~ . EPRA International Journal of Environmental Economics, Commerce and Educational Management
(& Journal DOI: 10.36713/epra0414 [ISI LF Value: 0.815|SJIF Impact Factor (2025): 8.57 ISSN: 2348 — 814X
Volume: 12 | Issue:7 |July 2025

ASSESSING THE INFLUENCE OF CLASSROOM
ADVISERSHIP ON LEARNERS' MORAL
DEVELOPMENT AND PEER RELATIONSHIPS

Maria Theresa M. Diso-Asido

Master of Arts in Educational Management, Rizal Memorial Colleges, Inc.

Article DOI: https://doi.org/10.36713/epra23391
DOI No: 10.36713/epra23391

ABSTRACT

This study examined the influence of classroom advisership on students’” moral development and peer relationships in
public elementary schools. Utilizing a non-experimental quantitative approach with a descriptive-correlational design, the
research involved 175 Grade 4-6 students from North District, Panabo City. Respondents were selected through simple
random sampling, and data were gathered using modified, pilot-tested survey questionnaires. Results revealed that the
overall extent of classroom advisership was moderately extensive, with conflict resolution rated as extensive. Students
demonstrated moderately extensive moral development, particularly in honesty and integrity. Their peer relationships were
rated as extensive, especially in conflict resolution and empathy. A significant relationship was found between classroom
advisership and students’ moral development. All advisership indicators — guidance, emotional support, conflict
resolution, and leadership — were significantly associated with moral growth. Similarly, classroom advisership showed a
strong relationship with students’ peer relationships. Advisership practices positively influenced students” ability to
collaborate, resolve conflicts, and support one another. These findings support Kohlberg’s Theory of Moral Development
and highlight the crucial role of teacher advisership in shaping ethical and social competencies. Strengthening advisership
practices may lead to improved moral behavior and more harmonious peer interactions.

KEYWORDS: Classroom Advisership; Moral Development; Peer Relationships; Elementary Students; Descriptive-
Correlational

INTRODUCTION

In many public elementary schools, problems related to students’ moral development and peer relationships continue to
grow. Teachers often observe behaviors such as dishonesty, lack of respect, bullying, and poor cooperation among
classmates. These issues affect not only the learning environment but also the overall emotional and social growth of young
learners. While schools implement values education, the everyday influence of classroom advisers remains underexamined.
This limited attention to the role of classroom advisership in addressing these concerns highlights the need to explore how
advisership affects students' moral and social behavior, which serves as the central problem of this study.

In the United States, Thomas et al. (2022) found that 33% of elementary students reported being bullied often at school.
This high prevalence undermines trust among classmates and impedes the formation of supportive peer networks.
Moreover, elementary curricula often lack comprehensive character education, resulting in underdeveloped moral
reasoning skills among young learners. According to Boele et al. (2019), without structured ethical guidance, students
struggle to progress beyond preconventional levels. Consequently, the combination of frequent bullying and weak moral
education creates an environment where both moral growth and healthy peer relations are compromised.

In the United Kingdom, Hodge et al. (2020) reported that 11% of children aged 8—11 experienced bullying behaviour at
least once in the year . This rate of peer aggression disrupts classroom cohesion and erodes trust among pupils. Yoon (2019)
further argue that such negative peer experiences, combined with inconsistent character education, leave students without
a clear moral compass. Consequently, schools struggle to create environments where children both respect one another and
develop strong ethical reasoning. Therefore, reinforcing social skills training alongside digital ethics education is essential
to bridge these gaps.

In China, sixty nine percent of primary students reported experiencing school bullying while thirty percent admitted to
engaging in such behaviours in the past six months. This dual prevalence underscores severe issues in peer relationships,
with many pupils lacking safe, supportive environments (Akram et al., 2023). Additionally, moral education often
emphasises ideological content over practical ethical reasoning, leaving students ill-prepared for everyday moral decisions.
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Zhang and Yin (2020) argued that current moral education frameworks prioritise collective ideology at the expense of
individual moral agency. Consequently, widespread bullying and theoretical moral instruction undermine both students’
social wellbeing and ethical development.

In Metro Manila, Datu and Bernardo (2020) reported that the Department of Education—NCR recorded 2,500 bullying cases
during the 2024-2025 school year, revealing persistent peer conflict in local public schools. At the same time, national
PISA 2022 data show that 76% of Filipino students experienced at least one instance of bullying in the past year. These
trends indicate that students often face aggression and social exclusion. Moreover, insufficient values education and
inconsistent enforcement of the Anti-Bullying Act exacerbate moral confusion among pupils. Giilseven et al. (2020)
documented over 1,700 bullying and child abuse cases in Manila schools, demonstrating the gravity of these issues.

In Mindanao, PIDS research indicates that pupils who have repeated grade levels or experienced hunger are more than
twice as likely to be bullied, reflecting acute peer relationship problems in the region dailyguardian.com.ph. Additionally,
students from socioeconomically vulnerable backgrounds face disproportionate rates of peer aggression. Dollente and Esto
(2025) emphasise that when teachers lack clear roles as moral mentors and facilitators, students struggle to internalise core
values researchgate.net. Moreover, In et al. (2021) noted that untreated verbal bullying can exacerbate emotional distress
and further hinder moral development cyc-net.org. Consequently, socioeconomic hardship, frequent bullying, and weak
moral guidance deepen both social and ethical challenges in Mindanao schools.

In Panabo City, SEA-PLM 2019 data show that more than fifty percent of Grade 5 students experience bullying at least
once a month, mirroring national peer relationship challenges. Locally, school surveys found that children’s moral
development scores average at a moderate level, indicating uneven ethical reasoning among pupils. This gap suggests that
while students recognise core values, they often fail to apply them consistently in interactions. According to Kohlberg’s
framework, without reinforced ethical guidance, learners remain at conventional stages of moral reasoning. Therefore,
addressing both frequent peer aggression and instructional gaps in moral education is vital for creating more inclusive and
ethically grounded schools in Panabo City.

A review of related literature reveals a noticeable research gap in understanding how classroom advisership specifically
influences students’ moral development and peer relationships, particularly within the context of public elementary schools
in the Philippines. While previous studies focus on academic achievement, teaching strategies, and general classroom
management, few have explored the unique and holistic role that advisers play in shaping students’ values and interpersonal
skills. Most existing research also centers on secondary or tertiary education, leaving a lack of quantitative data involving
younger learners in elementary settings. This gap is even more evident in local contexts such as Panabo North District,
where no comprehensive study has been conducted to measure how advisership contributes to shaping students’ ethical
behavior and peer dynamics. Therefore, it becomes essential to carry out a focused quantitative investigation to generate
measurable insights that can guide improvements in advisory practices at the elementary level.

The urgency to conduct this study in the researcher’s setting stems from observed issues in moral behavior and student
relationships within public elementary schools in Panabo North District. Teachers and school heads often report recurring
problems related to disrespect, bullying, lack of accountability, and weak peer collaboration. However, there is a lack of
data-driven evidence linking these challenges to the effectiveness of classroom advisership. By addressing this gap, the
study offers socially relevant outcomes that can help schools design targeted interventions for improving student conduct
and social interactions. The findings aim to empower educators, school administrators, and policymakers with practical
recommendations to enhance advisership roles, making schools safer, more ethical, and socially nurturing environments
for young learners.

REVIEW OF SIGNIFICANT LITERATURE

This section presents an exploration of the variable and its indicators, incorporating discussions of concepts, ideas, and
perspectives from various authors. The insights were drawn from a diverse range of sources, including books, journals, and
electronic publications.

Classroom Advisership

Classroom advisership refers to the role of teachers in providing guidance, mentorship, and support to students, both
academically and personally, within the classroom setting. It involves fostering a positive learning environment, promoting
student development, and helping students navigate academic challenges, personal growth, and career planning (Siwi &
Sari, 2019). High levels of classroom advisership significantly enhance student development, particularly in fostering
collaborative learning and problem-solving skills. Van Leeuwen and Janssen (2019) emphasize that effective teacher
guidance plays a crucial role in facilitating student interactions and managing group dynamics during collaborative
learning, which is a key component of successful classroom advisership. Their systematic review highlights how teachers
who actively engage in providing structured guidance can improve student outcomes, promote deeper learning, and create
a more cohesive and supportive classroom environment.
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High levels of classroom advisership are crucial for fostering a supportive learning environment where students can thrive
academically and personally. Forster et al. (2022) highlight the impact of expert guidance from school-based mentors on
the professional growth of student teachers. Their study emphasizes how experienced teachers, acting as mentors, play a
significant role in guiding student teachers, shaping their skills, and fostering a sense of professional identity. This high
level of advisership also translates into improved student outcomes as teachers mentor students, promoting not only
academic success but also personal growth. Similarly, Draaisma et al. (2019) discuss how the role of teachers is evolving
toward becoming career guides, particularly in classroom settings. Teachers with strong advisory skills provide students
with career guidance, helping them navigate future educational and career paths, which is an increasingly important aspect
of classroom advisership.

More so, Listiawati and Sebayang (2019) explore the relationship between sociodemographic factors and teachers’
guidance, particularly in the development of students' adversity quotient. Their study reveals that teachers with a high level
of classroom advisership are more effective in guiding students through challenges, helping them develop resilience and
problem-solving skills. These findings reinforce the importance of advisership in supporting students' personal
development, especially in overcoming adversity. Flores (2019) also underscores the importance of teacher collaboration
and mentorship in shaping professional practice, noting that effective classroom advisership often involves mentoring
students in both academic and personal realms. This mentorship fosters a nurturing classroom environment where students
feel supported in their learning journey, contributing to higher levels of engagement and success.

On one hand, classroom advisership plays a significant role in shaping students' moral development by providing consistent
mentorship and character education. Whitlock (2024) highlights that mentorship programs in schools serve as essential
bridges to close the character education gap, emphasizing the direct impact that classroom advisors can have on students’
moral growth. Through regular guidance and engagement, advisors help students develop core values such as integrity,
responsibility, and empathy. Similarly, Toh et al. (2022) underscore the influence of mentorship in fostering professional
and moral identity formation. Although focused on medical education, their systematic review reveals that mentoring and
coaching are critical for personal growth, aligning well with the role of classroom advisers in fostering students' ethical
reasoning and moral development in an educational setting.

Also, Squires (2019) discusses how early career teachers, through mentoring, experience improved well-being, which
indirectly benefits their ability to nurture students' moral development. Effective mentorship fosters a supportive
environment that encourages young teachers to model moral behavior, which students can observe and internalize. Evans
et al. (2022) similarly explore how faculty mentors help undergraduate students develop ethical leadership skills,
emphasizing that narrowing the gap between mentors and students enhances moral reasoning and ethical decision-making.
These studies highlight the pivotal role of advisership in not only academic development but also in shaping students’ moral
and ethical growth through close, personalized mentorship and guidance.

On the other hand, the impact of classroom advisership on students' peer relationships has been widely explored in
educational research, highlighting its crucial role in fostering positive social dynamics among students. Schenk et al. (2020)
examined the role of social skills and relationship quality in school-based mentoring programs, finding that mentees who
received consistent guidance from mentors displayed improved peer interactions and stronger social bonds. The quality of
the relationship between mentor and mentee influenced students' ability to form healthy peer connections, as mentoring
provided emotional support and social modeling. Similarly, Lorenzetti et al. (2019) conducted a systematic review of
graduate student peer mentorship and found that mentoring relationships significantly enhanced students' collaboration,
communication, and sense of belonging within academic communities. These findings suggest that classroom advisership
can play a pivotal role in helping students develop the social skills needed to build strong, supportive peer relationships.
Additionally, Seery et al. (2021) explored peer mentoring programs where students acted as partners, emphasizing that
mentoring contributed to positive emotional experiences and improved peer support networks. In such programs, classroom
advisership fosters an environment where students learn to rely on and support one another, reinforcing peer connections.
Venegas-Muggli et al. (2023) also investigated peer mentoring among underrepresented college students and discovered
that mentoring significantly enhanced students' academic success while also improving their social integration. The study
showed that mentorship provided a platform for students to develop trust and camaraderie with their peers, which translated
into better academic outcomes. This study underscores the importance of classroom advisership in nurturing healthy peer
relationships, promoting both emotional well-being and academic success.

STATEMENT OF THE PROBLEM
The purpose of this study was to determine the influence of classroom advisership on the students’ moral development and
peer relationships in public elementary schools within Panabo North District, Panabo. Specifically, this study sought to
answer the following questions:
1. What is the extent of classroom advisership in terms of:
1.1 guidance and mentorship;
1.2 emotional support;
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1.3 conflict resolution; and
1.4 fostering responsibility and leadership?
2. What is the extent of students’ moral development in terms of:
2.1 respect for others;
2.2 responsibility and accountability; and

23 honesty and integrity?
3. What is the extent of students’ peer relationships in terms of:
3.1 cooperation and teamwork;
32 conflict resolution; and
33 empathy and support?
4. Is there a significant relationship between:
4.1 classroom advisership and students’ moral development? and
4.2 classroom advisership and students’ peer relationships?
5. Do classroom advisership significantly predict students’ moral development and peer relationships?

METHODOLOGY
This section contains the research design, research respondents, research instrument, data gathering procedure, and data
analysis.

Research Design

In this study, the researcher will employ a quantitative research approach, specifically utilizing the correlational technique
to gather and analyze relevant data. Quantitative research design involved the collection and analysis of numerical data to
identify patterns, test relationships, and make generalizations about a population. It used statistical tools to interpret
measurable variables and draw objective conclusions (Watson, 2015). This design was appropriate for the study because it
allowed the researcher to measure the influence of classroom advisership using numerical responses from a large group of
students. It helped assess the extent of moral development and peer relationships through standardized survey instruments.
By using this approach, the researcher was able to identify trends and determine the strength of associations among
variables.

On one hand, descriptive research aimed to describe and interpret the current conditions or characteristics of a phenomenon
based on factual and accurate observations. It focused on "what is" rather than explaining causes or making predictions
(Siedlecki, 2020). This method was suited to the study as it allowed the researcher to describe the existing status of
classroom advisership, moral development, and peer relationships among Grade 4—6 students. It provided a clear picture
of how advisership practices were being implemented and perceived by students. Through this method, the researcher
gathered baseline data essential for understanding the context of the study population.

On other hand, correlational research explored the statistical relationship between two or more variables without
manipulating them. It measured the strength and direction of associations, helping researchers understand whether variables
move together (Krause, 2018). This approach was appropriate for the study as it aimed to determine the relationship
between classroom advisership and students’ moral development and peer relationships. It enabled the researcher to
examine whether stronger advisership practices were associated with more positive student outcomes. The correlational
method helped identify meaningful connections that could inform future interventions or policy adjustments in the school
system.

Research Respondents

The respondents of this study were 175 Grade 4 to 6 students enrolled in public elementary schools within the North District
of Panabo City. This number was determined using the Slovin’s formula with a 5% margin of error, based on an estimated
population of 311 students across the district. The use of Slovin’s formula allowed the researcher to identify a sample size
that would provide statistically reliable results while minimizing the risk of sampling error. This formula was appropriate
given the manageable size of the population and the researcher’s need to ensure representativeness. The calculated sample
served as the basis for selecting respondents who would participate in the data-gathering process.

The respondents were selected using the simple random sampling technique, a method that gives every individual in the
population an equal chance of being chosen. This approach reduces selection bias and ensures that the sample fairly
represents the entire population (Noor et al., 2022). To carry out the process, the researcher obtained an official list of Grade
4 to 6 students from selected public elementary schools in the North District. Each student was assigned a number, and a
random number generator was used to select 175 students from the complete list. This ensured that the selection process
was impartial and that each student had an equal opportunity to be included in the study.

To ensure the relevance and reliability of the data, the researcher established inclusion criteria in selecting the respondents.
Only students who were officially enrolled in Grades 4 to 6 during the school year were considered eligible. Additionally,
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respondents needed to have been enrolled in the same school for at least one academic year to ensure they had adequate
exposure to their classroom adviser. Students who had received guidance or disciplinary actions from advisers within the
current year were also prioritized, as their experiences were deemed valuable to the study. These criteria ensured that the
selected respondents had meaningful interactions with classroom advisers, which would support accurate data collection
and analysis.

Research Instrument

The study employed three questionnaires that fit the context of the respondents. The first part of the instrument was about
classroom advisership. This questionnaire was measured in terms of fostering a supportive environment, providing
guidance on moral and ethical issues, facilitating relationship-building, and guiding student development. The Cronbach
alpha value of the new scale is 0.923 described as excellent and interpreted as highly reliable. Respondents utilized a 5-
point Likert scale to answer the questionnaire, providing insights into their perceptions. To assess the extent of classroom
advisership, the researcher applied the range of means along with corresponding descriptions and interpretations, which
were outlined below as a guide for analysis

Data Analysis
The following were the statistical tools that were utilized by the researcher in processing the gathered data:

Mean

The mean in this study represented the average score of students' responses related to their experiences with classroom
advisership, moral development, and peer relationships. It was used to summarize the central tendency of the data collected
from the respondents.

Pearson Product Moment Correlation

Pearson Product Moment Correlation was used to assess the strength and direction of the linear relationship between
classroom advisership and students' moral development, as well as peer relationships. This statistic helped determine
whether a significant positive or negative correlation existed between these variables in the study.

Regression Analysis

Regression analysis was employed to predict the influence of classroom advisership on students’ moral development and
peer relationships. This technique allowed the researcher to understand the extent to which classroom advisership impacted
these two dependent variables and to quantify the relationship.

RESULTS AND DISCUSSIONS

This chapter presents the results generated from the data gathered. It is sequenced based on the objectives of the study as
presented in the first chapter. Thus, it presents the extents of teachers’ classroom advisership, students’ moral development,
and students’ peer relationship; the significant relationship among these variables; in Panabo North District in the Division
of Panabo City

Classroom Advisership

Guidance and Mentorship. The mean score for classroom advisership in terms of guidance and mentorship was 3.32,
interpreted as moderately extensive, indicating that teachers sometimes demonstrated effective support and mentorship in
their classrooms. This finding suggests that while advisory practices were evident, they were not consistently integrated
into daily instructional activities. According to Asuo-Baffour et al. (2019), consistent academic guidance fosters students'
development of self-regulated learning skills, highlighting the need for regular mentorship practices.

The range of means varied from 3.19 to 3.44, with providing clear guidance on academic tasks and expectations obtaining
the highest mean of 3.44, and assisting students in setting and achieving personal goals recording the lowest mean of 3.19.
This result shows that while teachers frequently offered clarity on academic expectations, they provided less consistent
support in personal goal-setting efforts. Wiens and Guzman (2021) emphasizes that goal-setting guidance is a crucial factor
in enhancing student motivation and long-term academic achievement, underlining the importance of strengthening
personal mentorship in advisership roles.

CONCLUSIONS AND RECOMMENDATIONS

This part of the paper presents the conclusion and recommendation of the researcher. The discussion is supported by the
literature presented in the first chapters and the conclusion is in accordance with statements of the problem presented in
this study.

Findings
The primary objective of this study was to evaluate the influence of classroom advisership on the students’ moral
development and peer relationships in public elementary schools utilizing non-experimental quantitative design using
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descriptive-correlation technique. The researcher selected the 175 Grade 4-6 students within North District, Panabo City
as the respondents through simple random sampling method. The researcher made use of modified and enhanced adapted
survey questionnaires which was pilot tested in a nearby school to ensure high reliability and internal consistency of the
items in the instrument. The result of the study are summarize as follows:

The extent of classroom advisership of teachers in North District, Panabo City was found to be moderately extensive
overall. Among the indicators, conflict resolution was rated as extensive, while guidance and mentorship, emotional
support, and fostering responsibility and leadership were assessed as moderately extensive. These results indicate that
teachers consistently implement advisership practices, with notable strength in mediating conflicts among students.

The extent of students’ moral development in North District, Panabo City was found to be moderately extensive overall.
Respect for others and responsibility and accountability were both assessed as moderately extensive, while honesty and
integrity were rated as extensive. These results suggest that while students demonstrate positive moral behaviors,
opportunities exist to further strengthen their consistency across all areas of moral development.

The extent of students’ peer relationships in North District, Panabo City was found to be extensive overall. Conflict
resolution and empathy and support were both rated as extensive, while cooperation and teamwork were assessed as
moderately extensive. These results indicate that students generally maintain strong peer relationships, particularly in
managing conflicts and showing empathy.

Meanwhile, the results revealed a significant relationship between classroom advisership and students’ moral development
in North District, Panabo City. Specifically, guidance and mentorship, emotional support, conflict resolution, and fostering
responsibility and leadership were all significantly associated with students’ moral development. These findings indicate
that effective classroom advisership practices contribute meaningfully to shaping the moral behavior of students.

Further, the study found a significant relationship between classroom advisership and students’ peer relationships in North
District, Panabo City. Significant indicators included guidance and mentorship, emotional support, conflict resolution, and
fostering responsibility and leadership. These findings highlight that stronger advisership practices lead to more positive
and cooperative peer interactions among students.

Furthermore, the findings reveal that teachers’ classroom advisership significantly influences both students’ moral
development and peer relationships in North District, Panabo City. Classroom advisership shows a moderate positive
influence on students’ moral development and a stronger influence on students’ peer relationships. These results underscore
the importance of effective advisership practices in fostering ethical behavior and strengthening social bonds among
students.

Conclusions

Based on the findings of this study several conclusions were generated:

The findings conclude that teachers in North District, Panabo City moderately demonstrate classroom advisership across
core areas, with a stronger emphasis on conflict resolution. This suggests that while teachers effectively address classroom
disputes, there remains a need to further enhance their guidance, emotional support, and leadership-building strategies.
Strengthening these aspects of advisership could lead to more holistic student development, promoting better academic
engagement, emotional well-being, and character formation.

More so, the study conclude that students in North District, Panabo City generally exhibit a moderate level of moral
development, with slightly stronger practices observed in honesty and integrity. This implies a need for continued
reinforcement of respect, responsibility, and accountability through school initiatives and classroom activities. Enhancing
these areas can contribute to cultivating a more ethically aware, socially responsible, and cohesive school community.

Likewise, it was concluded that students in North District, Panabo City demonstrate a generally extensive capacity for
building and maintaining positive peer relationships. This suggests that peer interaction skills, especially in conflict
resolution and empathy, are well-developed but may still benefit from initiatives that further promote active cooperation
and teamwork. Strengthening collaborative skills can enhance classroom harmony and support a more inclusive and
socially dynamic school environment.

On one hand, classroom advisership significantly influences the moral development of students, with fostering
responsibility and leadership having the strongest relationship. This implies that reinforcing advisership practices—
particularly those that build leadership, provide emotional support, and guide ethical behavior—can lead to improved moral
values among students. Strengthening these areas is vital for creating a school culture that promotes ethical responsibility,
respect, and accountability.

- € 2025 EPRAECEM | https://eprajournals.com/ | Journal DOI URL: https://doi.org/10.36713/epra0414 ------ -370


https://doi.org/10.36713/epra0414

~ . EPRA International Journal of Environmental Economics, Commerce and Educational Management
(&t Journal DOI: 10.36713/epra0414 [ISI LF Value: 0.815|SJIF Impact Factor (2025): 8.57 ISSN: 2348 — 814X
Volume: 12 | Issue:7 |July 2025

On the other hand, classroom advisership plays a vital role in enhancing students' peer relationships, with conflict resolution
and emotional support showing particularly strong associations. This implies that teachers who actively foster emotional
care, guidance, and leadership skills can significantly improve how students collaborate, resolve conflicts, and support one
another. Strengthening advisership in these areas can create a more harmonious, empathetic, and socially connected school
environment.

Finally, teachers’ classroom advisership serves as a critical factor in shaping students’ moral and social growth, particularly
through guidance, emotional support, conflict resolution, and leadership fostering. This implies that enhancing classroom
advisership strategies can significantly improve students’ ethical decision-making and peer collaboration skills. The
findings strongly support Kohlberg’s Theory of Moral Development, which posits that moral reasoning develops through
structured interactions with authority figures and exposure to ethical dilemmas.

Recommendations

Teachers in North District, Panabo City are encouraged to strengthen their classroom advisership practices by placing
greater emphasis on guidance and mentorship, emotional support, and fostering responsibility and leadership. Specific
interventions such as one-on-one mentoring sessions, emotional check-ins, leadership training activities, and structured
goal-setting exercises should be integrated into their regular advisership roles. By enhancing these practices, teachers can
provide a more holistic developmental support that goes beyond conflict mediation and addresses broader aspects of
students' moral and social growth.

School heads are advised to implement regular professional development programs that focus on deepening teachers’
competencies in providing emotional support, ethical guidance, and leadership development among students. Training
workshops, peer coaching models, and best practice sharing can be organized to help teachers acquire innovative
advisership strategies. These initiatives should prioritize practical applications that help teachers translate emotional
support and mentorship into daily classroom routines, ensuring that all students receive consistent moral and social
guidance.

Curriculum developers and educational policy makers should embed classroom advisership frameworks explicitly within
school policies and guidance curricula. Programs that promote moral development—especially in respect for others,
responsibility, and teamwork—should be systematically reinforced through classroom activities, school-wide initiatives,
and character-building programs. Including structured advisership targets in performance appraisals and school
improvement plans can align advisership practices more closely with overall educational goals, fostering a school culture
of ethical citizenship and social harmony.

Future researchers are recommended to further explore the longitudinal impact of classroom advisership on students’
academic and behavioral outcomes beyond the moral and peer relationship domains. Comparative studies involving private
schools or different districts may also uncover varying patterns and innovative advisership practices worth adopting.
Additionally, qualitative studies involving students' narratives can offer deeper insights into how students perceive teachers'
advisership efforts, enriching understanding and informing more student-centered advisership programs.
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