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ABSTRACT

This study investigates the impact of gender on emotional intelligence (EI) among intermediate students in
Mahabubnagar district, Telangana. Emotional intelligence, which includes the ability to recognize, understand,
manage, and influence emotions in oneself and others, plays a vital role in academic achievement, social relationships,
and mental well-being. The research adopted an exploratory-cum-descriptive design, utilizing both qualitative methods
(such as observation and case studies) and quantitative tools (including an interview schedule) for data collection. To
analyse the data, percentages, measures of central tendency, and chi-square statistical tests were employed to assess
potential gender-based variations in EL The results reveal a significant relationship between gender and emotional
intelligence levels, highlighting important implications for educational strategies and emotional development in
students.

KEYWORDS: Emotional Intelligence (EI); Gender Differences; Intermediate Students; Academic Success; Educational

Strategies; Mahabubnagar District;

1. INTRODUCTION

Emotional intelligence (EI) has emerged as a cornerstone of
psychological and educational research, recognized for its role
in shaping academic achievement (Juyal et al., 2023; Swetha et
al., 2023), interpersonal relationships (Mulla, 2010; Usman et
al., 2022), and mental health (Pandey et al., 2023; Pradhan &
Jandu, 2023). It has become a critical area of study in
psychological and educational research over the past few
decades (Mayer & Cobb, 2000). It is generally accepted that El
plays an integral role in the personal and academic success of
individuals (Rogers, 2014). As defined by (Salovey & Mayer,
1990), emotional intelligence refers to the ability to perceive,
assess, and manage one’s own emotions and the emotions of
others.

In the context of education, El influences how students interact
with their peers, teachers, and learning environments and it
equips students to navigate stressors, collaborate with peers,
and engage meaningfully with curricula (Omar, 2023).
Nevertheless, El is increasingly recognized as a pivotal factor
in educational and professional success as it enhances students’
ability to manage stress, resolve conflicts, and collaborate with
peers, directly contributing to classroom engagement and
academic performance (Sharma & Tiwari, 2023; Urquijo et al.,
2019). A meta-analysis by (Durlak et al., 2011) found that
students exposed to social-emotional learning (SEL) programs
improved academic achievement by 11 percentile points,
underscoring EI’s role in fostering focus and perseverance.
Similarly, (Brackett & Rivers, 2015) demonstrated that students
with higher EIl exhibit better problem-solving skills and
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adaptability, which are critical for navigating complex learning
environments.

In scholastic achievement, EIl correlates strongly with academic
outcomes. Research by (Parker et al., 2004) revealed that
adolescents with high El scores earned higher grades and
displayed greater motivation, as El aids in managing exam
anxiety and sustaining effort during setbacks. Further,
(MacCann et al., 2019) identified ElI as a predictor of
standardized test performance, particularly in tasks requiring
emotional regulation under pressure. These findings highlight
El’s dual function as both an academic enhancer and a buffer
against stressors inherent in educational settings.

In the workplace, El is a key determinant of job performance
and career advancement. Goleman (1998) argued that El
accounts for nearly 67% of the competencies required for
leadership roles, as it underpins skills like empathy, teamwork,
and conflict resolution (Overman, 2006). The employees with
high El outperform peers in roles demanding interpersonal
interaction, such as management and customer service (O’Neil,
1996). Moreover, (Coté & Miners, 2006) found that El
compensates for lower cognitive ability in predicting job
success, emphasizing its unique contribution to workplace
effectiveness (Babitha & Murugesan, 2022).

El also fosters resilience and adaptability in career trajectories.
Studies link high EI to better job satisfaction and lower burnout
rates, as emotionally intelligent individuals navigate workplace
challenges more effectively (Tatar et al., 2011). For instance,
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El training improved employees’ stress management and
decision-making, directly enhancing productivity (Jurado et al.,
2019). In leadership, (Rosete & Ciarrochi, 2005) demonstrated
that executives with high EIl drive organizational success
through effective communication and crisis management.

Beyond individual success, El strengthens collective outcomes.
Teams with emotionally intelligent members exhibit higher
cohesion, creativity, and goal attainment (Kohli, 2018). In
educational institutions, teachers with high EI create inclusive
classrooms that boost student morale and participation (Susanto
& Abadi, 2021; Valente et al., 2020). Thus, EI’s impact
transcends personal achievement, shaping collaborative
environments that drive systemic progress.

1.1 Gender Differences in Emotional Intelligence

Gender differences in El have been a subject of much debate.
Some studies suggest that gender plays a significant role in
shaping emotional abilities, while others find little to no
difference. For instance, some research has found that women
tend to score higher on measures of El, particularly in areas like
empathy and interpersonal skills, while men may excel in
emotional regulation and self-reliance (Gémez-Leal et al.,
2021; Mandal & Latusek, 2018)

Research on gender differences in emotional intelligence has
produced mixed results, with some studies suggesting that
women consistently score higher than men in EIl, while others
report negligible or no significant differences (Brackett et al.,
2004). According to Goleman (1998), emotional intelligence
encompasses a range of skills, including self-awareness, self-
regulation, motivation, empathy, and social skills (Ahsan,
2023; Riemer, 2003). These components often align with
socially prescribed gender roles, which may influence
emotional expression and regulation in both genders (Afolabi,
2013). Goleman’s work, while foundational in the El field, also
reflected the cultural biases that may shape the way men and
women express and manage their emotions (Booker et al.,
2021).

In a study by (Bradberry & Greaves, 2009), it was found that
women generally outperform men in areas related to emotional
awareness and social skills, such as empathy, which is
considered an important facet of El. The researchers suggested
that socialization processes encourage women to develop these
emotional competencies more than men, who may be socialized
to emphasize rationality over emotional expression (Brody,
1985). Furthermore, women’s heightened ability to express
empathy and manage interpersonal relationships is thought to
be linked to gendered expectations of nurturing behaviour
(Lips, 2009; Tommasi et al., 2023). On the other hand, men
were found to excel in areas of self-regulation and emotional
control, possibly due to societal norms that discourage overt
emotional expression in men (Ahmad et al., 2009).

However, several studies have challenged the notion of
universal gender differences in El and the gender differences in
El are relatively small, and the magnitude of these differences
varies depending on the specific EI component being measured
(Vetluzhskaya et al., 2021). When it comes to emotional
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regulation, men and women performed similarly, suggesting
that both genders are equally capable of managing their
emotions under stress (Nasir, 2010). In addition, the study
emphasized the importance of context and measurement
methods, noting that gender differences might emerge more
significantly in real-life situations where emotional intelligence
is needed, such as in the workplace or in relationships (Bennie
& Huang, 2010).

1.2 The Role of Socialization in Gendered Emotional
Intelligence

Socialization plays a pivotal role in shaping how men and
women develop their emotional intelligence. Research
indicates that girls are often encouraged to express their
emotions openly and to be more empathetic and nurturing,
while boys are typically socialized to suppress emotions and to
value traits such as assertiveness and independence (Paramita
Priyadarshini Das, 2015). This socialization process likely
impacts the development of emotional competencies, with
women acquiring a higher level of emotional awareness and
empathy, and men focusing on emotional regulation and self-
control (Joulaei et al., 2022).

In several studies, it was found that women’s higher empathy
scores were consistent across cultures, reinforcing the idea that
women, regardless of societal context, are more attuned to the
emotions of others (Butovskaya et al., 2021; Kataoka et al.,
2009; Preti et al., 2011). In contrast, men were found to have
more difficulty expressing emotions and were more likely to
engage in emotionally distancing behaviours (Keddie, 2020).
This gendered emotional expression is not necessarily a
reflection of innate differences in El but rather a product of the
social expectations placed on men and women during (Brackett
et al., 2004).

1.3 Gender and Emotional Intelligence in Educational and
Workplace Settings

Gender differences in emotional intelligence also have
significant implications in educational and workplace settings.
In schools, emationally intelligent students, particularly those
who possess high empathy, tend to form stronger social bonds
with peers and exhibit better classroom behaviour (Urdan &
Schoenfelder, 2006). The literature suggests that girls, due to
their higher levels of empathy and social awareness, may
perform better in group settings, social interactions, and
collaborative learning environments (Kim, 2022). Men, on the
other hand, may face challenges in emotionally charged
educational settings due to social norms that discourage
emotional openness (Grills & Shields, 2004). This can affect
their ability to express vulnerability or seek support when
needed, potentially limiting their overall emotional well-being.

In the workplace, emotionally intelligent individuals are often
more successful in roles that require interpersonal
communication, teamwork, and conflict resolution. A study by
(O’Boyle et al., 2011) indicated that emotional intelligence is a
strong predictor of job performance, particularly in jobs that
require leadership and team coordination. Gendered differences
in emotional intelligence, such as women’s higher empathy and
men’s emotional regulation, can play a role in shaping
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leadership styles and professional success (Aseery et al., 2023;
Hyde et al., 2020). While women’s higher levels of empathy
may enhance their ability to lead with emotional sensitivity,
men’s ability to manage emotions under pressure might be
advantageous in high-stress environments (Ju et al., 2015).

However, gender biases may still influence the assessment and
recognition of emotional intelligence in the workplace.
Women’s emotional intelligence may be underestimated or
undervalued, as society often views their emotional
competencies as inherent to their gender, while men may be
evaluated based on more traditional performance metrics that
emphasize cognitive ability over emotional skills (Alheet &
Hamdan, 2021; Mishra & Mohapatra, 2010; Rode et al., 2017).

2. STATEMENT OF THE PROBLEM

Emotional Intelligence (El) has gained significant attention in
recent years due to its crucial role in determining academic
success, social relationships, and overall well-being. Within the
context of educational research, El is often dissected into
various components such as self-awareness, self-regulation,
motivation, empathy, and social skills, each contributing to how
individuals manage their emotions and navigate social
interactions (Andrei, 2023; Sowndarya A & Elavarasan R,
2022). One key factor that has emerged in El research is the role
of gender, with studies showing distinct patterns of emotional
intelligence between males and females. Generally, females
tend to perform better in areas such as empathy and social
awareness, while males often excel in self-regulation and
emotional control (Velayutham et al., 2012). This gender divide
in ElI components is widely acknowledged, but much of the
research has been concentrated in more developed, urban
settings, leaving a critical gap in understanding how ElI
manifests in rural, socio-economically disadvantaged areas.
This gap is particularly evident in rural districts of India, where
socio-cultural norms significantly influence the emotional
development of students. Mahabubnagar, a rural district in
Telangana, India, is characterized by a unique socio-cultural
context where traditional gender roles are strongly upheld.
These gender norms are likely to impact how emotional
intelligence is developed and expressed among students. In
rural areas like Mahabubnagar, where gender expectations may
dictate the emotional expression and behaviour of males and
females, understanding the relationship between gender and El
is crucial for creating supportive educational environments. As
such, the region offers an underexplored context for
understanding how gender affects emotional intelligence in
students and how socio-cultural influences may further shape
these differences.

Previous studies on gender and El have often drawn from
Western or urbanized contexts, leaving questions about the
applicability of these findings to rural areas. For example,
research in Western cultures suggests that females generally
score higher in emotional intelligence, particularly in empathy
and social skills, while males typically demonstrate higher self-
regulation (Meece & Painter, 2008). However, the influence of
regional socio-cultural factors on El development in rural India
remains under-researched. Mahbubnagar’s socio-cultural
fabric, which involves traditional family structures and roles,
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may influence emotional intelligence development in unique
ways. Girls in rural India are often socialized to prioritize
emotional labour and relational care, which could foster higher
empathy and social awareness, while boys may be encouraged
to focus on self-control and resilience, possibly contributing to
higher scores in self-regulation (Nayak, 2014) .

This study, therefore, aims to address the gap in the literature
by focusing on intermediate students (ages 16-18) in
Mahabubnagar, a rural district in Telangana, where gender roles
and socio-cultural influences are critical in shaping emotional
development. The central research questions guiding this study
include:

» RQu: Do gender-based differences in EI exist among
intermediate students in Mahabubnagar?

» RQ2 Which EI components (self-awareness, self-
regulation, empathy, etc.) show the most pronounced
gender disparities?

» RQs: How might socio-cultural factors in Mahabubnagar
influence these gender differences in EI?

The hypothesis of this study is that there is a significant
variation in EIl levels between male and female intermediate
students in Mahabubnagar, particularly with regard to their
gender. By employing a chi-square statistical test, this study
seeks to assess whether gender influences the emotional
intelligence of students in this region and whether such
influences align with, or differ from, existing findings in urban
or Western settings.

The socio-cultural context of Mahabubnagar is expected to play
a pivotal role in shaping how EI manifests among students. In
rural districts like Mahabubnagar, traditional gender roles and
expectations may dictate the development of EI components
differently than in more urbanized or progressive regions. As
such, this study not only fills a critical gap in understanding ElI
but also contributes to broader discussions on how educational
policies and practices in rural settings can support the emotional
development of students, accounting for gendered experiences.

This study aims to analyse student enrollment trends, retention
rates, and the overall distribution of intermediate education in
Mahabubnagar, shedding light on the educational preferences
and institutional choices of students in the district. By focusing
on Mahabubnagar, this research intends to expand the
understanding of how gendered socio-cultural contexts
influence emotional intelligence in rural India, a context that is
underrepresented in current El literature. This investigation will
offer insights that can guide educational interventions and
curriculum development in rural schools to foster emotional
intelligence, promote gender equality, and enhance overall
academic success.

3. THEORETICAL POSTULATES OF
EMOTIONAL INTELLIGENCE

Emotional intelligence (EI) has been conceptualized through
several theoretical frameworks, each offering unique insights
into how individuals perceive, process, and manage emotions.
The Ability Model, pioneered by Salovey and Mayer (1990),
defines El as a cognitive skill rooted in four hierarchical
abilities: perceiving emotions (recognizing emotional cues in
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oneself and others), using emotions (harnessing feelings to
facilitate thinking), understanding emotions (interpreting
complex emotional states and their causes), and managing
emotions (regulating emotions to achieve goals) (Mayer et al.,
2016). This model positions El as a measurable, objective
ability akin to traditional intelligence, assessed through
performance-based tasks like identifying emotions in facial
expressions or solving emotion-laden problems.

In contrast, Goleman’s Mixed Model (1995) integrates
emotional competencies with personality traits, proposing that
EI comprises five domains: self-awareness (recognizing one’s
emotions), self-regulation (controlling impulsive behaviours),
motivation (channeling emotions toward goals), empathy
(understanding others’ feelings), and social skills (managing
relationships effectively) (Khurshid et al., 2018). Goleman’s
framework, popularized in his bestseller Emotional
Intelligence, emphasizes EI’s applicability to leadership and
workplace success, arguing that emotional competencies can be
developed through training (Kaur & Hirudayaraj, 2021).
However, critics note its overlap with personality constructs
like conscientiousness and agreeableness, complicating its
empirical distinctiveness.

Bar-On’s Trait Model (1997) further expands El into a
constellation of emotional and social competencies, including
stress management, adaptability, and general mood. Bar-On’s
Emotional Quotient Inventory (EQ-i) conceptualizes El as a
trait-like quality influencing overall well-being and life success

approach relies on self-report assessments, positioning El as a
stable, personality-based attribute rather than a purely cognitive
skill.

Petrides and Furnham’s Trait Emotional Intelligence Theory
(2001) distinguishes between ability EI (measured through
objective tests) and trait El (assessed via self-perception
questionnaires). Trait EI encompasses emotional self-efficacy,
such as confidence in expressing or regulating emotions, and
correlates with the Big Five personality traits, particularly
neuroticism and extraversion (Costa & Faria, 2020). This
theory underlines the subjective, self-evaluative nature of trait
El, which may better predict real-world behaviours like coping
strategies and interpersonal dynamics.

More recently, Mikolajczak’s Three-Level Model (2009)
integrates biological, psychological, and social perspectives,
framing El as a multilevel construct influenced by genetic
predispositions, learned skills, and cultural norms
(Mikolajczak, 2010). Meanwhile, Coté’s Sociocultural Lens
(2014) highlights how EI manifests differently across cultures,
challenging universal definitions and advocating for context-
specific assessments (Cété & Miners, 2006).

These theories collectively underscore El’s
multidimensionality, bridging cognitive, emotional, and social
domains. While debates persist over measurement and
conceptual boundaries, EI’s relevance to education, mental
health, and professional success remains undisputed, driving

(Hamilton, 2017).

Unlike the Ability Model,

Bar-On’s ongoing research and practical applications.

Table No. 1: Year-wise and Author-wise Theories on Emotional Intelligence

Year Author Theory
1930°s Edward Thorndike ,;iséorcs;lated Emotional Intelligence with the ability to get along with
1940°s David Wechsler Sug_ge§ted tha_t affective aspects of intelligence may be necessary for
social interaction.
1950°s Abraham Maslow pescrlbed how IﬂleIdUE?JS can develop emotional resilience and the
importance of self-actualization.
Published a book titled The Shattered Mind, presenting the idea of
1975 Howard Gardner multiple intelligences, which included Emotional Intelligence as one of
the intelligences.
1985 Wayne Payne Suggested that Weakne.sses in emotlonal_ functioning and regulfatlon
could be overcome by displaying courage in the face of fear or desire.
Peter Salovev & John First use of the term “Emotional Intelligence” in writing. Defined El as
1990 y “The ability to monitor one’s own and others’ feelings and emotions to
Mayer : s thinli PR
guide one’s thinking and actions.
In his book Emotional Intelligence, outlined four key emotional
1995 Daniel Goleman constructs: self-awareness, self-management, social awareness, and
relationship management.
Focused on certain personality traits and social skills, such as self-
1997 Bar-On awareness, understanding, and expression, as well as social awareness,
understanding, and relationship-building.
Expanded his framework on Emotional Intelligence by introducing the
2001 Daniel Goleman “Competency Model,” including competencies such as emotional self-
control and interpersonal skills.
2002 Reuven Bar-On Ir}trodut_:ed the Bar-On Em_otlongl Q_uotlent Inventory (EQ-l_), a
pioneering tool to assess emotional intelligence through self-reporting.
Developed the MSCEIT (Mayer-Salovey-Caruso Emotional Intelligence
John Mayer, Peter . L
2003 . Test), a performance-based tool for assessing El, distinguishing between
Salovey & David Caruso ; - g - .
emotional perception, facilitation, understanding, and regulation.
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Caruso, Salovey & Expanded on the four-branch model of Emotional Intelligence, which
2004 Mayer includes perceiving emotions, facilitating thought, understanding
emotions, and managing emotions.
2010 Travis Bradberry & Jean g\uthored Emo_tional _I nteII_igence 2.0, emphasizing prac?ical strategies to
Greaves evelop emotional intelligence and its importance in personal and
professional success.
Developed the RULER approach, a social-emotional learning program,
2016 Marc Brackett which focuses on Recognizing, Understanding, Labelling, Expressing,
and Regulating emotions.
Peter Salovey & David Introduced the “Em(_)tional Intelligence Theory and Model” \_/vhic_h
2018 advanced understanding of how EI can be developed and applied in
Caruso : . . . .
various fields like leadership and education.

The development of Emotional Intelligence (EI) over the
decades has been marked by significant contributions from a
diverse group of scholars, each adding depth and nuance to the
concept. From Edward Thorndike’s early association of EI with
the ability to get along with others in the 1930s to Peter Salovey
and John Mayer’s formalization of the term in 1990, each
advancement has built on the previous to create a
comprehensive understanding of El (Dhani & Sharma, 2016).
Daniel Goleman’s 1995 work further popularized the concept,
introducing key constructs such as self-awareness and social
awareness, which have become foundational in both
educational and professional settings (Singh et al., 2022).
Alongside these theoretical advancements, practical tools for
assessing and developing El, like the EQ-i and MSCEIT, have
made it easier to measure and apply emotional intelligence in
real-world scenarios (Fernandez-Berrocal & Extremera, 2006).
More recent frameworks, such as the RULER approach and
Bradberry and Greaves’ Emotional Intelligence 2.0, have
translated El concepts into actionable strategies for personal
and interpersonal growth (Held et al., 2023). Today, El is
recognized as a critical factor in academic achievement,
leadership, and overall well-being, demonstrating its far-
reaching impact on both personal and professional development
(Palmer et al., 2005). These historical developments have not
only expanded the scope of El but have also cemented its
significance in shaping how individuals interact with the world
around them.

4. METHODOLOGY

This study employs an exploratory-cum-descriptive research
design, utilizing a cross-sectional survey to collect data on the
emotional intelligence (EIl) levels of intermediate students in
Mahabubnagar. Both qualitative and quantitative data were
gathered, thereby adopting a mixed-methods approach.

The study population includes all students currently enrolled in
intermediate courses (I Year and Il Year) at various government
and private junior colleges in Mahabubnagar district for the
2021 and 2022 academic years. The study focuses on five
primary streams: M.P.C (Mathematics, Physics, Chemistry),
B.P.C (Biology, Physics, Chemistry), C.E.C (Civics,
Economics, Commerce), H.E.C (History, Economics, Civics),
and Vocational courses. A total of 5,563 students are enrolled
in these courses, with 892 | Year and 742 Il Year students in
government colleges, and 2,546 | Year and 2,377 Il Year
students in private colleges. Among these, C.E.C is the most
popular course, particularly in private colleges, with 2,677
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students enrolled, while vocational courses have the lowest
enrollment, totalling 270 students across both years and
institutions. The data reveals a significant difference in
enrollment patterns between government and private
institutions, with private colleges generally attracting more
students, especially for courses like M.P.C and B.P.C.

For the sampling process, quota sampling was employed,
dividing the students into four groups: M.P.C, B.P.C, C.E.C,
and H.E.C+ Vocational. A total of 400 intermediate students
from both government and private colleges were selected as
sample respondents for this study.

This study employs quota sampling as a method of participant
selection, which ensures that specific subgroups within the
population are represented proportionally. Quota sampling is
particularly useful in ensuring diversity across different streams
of study (M.P.C, B.P.C, C.E.C, and H.E.C + Vocational),
reflecting the natural distribution of students within
Mahbubnagar’s educational institutions. By using this
technique, the study ensures that the sample adequately
represents the key academic groups, providing a more
comprehensive and nuanced understanding of emotional
intelligence (EI) across different disciplines.

A sample size of 100 students per quota was chosen based on
the need to strike a balance between practicality and statistical
reliability. With a total sample size of 400 respondents, each
quota group (M.P.C, B.P.C, C.E.C, and H.E.C + Vocational)
consists of 100 students, providing enough data to allow for
meaningful analysis and comparison between the different
academic streams. This sample size is large enough to ensure
that the results have adequate statistical power, allowing for a
robust examination of the research questions while remaining
manageable for data collection and analysis.

The sample size of 100 per quota was also justified by the total
number of students enrolled in each stream, as it represents a
reasonable proportion of the student population within each
academic group. Furthermore, this ensures that any gender-
based or academic stream-based differences in emotional
intelligence can be accurately identified and analysed. The
approach allows for the study’s findings to be generalizable to
the broader population of intermediate students in
Mahabubnagar, thus enhancing the external validity of the
research.
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Data on emotional intelligence were collected using a self-
report questionnaire that evaluates five key components of El:
self-awareness, self-regulation, motivation, empathy, and
social skills. The questionnaire included Likert scale items to
assess participants’ ability to recognize and manage their own
emotions, as well as their understanding of the emotions of
others.

Several statistical techniques were used to analyse the data and
test the research hypothesis. These techniques included
percentages, measures of central tendencies, and the Chi-square
test. Each of these methods contributed to a comprehensive
understanding of the variables involved, such as Emotional
Intelligence (EI) and Academic Performance, among the
intermediate students in Mahabubnagar district, Telangana
State.

5. RESULTS

The results were presented in three district sections namely (1)
socioeconomic and educational status of the students, (2)
impact of emotional intelligence on students’ personal and
academic development and (3) the gender difference in
emotional intelligence and its consequences.

5.1 Socioeconomic Status

A comprehensive survey of 400 intermediate students in
Mahabubnagar district reveals significant socioeconomic
patterns and trends that shed light on the demographic
landscape of the area. The student sample consists of 62.3%
boys and 37.8% girls, with the majority (mean and mode age:
17) falling into the 17-year-old cohort. Socioeconomically, the
survey shows that only 9.5% of the respondents belong to the
Open Category (OC), while 13% are from the Economically
Weaker Sections (EWS). Religious affiliation is predominantly
Hindu (95.5%), with smaller representations of Islam (1.8%)
and Christianity (2.8%).

The family structure in Mahabubnagar reflects the evolving
social norms in India. A significant portion of students, 51%,
live in nuclear families, followed by 11.9% in joint families and
6.8% in extended families. Among Hindu students, 46.5%
reside in nuclear households. On average, these households
consist of six members, with a balanced gender ratio—2.76
male and 2.52 female members per family. Additionally, 1.23
male and 1.84 female dependents are present in each family.
Notably, 37.8% of the students are the only individuals with
disabilities within their families, highlighting the unique
challenges they may face.

The educational streams represented in the study include MPC,
BiPC, CEC, Arts, and Vocational courses, with each stream
being equally represented by 80 students. A stark educational
disparity is evident when examining parental education levels.
A large portion of fathers (78.5%) have either no formal
education or only basic schooling, and 50.5% of mothers are
illiterate, underscoring the considerable literacy gap in the
households of these students.

Economically, 24% of fathers are employed in the private
sector, while 21.5% work in government roles. Many students
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(18.5%) rely on their families for financial support, while others
are involved in business (9.9%), agriculture (9.3%), labour
(7.3%), or handicrafts (3.8%). Among laborers, the majority are
from BC communities (4.5%), followed by SCs (0.5%) and STs
(2.3%), with no OC students in labour-intensive roles. This
reflects the socioeconomic diversity and challenges students
face within different communities.

Regarding housing stability, the survey indicates that 74.5% of
respondents own their homes, while 22% rent their residences.
About 47.3% live in houses with RCC roofs, demonstrating a
degree of infrastructure stability. The average annual household
income is ¥350,000, with a median monthly expenditure of
%18,000 and an average of 320,000, suggesting a modest yet
consistent standard of living. ANOVA tests confirm that social
status plays a significant role in determining income and
expenditure, with a strong correlation between the two.

Land ownership remains limited in the area, with 45.5% of
families owning no land. Of those who do own land, 24.3% are
small-scale farmers (0-2 acres), and 16.3% are marginal
farmers (2—4 acres). Regarding ration cards, 13% of families
possess pink cards, while 56.3% have white cards, and 30.8%
of families do not have ration cards, indicating limited access
to government welfare programs. These findings underline the
significant socioeconomic challenges faced by students in
Mahabubnagar, particularly those from marginalized
communities, and emphasize the need for targeted educational
and welfare interventions to support their academic and
personal growth.

5.2 Impact of Emotional Intelligence

The study on the impact of emotional intelligence (EI) among
intermediate students in Mahabubnagar district provides crucial
insights into how EI influences students’ personal development
and academic achievements. Emotional intelligence appears to
play a significant role in shaping emotional awareness,
resilience, and social interactions, which collectively affect
overall personal growth and academic performance.

The research on the influence of emotional intelligence (EI) on
personal development and academic performance among
intermediate students highlights several key findings. The data
indicates that El significantly impacts students’ emotional
awareness, resilience, and social interactions, which in turn
affects their personal growth and academic success.

A large portion of students, 75.25%, reported being aware of
their emotions as they experience them, reflecting a strong level
of emotional self-awareness. Moreover, 68.50% of students
expressed confidence in recognizing their emotions as they
arise, showcasing widespread emotional consciousness. This
emotional awareness seems to foster optimism, with 57.50% of
students expecting positive outcomes and 52.25% believing
they have control over their emotions. These traits suggest that
El contributes to a resilient and positive mindset, which is
beneficial in overcoming challenges and achieving success.

Regarding emotional management, 52.25% of students feel in
control of their emotions, while 54.75% use positive moods to
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stay persistent in the face of difficulties. This suggests strong
emotional regulation, which is essential for tackling obstacles
and staying motivated—key factors in academic success.
Furthermore, 87.25% of students agreed that they find problem-
solving easier when in a positive mood, underlining the
connection between emotional states and cognitive functioning.

The study also emphasizes the importance of El in social
interactions and empathy. A significant number of students,
65.50%, reported helping others feel better when they are down,
demonstrating strong empathetic tendencies. Additionally,
48.75% of students can accurately assess others’ emotions by
observing them, and 68.25% can tell how someone feels by the
tone of their voice. These abilities highlight that EI enhances
students’ social and interpersonal skills, fostering a supportive
social environment.

However, some challenges in El were identified. For instance,
24.00% of students struggled with knowing when to share
personal issues, and 23.00% were indifferent about using past
experiences to tackle new challenges, indicating potential areas
for growth in emotional expression and problem-solving.

The study also explored students’ ability to recognize and
manage emotions in specific situations. A significant 41.00%
strongly agreed that emotions are an essential part of life,
emphasizing their importance in personal development.
Additionally, 43.75% of students actively seek activities that
bring them happiness, indicating a proactive approach to
emotional well-being. In terms of leadership, 43.50% are
involved in organizing enjoyable events, showing the positive
impact of El on social and leadership skills.

On the whole, the findings suggest that El plays a critical role
in shaping personal development and academic performance
among intermediate students. The ability to understand and
manage one’s emotions, as well as empathize with others, is
essential for creating a positive learning environment and
achieving academic success. Promoting EI can help students
better navigate personal challenges, build stronger
relationships, and enhance their academic performance.

Building on these findings, the study also identifies areas of
strength and areas needing improvement in students’ emotional
intelligence, which directly affect their personal and academic
growth. For example, while 24.00% of students admitted
struggling with when to share personal issues, 21.00% felt
confident in knowing when to do so, showing a gap in
emotional regulation and communication skills. Additionally,
23.00% of students were neutral, and 19.00% disagreed with
using past experiences to overcome new challenges, signalling
the need for further development in emotional regulation and
coping strategies.

Interestingly, 24.50% of students strongly agreed with the
statement, “I expect to do well in most things I try,” reflecting
high emotional intelligence and a growth mindset. These
students display optimism and self-efficacy, both of which
drive academic success. However, emotional awareness,
especially regarding non-verbal cues, varied. While 22.75% of
students strongly disagreed with the statement I find it hard to
understand non-verbal messages,” 19.75% agreed, suggesting
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that some students struggle with interpreting emotional signals,
emphasizing the need for greater empathy and emotional
awareness.

Students’ reactions to life events also provide valuable insights.
A significant 22.25% disagreed with the statement, “Re-
evaluating what is important in life,” indicating that major life
events have not substantially impacted their personal values.
Furthermore, students’ responses to mood changes revealed
that 36.25% actively seek new possibilities when their mood
shifts, while 40.75% do not, illustrating varying emotional
adaptability among students.

In terms of emotional well-being, 41.00% of students strongly
agreed that emotions make life worth living, highlighting the
significance of emotional experiences in shaping personal
fulfilment. This aligns with the broader connection between
emotional intelligence, academic success, and personal well-
being.

The study also indicates that emotional awareness and
expression are vital for academic success. A substantial number
of students (75.25%) reported being aware of their emotions in
real-time, which is crucial for making informed decisions and
responding to academic and social challenges. Additionally,
57.50% of students expect positive outcomes, demonstrating
the impact of optimism on resilience and motivation.

Emotional expression is also a key component of social
relationships. A significant 44.25% of students expressed a
desire to share their emotions with others, indicating emotional
maturity and the importance of interpersonal skills. Moreover,
40.25% of students know how to sustain positive emotions,
contributing to long-term motivation and academic success.

In terms of social responsibility, 43.50% of students participate
in organizing events that others enjoy, showing the impact of
El on leadership and community engagement. Additionally,
43.75% of students actively pursue activities that bring
happiness, demonstrating a proactive approach to emotional
well-being.

Students’ ability to recognize non-verbal communication was
also notable, with 47.25% reporting an awareness of the non-
verbal messages they send to others, a crucial skill for effective
communication and building strong relationships. Furthermore,
60.50% of students strive to present themselves positively,
reflecting self-awareness and social consideration, which can
enhance both academic and social interactions.

The ability to recognize emotions in others is another strength.
A majority of students (56.75%) can identify emotions through
facial expressions, facilitating empathy and effective
collaboration in academic and personal contexts. Additionally,
53.50% of students understand the reasons behind their
emotional shifts, demonstrating a high level of emotional
awareness.

Furthermore, 57.25% of students reported that being in a
positive mood boosts their creativity, suggesting a link between



https://doi.org/10.36713/epra2013

ISSN (Online): 2455-3662

/o, EPRA International Journal of Multidisciplinary Research (IJMR) - Peer Reviewed Journal
Volume: 11| Issue: 3| March 2025|| Journal DOI: 10.36713 /epra2013 || SJIF Impact Factor 2025: 8.691 || ISI Value: 1.188

)

emotional states and cognitive flexibility, which is

advantageous in problem-solving tasks.

Emotional intelligence is a significant factor in the personal and
academic success of students in Mahabubnagar district.
Emotional awareness, regulation, and expression play essential
roles in enhancing resilience, motivation, and social skills.
Fostering El can improve academic performance, mental
health, and social relationships, contributing to a well-rounded
and successful student experience.

The study also emphasizes students’ ability to regulate
emotions, with 52.25% reporting control over their emotions,
which is crucial for academic perseverance. Additionally,
68.50% of students are aware of their emotions as they arise,
promoting constructive responses to challenges. In terms of
self-motivation, 53.25% of students motivate themselves by
envisioning positive outcomes, a strategy that enhances
perseverance.

Socially, 63.75% of students acknowledge others’
achievements, demonstrating empathy and social intelligence,
which foster supportive academic environments. Furthermore,
55.50% of students use emotional shifts as a source of
creativity, while 52.50% of students display resilience, refusing
to give up in the face of challenges. Students’ empathy is also
evident, with 48.75% accurately recognizing others’ emotions,
and 65.50% offering emational support to others.

Finally, the study highlights emotional resilience, with 54.75%
of students using positive moods to persevere through
obstacles. The ability to recognize emotional cues in
communication, such as tone of voice, was reported by 68.25%
of students, underscoring the importance of emotional
intelligence in both academic and social contexts. Additionally,
46.75% of students have a strong understanding of others’
emotions, which is essential for effective interpersonal
interactions. The connection between emotional well-being and
problem-solving is further supported by the fact that 87.25% of
students find it easier to solve problems when in a positive
mood, reinforcing the link between emotional states and
cognitive performance.

5.3 The Nexus between Gender and Emotional Intelligence
The chi-square test was performed to examine whether gender
and emotional intelligence levels are independent of each other.
The observed and expected frequencies were calculated, and
the chi-square statistic was computed. The results showed a chi-
square value of 12.97 with 4 degrees of freedom at 0.05 level
of probability. The critical value at a significance level of 0.05
is 9.488. Since the calculated chi-square value (12.97) exceeds
the critical value, we reject the null hypothesis. Therefore, we
conclude that there is a significant relationship between gender
and emational intelligence levels among intermediate students
in Mahabubnagar district.

Table No. 2: Gender-wise Levels of Emotional Intelligence

Emotional Intelligence Boys Girls Total

Level N % N % N %
Low 50 20.08% 30 19.87% 80 20.00%
Moderate 60 24.10% 40 26.49% 100 25.00%
Average 70 28.11% 60 39.74% 130 32.50%
High 40 16.06% 15 9.93% 55 13.75%
Outstanding 29 11.65% 6 3.97% 35 8.75%
Total 249 100% 151 100% 400 100%

Chi-Square Value = 12.97, df =4, p=0.05 emotional intelligence, particularly in components like

The results showed differing patterns of emotional intelligence
between boys and girls, with boys exhibiting higher levels in
some categories (e.g., level 3) and girls in others (e.g., levels 4
and 5). The calculated chi-square value of 15.043 exceeds the
critical value of 9.488 (at a = 0.05 and df = 4), leading to the
rejection of the null hypothesis. This indicates a significant
relationship between gender and emotional intelligence levels
among students, suggesting that gender influences how
emotional intelligence is distributed. The findings suggest the
need for further research to explore how these differences
impact other areas such as academic performance, social
interactions, and emotional well-being.

6. DISCUSSION

The results of this study provide compelling evidence that
gender has a significant influence on the emotional intelligence
levels of intermediate students. The findings suggest that
emotional intelligence is not distributed equally between boys
and girls in this sample. These results are consistent with
previous studies that have found gender differences in
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empathy and social skills (Goleman, 1995).

For example, girls in this study showed higher levels of
emotional intelligence, particularly in areas related to empathy
and social awareness. This could be attributed to the
socialization processes where girls are often encouraged to
develop stronger emotional and social skills. On the other hand,
boys may have higher emotional regulation and self-reliance,
which are important components of emotional intelligence.

The significant differences observed in the emotional
intelligence levels of boys and girls also suggest that emotional
intelligence development could be influenced by both
biological and environmental factors. It would be valuable for
future research to explore how gender influences emotional
intelligence in various contexts, such as in academic
achievement, social relationships, and emotional well-being.
Understanding these gender differences can help educators
tailor strategies to enhance emotional intelligence in students,
with consideration for the unique needs of boys and girls.
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Furthermore, the study’s findings point to the importance of
promoting emotional intelligence in educational settings. Given
its strong connection to social interactions, academic
performance, and personal growth, fostering emotional
intelligence in students can help them navigate personal
challenges, improve their relationships with others, and
enhance their overall well-being (Bheenaveni, 2016). It is
essential to consider gender differences when designing
emotional intelligence programs to ensure that both boys and
girls receive the support, they need to develop these critical
skills.

7. IMPLICATIONS FOR EDUCATION

The findings of this research have important implications for
educational practices. Emotional intelligence is a crucial factor
in students’ academic success, social interactions, and overall
well-being. Given the significant gender differences in
emotional intelligence observed in this study, educators may
need to implement gender-sensitive approaches to teaching El.
Programs that promote emotional intelligence development
should be tailored to address the unique needs of both boys and
girls.

Furthermore, fostering emotional intelligence in the classroom
can help students manage stress, enhance their interpersonal
relationships, and improve academic performance. Educators
can incorporate El training into the curriculum by providing
students with opportunities to practice self-awareness,
empathy, and social skills.

8. CONCLUSION

This research contributes to the understanding of how gender
influences emotional intelligence among intermediate students
in Mahabubnagar district. The findings indicate that gender
plays a significant role in shaping emotional intelligence, with
girls showing higher levels of El in areas related to empathy
and social skills. Given the importance of emotional
intelligence in academic and social success, the results
underscore the need for targeted educational strategies that
cater to the emotional development of both boys and girls.
Future research should explore the factors that contribute to
these gender differences and examine how emotional
intelligence can be cultivated in both genders to ensure more
balanced emotional and academic outcomes.
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