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ABSTRACT
This research investigated the experiences of ten (10) English teachers in the South Cotabato Division, Philippines,
as they implemented blended learning and navigated the challenges associated with it. Using a qualitative research
approach, the study aimed to gain insights into how educators adapted to a teaching model that integrates
traditional classroom instruction with online learning components. Although blended learning presents
opportunities for flexible and engaging education, it also poses significant obstacles, such as the need for digital
competence, unequal student access to technology, and the difficulty of balancing online and offline teaching
methods. Through in-depth interviews, the study uncovered major concerns, including insufficient training in
digital pedagogy, unstable internet access, and the demanding task of developing effective and inclusive online
materials. Despite these issues, the participants exhibited perseverance and adaptability, engaging in independent
learning, maximizing the use of limited resources, and finding creative ways to keep students actively involved.
Their efforts reflect a strong dedication to maintaining educational quality within a blended learning environment.
The insights gained from this study can inform educational stakeholders and policymakers on how to better support
teachers in blended learning contexts. It highlights the need for targeted training programs, improved access to
digital tools, and comprehensive institutional support. Overall, the study contributes to strengthening English
language education and fostering more inclusive, technology-enhanced learning environments.
KEYWORDS: Blended Instruction, English Language Teaching, Teacher Experiences, Digital Challenges,
Adaptive Strategies, Qualitative Inquiry

INTRODUCTION

A popular educational strategy that blends traditional in-person instruction with online learning to offer a more
flexible, interesting, and customized approach is blended learning. The benefits of direct connection are combined
with the convenience and accessibility of digital tools in this approach, which is becoming more and more popular,
especially in elementary and secondary schools. Teachers struggle with adjusting to new teaching methods, handling
digital data, and maintaining student interest both in-person and virtually, even if blended learning provides greater
flexibility and a wider range of learning opportunities. Teachers must learn new skills to effectively mix in-person
and online parts, and challenges like consistent internet connectivity and gadget compatibility can be particularly
difficult in low-income settings.

These infrastructure issues highlight the necessity of concentrated efforts to improve the logistical and technological
framework that underpins blended learning in Africa. Many students cannot fully benefit from this flexible,
inclusive approach to education if they do not have access to digital gadgets, dependable electricity, and constant
internet connectivity. Hodges et al. al. (2020) caution that the move to emergency remote learning was really a
temporary fix rather than a long-term solution, and should not be mistaken for an all-encompassing educational
system. Addressing these fundamental problems is essential to the successful implementation of blended learning, as
is giving educators the tools and training they need to successfully oversee both online and in-person learning
components.

Aldosemani et al. Al. (2018) point out a number of difficulties Saudi Arabian educators encounter while attempting
to use blended learning as a teaching strategy. These difficulties result from a number of reasons that make it
difficult to successfully combine online and in-person learning components. One of the main problems is that
teachers are not given enough training and assistance, which limits their capacity to successfully integrate these two
teaching modalities. Additionally, as many teachers find it difficult to communicate academically in English, which
is neither their first nor second language, the abundance of English-language resources in Learning Management
Systems (LMS) poses serious challenges. Teachers find it more difficult to interact with the material and effectively
use the LMS features because of this language barrier.

Additionally, the challenges of implementing blended learning are exacerbated by technology constraints. Numerous
Saudi Arabian universities deal with issues such limited computer access, shaky LMS platforms, and inadequate
internet connectivity. These problems deter teachers and students from completely adopting the blended learning
paradigm in addition to interfering with the smooth delivery of classes. As a result, even with blended learning's
potential benefits, it is still difficult to implement widely in Saudi Arabia. Supporting teachers in successfully
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applying this educational strategy requires addressing these hurdles with focused interventions (A. Alharthi & A.
Algahtani). (2023).

Although blended learning has become a popular educational approach in the US, there are a number of obstacles to
overcome. According to a U.S. In a 2019 report, the Department of Education lists recurring problems with blended
learning. The primary issue is the persistent digital divide, which disproportionately impacts students from rural or
low-income communities, making it difficult for them to obtain the devices and dependable internet connectivity
they need to participate in blended learning effectively (U.S. Department of Education, 2019).

Additionally, as the paper emphasizes, there are differences in the digital literacy abilities of teachers and pupils.
Some students find it difficult to adjust to online learning environments, while others are adept at using digital tools
and resources. Similar to this, teachers may find it difficult to successfully incorporate technology into their lesson
plans, requiring more assistance and training (U.S. Department of Education, 2019).

In the midst of the COVID-19 pandemic in 2020, blended learning implementation in the Philippines faced a
number of difficulties. One significant problem was pupils' unequal access to technology and the internet, which was
made worse by geographic and socioeconomic divides. Many students lack the gadgets and dependable internet
connectivity needed to fully engage in online learning activities, particularly those who live in rural and isolated
locations (World Health Organization, 2020).

Furthermore, questions were raised about the efficacy and caliber of online tools and materials used in blended
learning strategies. Finding appropriate digital resources that met curricular standards and accommodated a range of
learning needs was a challenge for some educators. Furthermore, some schools found the transfer to be easy, while
others found it difficult, especially those from underdeveloped nations with inadequate infrastructure (Pham &
Nguyen, Simbulan, 2020; 2020)

Education Department (2023) Information and communication technology (ICT) integration in the classroom is
fraught with difficulties, especially in the Philippines' blended learning environment and in rural areas. The effective
use of blended learning, which blends online and in-person training, is hampered by problems such a lack of ICT
facilities, poor maintenance of current equipment, and a lack of funding for ICT development. This infrastructural
gap hinders teachers' ability to integrate ICT into their lessons and keeps them from learning the digital skills
necessary for successful instruction, claim Balagtas, L. E., & Salazar, D. A. (2022). Furthermore, government
budgetary restrictions further restrict investments in ICT resources, and intermittent access is caused by inadequate
maintenance of existing technology. Significant infrastructural and teacher training investments, as well as
initiatives to close the digital divide between urban and rural areas, are necessary for blended learning to be
successful. These difficulties highlight the necessity of a customized strategy for blended learning that guarantees
every student in the Philippines has equitable access to technology and learning materials.

For the welfare of the children, teachers will have to bear the burdens while these signals are still being watched and
studied. Cipriano and Brackett (2020) point out that teachers are expected to carry out their duties even when their
pupils struggle outside of the classroom, whether it be with unfulfilled needs or mental health concerns. Teachers are
expected to accomplish more when pupils have more needs.

According to teachers in the South Cotabato Division, some students were hesitant to use this technology at first,
and it was challenging for them to understand the nuances of online learning because it was their first time in an
online setting. Technical issues were cited by most educators as the cause. Few educators have identified the
technical skill gap as the root source of these issues.

Numerous internet research investigations revealed a variety of difficulties. Rasheed et al. (2019) find it challenging
to list every BL difficulty because of the complexity of human behavior and the speed at which technological
breakthroughs are developing. According to a related study, research from 2014 to 2018 concentrated more on the
difficulties faced by students when participating in blended learning's online component.

Furthermore, in order to provide a comprehensive understanding of blended learning implementation, Shamsuddin
and Kaur (2020) suggest that additional research be done on the preparedness of other sectors in blended learning,
such as the preparedness of teachers, institutions, or technology and education supports.

Finding the beneficiaries and their possible benefits from the research project is the main focus of this study's
preview. English-speaking Education Program Supervisors are required to get a fundamental understanding of
developing policies and methods that support the successful implementation of blended learning methodologies.
Both English teachers and students stand to gain from this information, which will promote advancements in English
language proficiency within a contextualized framework (Adams, T. 2019).

As instructional leaders, school principals are in a position to create customized systems that meet the various needs
of students and optimize teaching methods in response. Through activities designed to improve students' English
language competency, English teachers stand to benefit from the study. Additionally, DepEd's technical support will
increase instructors' ability to carry out blended learning activities, giving them a strong basis on which to modify
their teaching strategies for improved student outcomes (Brown, A., 2019).
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It is expected that students, who are the main focus, would get innovative interventions that encourage their
participation and performance in English classes using blended learning strategies. Finally, the study's conclusions
are expected to be a useful guide for researchers in the future who are conducting comparable or related research in
the field (Clark, R., 2019).

Effective blended learning, according to Kerzi¢ et al. (2019), involves a sophisticated teaching strategy that
complements in-person instruction while also encouraging students to work on projects, participate in other
activities, and contribute to the learning process. The teaching-learning strategies utilized by English teachers in the
South Cotabato division are referred to in this study.

LITERATURE REVIEW

Blended learning has emerged as a potent teaching strategy that gives educators the freedom to create dynamic and
captivating lessons by fusing traditional in-person instruction with online learning activities. By providing access to
learning materials outside of the classroom, this modality allows for individualized instruction and meets the needs
of a wide range of pupils. By using digital tools, teachers may provide students the chance to interact with the
material at their own speed, encouraging self-directed learning and assisting with the development of skills in areas
like language acquisition (Garrison & Kanuka, 2019). Blended learning integration is not without its difficulties,
though. Teachers encounter challenges such students' differing degrees of digital literacy and the requirement for
competency with digital platforms and technologies, which can impact the efficacy of online components (Martin et
al., 2019). Teachers must expertly strike a balance between in-person instruction and online activities in order to
overcome these obstacles, making sure that each component enhances the other and adds to the overall learning
process.

In order for blended learning to be successful, educators need to continue their professional development, especially
in the areas of technology integration and instructional design (Moore, Dickson-Deane, & Galyen, 2019). Learning
how to use digital technologies effectively is simply one aspect of this growth; another is developing pedagogically
sound resources that meet the needs of students and correspond with learning objectives. Effective usage of the
blended learning mode necessitates meticulous preparation and organization to guarantee that online components
enable self-directed learning and assessment while in-person sessions offer chances for in-the-moment contact and
support. These components can improve language acquisition and more general skill development when they are
carefully combined, which will ultimately improve student academic results (Horn & Staker, 2019).

The problems that students, teachers, and educational institutions have with the online component of blended
learning have been reported in a number of studies (Prasad, Maag, Redestowicz, & Hoe, 2019; Cuesta Medina,
2019). However, these studies don't provide a complete and true picture of the challenges of balancing teaching and
learning outside of the conventional classroom.Furthermore, a number of research are characterized by reporting
from a particular type of blended learning. For example, the study conducted by G. Akcayir & Akcayir (2019),
which described the advantages and disadvantages of flipped classrooms, was limited to this specific blended
learning approach and identified specific technological problems. Similarly, the study only examined the challenges
from the perspective of the teachers.

According to P. Estella and M. Loffelholz's (2019) research, teachers have a positive attitude on the use of ICT in
blended learning instruction. Given the rapid evolution of technology-based education delivery, it might be argued
that the study's findings showed instructors' satisfaction with professional development training employing a
blended learning technique. Students can access the course materials from anywhere at any time in a virtual
classroom.

Similarly, using a mixed research methodology, Graham, C. R., and Short's (2019) study examined how students
and academic staff view various Learning Management Systems (LMS) in terms of their effectiveness for teaching
and learning as well as the affordances they can offer, such as accessibility and interactivity. The findings indicated
that the features of learning management systems (LMS) that instructors find most helpful for their online courses
are course blogs or wikis, online conversations, recorded in-person lectures, and course materials.

According to Bernardo (2020), the Philippine Department of Education (DepEd) is now looking into a number of
alternative methods for teaching students. It maintains that education must continue whether children attend school
or remain at home. As part of the transition to blended learning, schools must also develop virtual learning systems
that assess their capabilities based on the reliability of the local power supply and the internet, connection, and
teacher readiness (Obana, 2020).

Furthermore, Mpofu (2020) asserted in her study that COVID-19 has put more obligations on teachers both inside
and outside of the classroom. She emphasized the continued existence of social contact restrictions and the
unpredictability of pandemics. After years of experience in a different environment, teachers now have to negotiate
the new and challenging world of online, remote, correspondence, and socially distancing education.

With some time before classes resume for many of us, we can better prepare (Ferlazzo, 2020). Teachers'

inexperience with information and communication technology (ICT) and the country's digital divide are two barriers
to online learning that have been identified (Jha, 2020). For many teachers to successfully incorporate digital
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resources into their teaching techniques, they might need extra guidance and assistance. In addition, the country's
digital divide presents another challenge.

Teachers were also often given only a few days or even hours to get used to synchronous and asynchronous online
training after in-person instruction. This often remained the case despite challenges relating to the availability of
digital devices needed for the conversion, prior experience with online teaching techniques, and effective online
learning support systems. Most of the time, teachers are not equipped with the pedagogical and technical skills
needed to integrate digital technology into their classes (Schleicher, 2020).

Research Questions
This study assessed the experiences of English teachers in employing a blended learning modality utilizing an
instructional approach. Specifically, it sought to answer the following inquiries:
1.  What are the lived experiences of English teachers in employing blended learning modality utilizing
instructional approach?
2. How do English teachers cope with the challenges encountered in employing blended learning modality
utilizing an instructional approach?
3. Based on the findings of the study, what insights can be drawn from the experiences of English teachers in
employing blended learning modality utilizing instructional approach?

METHODOLOGY

Research Design

When examining a subject that necessitated going deeply into participants' ideas, feelings, and experiences, the
phenomenological research design was advantageous. It was a useful technique for gaining knowledge,
improving comprehension of the subject being studied, and formulating fresh hypotheses regarding
participants' experiences in a particular, regulated environment (Dovetail Editorial Team, 2023). By doing this,
the research developed a universal interpretation of the experience, circumstance, or occurrence and came to a
deeper comprehension of the phenomenon.

Using a phenomenological qualitative design, the study employed a qualitative methodology. The phenomenon
was described simply in the phenomenological approach. The twentieth-century philosopher Edmund Husserl
was the first to establish phenomenology, which has its roots in the academic fields of philosophy and
psychology. Martin Heidegger went on to further develop it. In its fullest definition, phenomenology was the
study of an individual's interpretation of the significance of an experience rather than the event as it actually
occurred.

Phenomenology is specifically defined as the study of the particular or the meaning of phenomena (Tenny et
al., 2022). Its main objective was to portray as truthfully as possible the experiences of those who were a part
of a particular phenomena. This method provides improved explanatory capacity and a thorough
comprehension of the topic.

A common definition of qualitative research is the study of unstructured, non-numerical data. But it covered a
range of definitions. It is "an iterative process in which improved understanding of the scientific community is
achieved by making new significant distinctions resulting from getting closer to the phenomenon studied,"”
according to one more specific definition (Aspers & Corte, 2019). Understanding how people viewed their
environment was the aim of qualitative study. Grounded theory, ethnography, action research,
phenomenological research, and narrative research were among the many methods, but they all placed a strong
focus on adaptability and maintaining the depth of meaning while interpreting (Bhandari, 2022).

For example, grounded theory was a qualitative approach that enabled researchers to examine a particular
process or occurrence and create new hypotheses based on actual evidence. Unlike the conventional
hypothesis-deductive model, where hypotheses were tested and either affirmed or disproved, this inductive
technique allowed theories to arise from the data (Delve & Limpaecher, 2021).

The primary method of gathering data for this study was conducting in-depth interviews with people who had
firsthand knowledge of the phenomenon being studied. Important quotes were taken from the transcribed
interviews as part of the horizontalization phase of the analysis process. Following that, these important
sentences were converted into meaning clusters and arranged according to pertinent phenomenological and
psychological ideas.

A broad description of the participants' experiences was created by further synthesizing these clusters, which
included both a structural and linguistic description of what was experienced. To determine the core of the
experience, the participants' assessments of their meanings were taken into consideration. The ultimate goal of
writing the final report was to provide readers a better grasp of the phenomenon's fundamental, unchangeable
structure.

Ten (10) English teachers from the South Cotabato Division participated in the research process. In order to
obtain authorization to invite these participants for interviews, a formal letter was written to district
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supervisors and school principals. The interviews were held during the participants' individual free periods
following courses. Building a cordial relationship with each informant was facilitated by a courteous and kind
introduction of names. The participants were then given a brief explanation of the study's goals and
parameters. Moderating strategies such gestures, simulated activities, pauses, and silences were used to help
guide the conversation.

Key statements and impromptu, pertinent conversations that arose during or after the official meetings were
among the perspectives of the participants that were documented during the sessions. Following data
collection, the recorded and transcribed data were compiled to ascertain whether participants agreed on the
topics covered. better or unnoticed remarks that might better elucidate the subject were also recorded. To
confirm and reaffirm the study's credibility, member-checking was done.

Research Participants

Ten (10) English teachers from the South Cotabato Division who had been teaching English as a language teacher
for at least three years were the main participants in this study. One-on-one interviews and survey tools suitable for
qualitative research were used to gather data.

To find English teachers who fit the study's requirements, a referral system was used. This non-probability sampling
approach, called "snowball sampling," is employed to reach particular or challenging-to-reach demographics.
Although the participants were specifically chosen to speed up the gathering of pertinent data, the snowball
sampling technique was later used to acquire the exact data required to address the research questions.

Furthermore, in accordance with ethical research norms, the individuals' names were rigorously preserved.
Throughout the study, the researcher interacted with the subjects in a courteous, cooperative, and honest manner.

Data Analysis

Every piece of information gathered for this study was carefully reviewed and evaluated. In an effort to put aside my
prejudice and keep the participants' viewpoints front and center, I started by sharing my personal experiences with
the issue. I compiled a selection of noteworthy quotes from the participants, picking out those that best captured
their real-life experiences. After being filtered to eliminate repetition or overlap, these statements were given equal
weight.

The important assertions were categorized into "meaning units" or themes, which are more expansive units of
meaning. After writing a textual account of the participants' experiences, I went on to write a structural description
that took into consideration the settings and contexts and explained how the experiences happened. In the end, I
created a composite description that combined structural and textural components. The phenomenological
investigation came to a head with this ultimate synthesis, which was referred to as the "essence" of the experience.

Thematic Content Analysis. More wider units of meaning, known as "meaning units" or themes, were used to group
the key claims. I wrote a textual account of the participants' experiences before moving on to develop a structural
description that clarified how the experiences occurred while taking into account the settings and surroundings.
Ultimately, I merged textural and structural elements to produce a composite description. This final synthesis—
dubbed the "essence" of the experience—was the culmination of the phenomenological inquiry.

Document Analysis. As an additional technique, document analysis was also employed. In order to address
particular research problems, this method entailed a methodical evaluation and interpretation of documented data.
To extract meaning and empirical insight from the data, document analysis necessitates several rounds of
examination, reflection, and interpretation, just like other qualitative approaches.

Document analysis served as a way to triangulate the results from interviews as well as a stand-alone technique. By
validating themes across several forms of evidence, it helped minimize potential bias and supported, clarified, or
expanded upon findings from other data sources (Frey, 2018).

RESULTS AND DISCUSSION

Implications

According to the findings, instructional communication is essential to effective teaching and has a big impact on
institutional growth, teacher practices, and educational policy. Classroom environments that promote academic
achievement and emotional well-being are created when teachers communicate with responsiveness and respect.
However, intentional efforts must be done at different levels within the educational system in order to fully fulfill
the potential of instructional communication.

Integrating instructional communication into the foundation of teacher education and continuing professional
development is a crucial lesson learned. Teachers benefit greatly from learning how to give clear directions, use
nonverbal cues effectively, provide constructive criticism, and engage students in inclusive, culturally sensitive
dialogue. Additionally, developing emotional and cultural intelligence equips teachers to build deep relationships
with a wide variety of students.
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Institutional support is also essential. In order to foster environments that facilitate effective communication,
educational institutions must make investments in necessary resources such as digital learning tools, smart boards,
and easily navigable feedback systems. Creating a collaborative atmosphere where teachers may receive
administrative support and engage in peer mentoring to improve their communication skills is equally important.

The educational experience is greatly enhanced when communication-centered learning objectives are incorporated
into the curriculum. Students develop as communicators and learners when lessons model polite interactions and
encourage active participation. This strengthens their commitment to the subject matter and increases their
understanding of it.

Another essential outcome of good instructional communication is a classroom environment that places a high
priority on psychological safety. Teachers who cultivate openness, empathy, and respect allow children to express
themselves freely, which boosts engagement, reduces behavioral issues, and improves academic achievement.

Finally, legislators and educational leaders must recognize the importance of instructional communication in
achieving high-quality education. Setting clear guidelines, allocating funds for ongoing teacher development,
conducting frequent assessments of classroom communication, and rewarding strategies that emphasize student-
centered interactions are all necessary to achieve this.

Schools can improve the quality of instruction, establish inclusive learning environments, and assist teachers in their
endeavors to empower all students by taking these elements into account.

Future Directions

A number of crucial directions are suggested in light of the study's findings and significance in order to enhance
instructional communication practices in educational institutions and to assist different stakeholders within the
educational framework. Teachers require special support to develop and improve their communication skills because
they are the main facilitators of instructional communication. The researcher recommends that the Department of
Education establish continuous professional development initiatives that emphasize online and face-to-face
communication strategies. In order to improve student outcomes and instructional effectiveness, these programs
must to incorporate research-based strategies that increase teachers' responsiveness, clarity, and cultural
understanding. Since students are the main audience for instructional communication, it is essential to make sure
that class discussions encourage their participation, drive, and understanding. It is recommended that schools
provide students with opportunity to express their opinions about teaching strategies, particularly with regard to
communication methods.

By ensuring that communication accommodates all learning profiles and promotes active student participation, this
feedback can direct the creation of more inclusive and responsive teaching strategies. Supporting and monitoring
instructional communication strategies inside their schools is a critical responsibility of school administrators. The
Department of Education should provide school leaders with capacity-building programs to help them observe,
evaluate, and mentor teachers in developing their communication skills. Additionally, school administrators should
foster a culture of open, courteous, and student-centered communication by encouraging teamwork, offering helpful
criticism, and recognizing faculty members' successful communication techniques.

Future research is essential to improving understanding and guiding practice. To assess the long-term impacts of
communication-centered training on classroom relationships, student results, and teacher confidence, researchers are
encouraged to conduct longitudinal studies. Additionally, research should examine how digital resources affect
student-teacher interaction in fully online and hybrid learning environments.
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