers.

Multicultural Competence. The teachers’ multicultural competence questionnaire was adapted from Spanierman et al.
(2021). The instrument consisted of 25 items. It had three indicators namely; multicultural teaching knowledge (1-6),

multicultural teaching skills (1-10), and multicultural teaching awareness (1-9).

The questionnaire was subjected to pilot testing having a result of .93 suggesting that the items have a high internal
consistency. Below is the grading scale of the extent of teachers’ multicultural competence.
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Mean Interval Descriptive Level Descriptive Interpretation
4.20-5.00 Very Extensive The teachers’ multicultural competence is always evident.
3.40-4.19 Extensive The teachers’ multicultural competence is oftentimes evident.
2.60 -3.39 Moderately The teachers’ multicultural competence is occasionally evident.
Extensive
1.80 - 2.59 Less Extensive The teachers’ multicultural competence is seldom evident.
1.00-1.79 Not Extensive The teachers’ multicultural competence is never evident.

Teaching Engagement. The teaching engagement of teachers’ questionnaire was adapted from Tschannen-Moran & Hoy
(2019). The instrument consisted of 24 items. It had three indicators namely; instructional strategies (1-8), classroom
management (1-8), and student engagement (1-8).

The questionnaire was subjected to pilot testing having a result of .94 suggesting that the items have a high internal
consistency. Below is the grading scale of the extent of teachers’ multicultural competence.

Mean Interval Descriptive Level Descriptive Interpretation
4.20-5.00 Very Extensive The teaching engagement is always evident.
340-4.19 Extensive The teaching engagement is oftentimes evident.
2.60 - 3.39 Moderately Extensive | The teaching engagement is occasionally evident.
1.80 - 2.59 Less Extensive The teaching engagement is seldom evident.
1.00-1.79 Not Extensive The teaching engagement is never evident.

The instruments in this study were contextualized to achieve the purpose of this study. The researcher integrated all the
comments and suggestions of the adviser, panel members, and expert validators for the refinement of the tools and to
achieve construct validity.

RESULTS AND DISCUSSIONS

Summary of Findings on Teachers’ Multicultural Competence

The study revealed that teachers in Davao del Norte exhibit high levels of multicultural competence across three
dimensions: knowledge, skills, and awareness.

In terms of multicultural knowledge, teachers demonstrated a strong understanding of how historical experiences of racial
and ethnic minority groups impact student learning. They also showed familiarity with culturally responsive pedagogy and
local community resources. This indicates a well-established foundation essential for inclusive teaching and fostering
equity in classrooms.

Regarding multicultural skills, teachers frequently incorporated diverse cultural perspectives in their lessons, integrated
cultural values into instruction, and celebrated diverse cultural practices. These actions promote cultural appreciation and
inclusivity, aligning with literature that highlights the importance of communication and classroom strategies that honor
diversity.

For multicultural awareness, teachers showed deep respect for cultural differences, especially in customs, family structures,
and gender roles. This awareness enhances their ability to relate with students and families from varied backgrounds,
contributing to a classroom environment where all students feel valued and supported.

Overall, the findings affirm that teachers possess substantial multicultural competence, which enhances their teaching
engagement and capacity to manage diverse classrooms. This supports previous research asserting that multicultural
competence is foundational for building inclusive, equitable, and culturally responsive educational settings.

CONCLUSION AND RECOMMENDATIONS
Presented in this chapter are the findings based on the results of the data, the conclusions drawn from the findings, and the
recommendations for consideration.

The main focus of the study was to determine the significance of the relationship between multicultural competence and
teaching engagement. The study was conducted with the selected teachers from the Division of Davao del Norte. There
were 200 teachers who participated in this study. A descriptive correlational method of research was used in utilizing
adopted research instruments. The said instruments were validated by the panel of experts and subjected to pilot testing
before it was made ready for administration. Weighted Mean, Pearson Product Moment Correlation, and Regression
Analysis were statistical tools used in analyzing the data. The hypotheses in this study were tested at a 0.05 level of
significance.
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The major findings of the study were the following: the extent of the multicultural competence of the teachers is extensive.
Meanwhile, the extent of the teaching engagement of the teachers is also extensive. It was found that there is a significant
relationship between multicultural competence and the teaching engagement of teachers. The hypotheses of no significant
relationship between multicultural competence and teaching engagement of teachers and none of the domains of
multicultural competence significantly influence the teaching engagement of teachers were rejected.

Conclusions

Based on the findings of this study, the following conclusions were offered:

The extent of multicultural competence is extensive, which implies that it is oftentimes evident. One dimension of
multicultural competence which includes multicultural knowledge, is at a very extensive level, which means it is always
evident, and the two dimensions of multicultural competence which include multicultural skills and multicultural
awareness, are at an extensive level, which means it is oftentimes evident. Meanwhile, the extent of teaching engagement
is also extensive, which means that it is oftentimes evident. All dimensions of teaching engagement are oftentimes evident.
Both variables call for all school members to work hand in hand to strengthen the existing status of the multicultural
competence and teaching engagement of teachers.

Based on the findings, multicultural competence, and teaching engagement are correlated. Also, multicultural competence
significantly influences teaching engagement. All domains of multicultural competence, namely, multicultural knowledge,
multicultural skills, and multicultural awareness significantly influence teaching engagement by registering a p-value of
.000 which is less than .05 in the level of significance. This leads to the rejection of the null hypotheses. Further, the result
indicates that for every unit increase in the three domains of multicultural competence, teaching engagement also increases.

Recommendations
The following suggestions were offered based on the conclusions of the study:

For higher officials in the Department of Education, it is crucial to develop and implement policies that integrate
comprehensive multicultural training programs into the professional development framework for teachers. This will ensure
that all educators are equipped with the necessary multicultural knowledge, skills, and awareness to effectively manage
and engage diverse classrooms. Additionally, allocating funding and resources specifically for multicultural education
initiatives, including workshops, seminars, and collaborative projects, will enhance cultural competence among teachers.
Establishing mechanisms to regularly evaluate and monitor the multicultural competence of teachers and the effectiveness
of related training programs can help in identifying areas for improvement and ensuring continuous development.

School principals play a pivotal role in promoting multicultural competence within their institutions. They should facilitate
ongoing professional development opportunities focused on multicultural competence for teachers, encouraging
participation in relevant workshops, training sessions, and cultural immersion experiences. Principals should also strive to
promote an inclusive school environment by celebrating cultural diversity through school-wide events, incorporating
diverse cultural perspectives into the curriculum, and fostering an atmosphere of respect and inclusion. Creating support
systems within the school to assist teachers in developing and applying multicultural teaching strategies, such as mentoring
programs, peer support groups, and access to multicultural education resources, is also essential.

For teachers, continuous learning and self-reflection are vital for enhancing multicultural competence. Engaging in
professional development programs, seeking out resources on cultural diversity, and reflecting on personal biases and
assumptions can significantly contribute to their growth. Implementing culturally responsive teaching practices by
integrating diverse cultural perspectives into lesson plans, adapting instructional strategies to meet the needs of all students,
and creating an inclusive classroom environment are practical steps teachers can take. Collaboration with colleagues to
share best practices, resources, and strategies for teaching in diverse classrooms is also recommended. Participating in
professional learning communities focused on multicultural education can further support their efforts.

Future researchers have an essential role in expanding the understanding of multicultural competence and its impact on
education. Conducting further research to explore the impact of multicultural competence on other aspects of teaching and
learning can provide valuable insights. Undertaking longitudinal studies to examine the long-term effects of multicultural
competence training on teaching engagement and overall educational outcomes will contribute to a deeper understanding
of these dynamics. Comparative studies investigating the effectiveness of different multicultural training programs and
identifying best practices that can be adopted across various educational contexts are also recommended.

REFERENCES
1. Adediran, A. (2022). The role of instructional strategies in fostering understanding and learning.
2. Adeyemi, O., & Ifeoma, P. (2021). Collaborative learning strategies in secondary education. International Journal of
Educational Research, 98, 50-62.
3. Allen, M. (2017). The SAGE encyclopedia of communication research methods (Vols. 1-4). SAGE Publications, Inc.

- € 2025 EPRAECEM | https://eprajournals.com/ | Journal DOI URL: https://doi.org/10.36713/epra0414 ------ -330


https://doi.org/10.36713/epra0414

~ . EPRA International Journal of Environmental Economics, Commerce and Educational Management
(%} Journal DOI: 10.36713/epra0414 |ISI LF Value: 0.815|SJIF Impact Factor (2025): 8.57 ISSN: 2348 — 814X

Volume: 12 | Issue:7 |July 2025

10.

11.

12.

13.

14.

15.

1e.
17.

18.

19.

20.

21.

22.

23.

24.

25.
26.
27.
28.
29.
30.
31.
32.
33.
34.

35.

Ang, S., Van Dyne, L., Koh, C., Ng, K. Y., Templer, K. |., Tay, C., & Chandrasekar, N. A. (2019). Cultural intelligence: Its
measurement and effects on cultural judgment and decision making, cultural adaptation and task performance. Management
and Organization Review, 3(3), 335-371.

Annetta, L., Minogue, |., Holmes, S., Cheng, C. (2020) Investigating the Impact of Video Games on High School Students’
Engagement and Learning about Genetics, ERIC, Vol. 53, No. 1, Elsevier.

Appleton, ]., Christenson, s., Kim, D., Reschly, A., (2020) Measuring Cognitive and Psychological Engagement: Validation
of the Student Engagement Instrument, Journal of School Psychology, vol. 44, ELSEVIER. Itd.

Arredondo, P., & Arciniega, G. M. (2021). Multicultural counseling competencies = Lifelong journey. In D. W. Sue, D. Sue,
& H. Neville (Eds.), Counseling the culturally diverse: Theory and practice (4th ed., pp. 3-26). Wiley.

Azar, A. (2020). The effect of teaching engagement on student academic achievement. Educational Research and Reviews,
5(1), 10-17.

Bandura, A. (2019). Guide for constructing self-efficacy scales. In Pajares, F. & Urdan, T. (Eds.), Engagement beliefs of
adolescents (pp. 307-337). Information Age Publishing.

Bandura, A. (1997). Perceived self-efficacy in cognitive development and functioning. Educational Psychologist, 28(2), 117-
148.

Barbara A., Greene, R., Miller, H., Crowson, M., Duke, B., Akey, K. (2019) Predicting High School Students’ Cognitive
Engagement Achievement: Contribution of Classroom Perceptions and Motivation, ELSEVIER, Vol. 29, No. 4, Science
Direct.

Bhaskar-Shrinivas, P., Harrison, D. A., Shaffer, M. A., & Luk, D. M. (2019). Input-based and time-based models of
international adjustment: Meta-analytic evidence and theoretical extensions. Academy of Management Journal, 48(2), 257~
281.

Borrego, J., & Johnson, R. (2022). Multicultural competence: Awareness, knowledge, and skills to promote equity in higher
education. Jossey-Bass.

Borrego, ], & Johnson, S. (2022). Toward a conceptual understanding and definition of cultural competence. Journal of
Nursing Education, 51(6), 281-288.

Burié, 1., & Kim, L. E. (2020). Teaching engagement, instructional quality, and student motivational beliefs: An analysis
using multilevel structural equation modeling. Learning and Instruction, 66, 101302.

Buseri, ]. & Dorgu, T. (2021). The impact of instructional strategies on student engagement.

Caprara, G. V., Barbaranelli, C., Steca, P., & Malone, P. S. (2019). Teachers' engagement beliefs as determinants of job
satisfaction and students' academic achievement: A study at the school level. Journal of School Psychology, 77, 186-199.
Carter, R. T. (2019). The influence of race and racial identity in psychotherapy: Toward a racially inclusive model. John Wiley
& Sons.

Chao, M. M., Okazaki, S., & Hong, Y. (2021). The Quest for Multicultural Competence: Challenges and Lessons Learned
from Clinical and Organizational Research. Social and Personality Psychology Compass, 5(5), 263-274.

Chu, S. Y. (2021). Teacher efficacy beliefs toward serving culturally and linguistically diverse students in special education:
Implications of a pilot study. Education and Urban Society, 43(4), 385-410.

Cresswell, ]. W. (2012). Educational research: Planning, conducting, and evaluating quantitative and qualitative research
(4th ed.). Pearson Education, Inc.

Cross, T. L. (2019). Towards a culturally competent system of care. Georgetown University Child Development Center.
Dicke, T., Parker, P. D., Holzberger, D., Kunter, M., & Leutner, D. (2021). Beginning teachers’ efficacy and emotional
exhaustion: Latent changes, reciprocity, and the influence of professional knowledge. Contemporary Educational Psychology,
39(4), 312-324.

Dicke, T., Parker, P. D., Marsh, H. W., Kunter, M., Schmeck, A., & Leutner, D. (2020). Engagement in classroom
management, classroom disturbances, and emotional exhaustion: A moderated mediation analysis of teacher candidates.
Journal of Educational Psychology, 106(2), 569-583.

Dunn, K. E., Dotson, ]. H., Ford, |. D., & Roberts, B. (2023). The influence of cultural diversity training on cultural diversity
competency of social work students. Journal of Ethnic & Cultural Diversity in Social Work, 23(3-4), 246-263.

Earley, P. C., & Gibson, C. B. (2022). Multinational work teams: A new perspective. Lawrence Erlbaum Associates Publishers.
Eccles, ]. S., Midgley, C., Wigfield, A., Buchanan, C. M., Reuman, D., Flanagan, C., & Mac Iver, D. (2020). Development
during adolescence: The impact of stage-environment fit on young adolescents' experiences in schools and families. American
Psychologist, 48(2), 90-101.

Emmer, E. T., & Stough, L. M. (2021). Classroom management: A critical part of educational psychology, with implications
for teacher education. Educational Psychologist, 36(2), 103-112. https.//doi.org/10.1207/515326985EP3602_5.

Enu, D., & Esu, A. (2020). Curriculum development and educational challenges in the modern world.

Fox, N. (2007). Using interviews in a research project. National Institute for Health Research.

Freeman, S., et al. (2019). Active learning increases student performance in science, engineering, and mathematics.
Proceedings of the National Academy of Sciences, 116(12), 1977-1982.

Gay, G. (2022). Preparing for culturally responsive teaching. Journal of Teacher Education, 53(2), 106-116.

Greene, B. A., Miller, R. B., Crowson, H. M., Duke, B. L., & Akey, K. L. (2019). Predicting high school students' cognitive
engagement and achievement: Contributions of classroom perceptions and motivation. Contemporary Educational
Psychology, 29(4), 462-482.

Guo, J., & Renshaw, T. L. (2021). Effects of teaching engagement and perceived organizational support on job stress in Chinese
teachers: Testing for mediation and moderation effects. Teaching and Teacher Education, 100, 103260.

Hall, . M., & Theriot, E. (2019). Understanding the influence of gender and teaching experience in secondary social studies
teachers’ multicultural teaching engagement. Theory and Research in Social Education, 35(2), 220-236.

- € 2025 EPRAECEM | https://eprajournals.com/ | Journal DOI URL: https://doi.org/10.36713/epra0414 ------ -331


https://doi.org/10.36713/epra0414

~ . EPRA International Journal of Environmental Economics, Commerce and Educational Management
(%} Journal DOI: 10.36713/epra0414 |ISI LF Value: 0.815|SJIF Impact Factor (2025): 8.57 ISSN: 2348 — 814X

Volume: 12 | Issue:7 |July 2025

36.
37.

38.

39.

40.
41.

42.

43.

44.

45.
46.

47.

48.

49.
50.
51.
52.
53.
54.
55.
56.
57.
58.

59.
60.

61.

62.
63.

64.
65.

66.
67.
68.
69.

70.

71.

72.

Hattie, ]. (2019). Visible Learning: A Synthesis of Over 800 Meta-Analyses Relating to Achievement. Routledge.
Holzberger, D., Philipp, A., & Kunter, M. (2023). How teachers' engagement is related to instructional quality: A
longitudinal analysis. Journal of Educational Psychology, 105(3), 774-786.

Hung, C. C. (2020). Predicting multicultural counseling competencies from race, gender, ethnic identity, and multicultural
training. Counselor Education and Supervision, 39(2), 110-122.

Hussain, M. A., & Khan, S. A. (2022). Teacher engagement: Proactive behaviors and reflective practices. International Journal
of Educational Management, 36(4), 578-592.

Johansson, ]. (2019). Diversity at work: The practice of inclusion. Society for Human Resource Management.

Johansson, M. (2020). Intercultural competence: A model. In S. Guzzini (Ed.), Constructivism and international relations:
Alexander Wendt and his critics (pp. 218-240). Routledge.

Johnson, M., & et al. (2020). Digital tools in education: Enhancing student engagement and outcomes. Educational
Technology Research and Development, 68(2), 173-190.

Klassen, R. M., & Tze, V. M. C. (2019). Teachers’ engagement, personality, and teaching effectiveness: A meta-analysis.
Educational Research Review, 27, 1-12.

Klassen, R. M., Usher, E. L., & Bong, M. (2019). Teachers’ collective efficacy: A systematic review and synthesis. Educational
Psychology Review, 31(2), 475-511.

Korrapati, R. B. (2016). Five chapters of thesis. International Journal of Academic Research, 3(2), 1-7.

Kuchinka, D., Schmitt, K., & Record, M. (2019). Teachers’ perceptions of their Engagement and multicultural competence in
working with English language learners.

Kunter, M., & Baumert, J. (2020). Who is the expert? Construct and criteria validity of student and teacher ratings of
instruction. Learning Environments Research, 9(3), 231-251.

Lazarides, R., Buchholz, ], & Rubach, C. (2019). Teacher enthusiasm and engagement, student-perceived mastery goal
orientation, and student motivation in mathematics classrooms. Teaching and Teacher Education, 69, 1-10.
https://doi.org/10.1016/j.tate. 2017.08.017.

Lovorn, M. G. (2021). Humor in the home and the classroom: The benefits of laughing while we learn. Journal of Education
and Human Development, 2(1), 1-12.

Lum, D. (2020). Culturally competent practice: A framework for understanding diverse groups and justice issues. Cengage
Learning.

Lum, D. (2020). Culturally competent practice: A framework for understanding diverse groups and justice issues. Cengage
Learning.

Majer, ]. M. (2019). Self-efficacy and academic success among ethnically diverse first-generation community college students.
Journal of Diversity in Higher Education, 2(4), 243-250.

Martin, M., & Vaughn, B. (2019). Multicultural counseling competency: A process orientation to competency development.
Counseling and Human Development, 40(2), 31-44.

Memon, M. A., Ting, H., Cheah, ].-H., Thurasamy, R., & Chuah, F. (2020). Sample size for survey research: Review and
recommendations. Journal of Applied Structural Equation Modeling, 4(2), 1-20.

Merkel, A. (2020). Speech by Federal Chancellor Angela Merkel to the Christian Democratic Union Party Congress.
Mezirow, |. (1991a). Transformative dimensions of adult learning. San Francisco, CA: Jossey-Bass.

Mezirow, |. (1996). Adult education and empowerment for individual and community development.

Mezirow, J. (2000). Learning to think like an adult: Core concepts of transformation theory. In |. Mezirow & ... (Eds.),
Learning as Transformation: Critical Perspectives on a Theory in Process (pp. 3-34). San Francisco, CA: Jossey-Bass.
Mezirow, |. (2003). Transformative learning as discourse. Journal of Transformative Education, 1(1), 58-63.

Mezirow, |., & Associates. (1990). Fostering Critical Reflection in Adulthood: A Guide to Transformative and Emancipatory
Learning. Jossey-Bass.

Multon, K. D., Brown, S. D., & Lent, R. W. (2021). Relation of self-efficacy beliefs to academic outcomes: A meta-analytic
investigation. Journal of Counseling Psychology, 38(1), 30-38.

Mookkiah, M. & Prabu, M. (2019). Engagement -concept in learning.

Neville, H. A., & Harris, A. (2019). The impact of multicultural counseling training on racial prejudice, racial attitudes, and
multicultural counseling competencies: A meta-analysis. Journal of Counseling Psychology, 52(4), 565-574.

Nieto, S., & Booth, D. (2019). The light in their eyes: Creating multicultural learning communities. Teachers College Press.
Noah, K. M. (2021). Quantitative research design: A practical guide for social sciences. International Journal of Research and
Innovation in Social Science, V(III), 145-150.

Obara, ]. & Okoh, A. (2020). Instructional strategies and materials for effective teaching and learning.

Osakwe, R. (2019). Innovative approaches to instructional strategies in education.

Pajares, M. F. (2019). Teachers' beliefs and educational research: Cleaning up a messy construct. Review of Educational
Research, 62(3), 307-332.

Pfitzner-Eden, F., Thiel, F., & Horsley, ]. (2019). An adapted measure of teacher self-efficacy for preservice teachers: Exploring
its validity across two countries. Zeitschrift fiir Padagogische Psychologie, 28(3), 83-92.

Praetorius, A.-K., Lauermann, F., Klassen, R. M., Dickhduser, O., Janke, S., & Dresel, M. (2019). Longitudinal relations
between teaching-related motivations and org/10.1016/].tate.2017.03.023. student reported teaching quality. Teaching and
Teacher Education, 65, 241-254. https.//doi.

Puck, |, Kittler, M., & Wright, C. (2020). Does it work? Re-assessing the impact of pre-departure cross-cultural training on
expatriate adjustment. International Journal of Human Resource Management, 19(12), 2182-2197.

Schwarzer, R., & Hallum, S. (2020). Perceived teaching engagement as a predictor of job stress and burnout: Mediation
analyses from a cross-national study. International Journal of Stress Management, 27(1), 53-64.

- € 2025 EPRAECEM | https://eprajournals.com/ | Journal DOI URL: https://doi.org/10.36713/epra0414 ------ -332


https://doi.org/10.36713/epra0414

~ . EPRA International Journal of Environmental Economics, Commerce and Educational Management
(%} Journal DOI: 10.36713/epra0414 |ISI LF Value: 0.815|SJIF Impact Factor (2025): 8.57 ISSN: 2348 — 814X

Volume: 12 | Issue:7 |July 2025

73.

74.

75.

76.

77.

78.
79.

80.

81.

82.

83.

84.

Shernoff, D. ]., Csikszentmihalyi, M., Schneider, B., & Shernoff, E. S. (2023). Student engagement in high school classrooms
from the perspective of flow theory. School Psychology Quarterly, 18(2), 158-176.

Smith, L., & Robertson, K. (2019). Differentiated instruction: A framework for inclusive education. Journal of Educational
Psychology, 112(3), 405-416.

Spanierman, L. B. (2021). Multicultural competence: What school leaders need to know. Rowman & Littlefield Education.
Spanierman, L.B., Oh, E., Heppner, P.P., Neville, H.A., Mobley, M., Wright, C.V., Dillon, F.R. & Navarro, R. (2021). The
multicultural teaching competency scale (MTCS): Development and initial validation. Urban Education XX(X):1-25. Sage
Publication. http.//sagepublications.com. (20 August 2021).

Straussner, S. L. (2021). Ethnocultural factors in substance abuse treatment. Journal of Social Work Practice in the
Addictions, 1(1), 5-21.

Sue, D.W., & Sue, D. (2020). Counseling the culturally different: Theory and practice. John Wiley & Sons.

Sue, D. W., Arredondo, P., & McDavis, R. ]. (2019). Multicultural counseling competencies and standards: A call to the
profession. Journal of Counseling & Development, 70(4), 477-486.

Sutton, R. E., Mudrey-Camino, R., & Knight, C. C. (2019). Teachers' emotion regulation and classroom management. Theory
Into Practice, 48(2), 130-137.

Thijs, ]., & Verkuyten, M. (2019). Peer victimization and academic achievement in a multicultural school: The role of perceived
academic self-efficacy. Journal of Educational Psychology, 100(4), 754-765.

Tschannen-Moran, M., & Woolfolk Hoy, A. (2019). Teacher efficacy: Capturing an elusive construct. Teaching and Teacher
Education, 17(7), 783-805.

Turner, ]. C., Meyer, D. K., Cox, K. E., Logan, C., DiCintio, M., & Thomas, C. T. (2002). Creating contexts for involvement
in mathematics. Journal of Educational Psychology, 94(4), 730-742.

Vernooy, M., & Harris, |. (2020). Building cultural competence in schools: A practitioner's guide. Corwin Press.

- € 2025 EPRAECEM | https://eprajournals.com/ | Journal DOI URL: https://doi.org/10.36713/epra0414 ------ -333


https://doi.org/10.36713/epra0414

