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ABSTRACT

This study explained the pedagogical dilemmas of handling non-specialized subjects from the perspective of English
teachers in private and public schools. It examines how the challenges significantly impact students' academic
performance. A total of ten (10) participants are considered in this study who joined the in-depth interview and
focused group discussion, respectively. Five of them participated in the in-depth interview (IDI) while the remaining
participants attended the focus group discussion (FGD). Phenomenological research is the main basis for gathering
all information in this study since it involves understanding the universal experience through interviews with
subjects and examining their views about their experience. The result highlighted the challenges and opportunities
in teaching subjects beyond specialization, emphasizing the role of educators' expertise in promoting effective and
quality education. The result revealed that while the phenomenon is evident and significantly improves educators’
competencies in cross-disciplinary teaching, several challenges hinder its effectiveness. It also discusses how school
administrators can play a pivotal role in providing professional development for teachers to acquire the subject
competencies based on the curriculum and support student success in non-specialized subjects. These limitations
create operational difficulties, affecting school performance, teachers” pedagogical approaches, and students' learning
experiences. The study highlights the implications of these findings for educational institutions, school
administrators, and stakeholders.
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INTRODUCTION

The field of specialization in academia is a course of study or an area of concentration where individuals gain
expertise. They possessed specific knowledge and skills about their field of specialization that can be deemed above
the basic and general understanding of the subject. Mismatch, on the other hand, is related to the incongruence of
work-related positions in academia in the sphere of education. Additionally, most teachers are concerned about the
mismatch of teachers and subjects, which has been a topic of much discussion. In most public and even private
educational institutions, quite a few teachers are assigned to teach subjects not aligned with their specialization.
Unfortunately, the call of duty outweighs the core's shortcomings. The occurrence of instructing subjects beyond
one's area of specialty, wherein educators possess insufficient educational qualifications, has been neglected.

This is a significant concern, as highly skilled educators may become inadequately prepared if assigned to teach
particular subjects without sufficient training or study. Inadequately qualified educators may adversely affect student
progress and hinder the educational process (Merril et al., 2015).

In Germany, research indicates that instructing outside of one's area of expertise adversely affects the teacher's self-
efficacy, thereby influencing the learners' performance. Porsh and Wendt (2015) assert that children instructed by
non-specialist educators demonstrate diminished self-esteem.

In addition, Hobes (2015) discovered that one of the elements impacting instructors' efficacy is the subject they
teach. As a result, when teachers teach subjects relating to their areas of interest, they foster a welcoming learning
atmosphere that leads to a high-quality education. More studies have demonstrated that teachers' sense of identity,
overall well-being, teaching performance, and self-esteem are all influenced by their field of specialization.

Sharplin (2017) re-conceptualized rural teachers' experiences teaching across specializations in Western Australia,
finding that this phenomenon can influence both teachers' perception of efficacy and attrition rates. According to the
study's findings, communities and schools can help out-of-field instructors gain knowledge and strategies for dealing
with the negative impacts of mismatch. According to Price (2015), the Education Workforce Initiatives Report from
the Western Australian Department of Education and Training proposes using flexible learning and "expert
teachers" to guide affected teachers.

In South Korea, there is a significant mismatch between the number of trained teachers and the need for high school

students to teach courses in which they are unqualified. However, in reaction to this, the Korean government
developed Minor Qualification, which allows professors to teach courses other than their areas of specialization.
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This stimulates and pushes educators to expand their knowledge to tackle a new subject. The scenario clearly shows
that the issue of field teaching must be supported, recognized, and resolved (Kim, 2016).

Similarly, out-of-field instruction constitutes a substantial yet long-ignored concern within Philippine schools and
the broader educational landscape. It has been an unprioritized concern because schools have assumed that this is
not an issue but a teacher's responsibility. According to research, teachers who were put in charge of teaching
courses unrelated to their area of expertise experienced a range of challenges, opportunities, optimism, and
flexibility (Agusto, 2019).

Meanwhile, Guzman (2015) indicated that instructing beyond specialized subjects presents significant challenges,
and educators voice apprehension regarding the current conditions. The teachers' deficiency in confidence about the
instruction of concepts was evident through their preparation of lessons, formulation of lesson plans, selection of
suitable teaching methodologies, clarification of students' misconceptions, choice of relevant learning activities, and
connection of lectures to real-life contexts. These issues were particularly prevalent in public schools, particularly
those that struggle to recruit qualified instructors to instruct specific subjects. In this type of scenario, educators
encounter substantial obstacles when it comes to adjusting to the new subject they will be teaching.

This study's findings can inform curricular and policy improvements, ensuring that English teachers and future
teachers have the necessary professional development and resources to handle such teaching tasks. By determining
common pedagogical dilemmas encountered by English teachers in non-specialized contexts, this research could
lead to better and improved policies on teacher training, subject allocation, and professional assistance.

LITERATURE REVIEW

Challenges in teaching English to Indigenous learners has increasingly highlighted the complex interplay of
linguistic, cultural, and socio-economic factors that affect language acquisition (Bishop & Glynn, 2021). One of the
key challenges is the linguistic gap between Indigenous languages and English. Many Indigenous learners grow up
speaking their native languages, which often differ significantly in structure and phonology from English
(O’Donnell et al., 2020).

Indigenous languages are typically oral and have unique syntactic patterns, which can create difficulties when
students transition to written English (Hinton, 2020). This linguistic distance, coupled with limited bilingual
education programs, often results in language barriers that hinder the development of literacy and fluency in English
(Parsons et al., 2022). Moreover, code-switching between Indigenous languages and English in the classroom can
complicate English learning, as students may struggle to distinguish between the two languages when it comes to
academic contexts (Blair & Flett, 2020; Carter, 2020; Clemens & Young, 2022; Christensen, 2020).

In addition to linguistic challenges, there is a pervasive cultural disconnect between the mainstream education
system and Indigenous worldviews and learning styles. Indigenous learners often come from communities that
prioritize community-based learning, experiential knowledge, and oral traditions over the individualistic and
formalized structure of mainstream schooling (McCarty & Lee, 2022). These cultural differences can make it
difficult for students to engage with traditional English language instruction, which is often designed with a Western
pedagogical framework that does not account for Indigenous values or learning practices (Baker, 2021).

Studies have shown that Indigenous students are more likely to succeed in learning environments that respect and
integrate their cultural perspectives, yet the lack of culturally relevant teaching resources or curricula remains a
significant barrier (McCarty et al., 2021). This disconnect not only affects English language acquisition but also
contributes to higher dropout rates and disengagement from schooling among Indigenous students (Laliberte et al.,
2022).

A related challenge in teaching English to Indigenous learners is the lack of teacher preparedness and professional
development in culturally responsive teaching practices. Many teachers in mainstream schools are not adequately
trained to address the linguistic and cultural needs of Indigenous students (Hinton & Hale, 2021). A study by
O’Donnell et al. (2020) found that teachers often lack awareness of the specific challenges faced by Indigenous
learners, including the need for differentiated instruction, the incorporation of students' native languages, and the
application of culturally relevant pedagogical strategies.

Moreover, professional development programs rarely focus on Indigenous issues, leaving educators without the
tools they need to foster an inclusive and supportive environment (Hinton, 2021). Teachers' insufficient
understanding of Indigenous students’ experiences can result in misinterpretation of their needs, underestimation of
their potential, and the reinforcement of stereotypes, all of which can impede the success of English language
instruction (Baker, 2021).

Seemingly, socio-economic and systemic barriers significantly impact the ability of Indigenous learners to develop
English language skills. Indigenous communities are disproportionately affected by poverty, limited access to
educational resources, and inadequate infrastructure, which can directly hinder students' academic success (Laliberte
et al., 2022; Bovenschen & Marlow, 2020; Cohen, et al. 2018). A report by the Canadian Education Association
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(2020) found that schools serving Indigenous students often face challenges such as overcrowded classrooms,
outdated materials, and limited access to technology, all of which can impede language learning.

Finally, socio-economic factors such as housing instability, lack of transportation, and food insecurity create further
obstacles for Indigenous students in maintaining consistent attendance and engagement in school (Parsons et al.,
2022; Brady & Williams, 2022; Dwyer, 2021; Canagarajah, 2020).

Research Questions

Developing instructional strategies for handling non-specialized subjects presents a complex dilemma for English
teachers. These teachers face many challenges while attempting to maintain their students' interest and motivation in
learning. This study sought to investigate the pedagogical challenges and coping mechanisms that English teachers
encounter while teaching out-of-field subjects.

Enabling them to enhance their instructional methods and facilitate student success through the collection of
firsthand experiences. The results will contribute to higher-quality education by ensuring that instructional strategies
align with curriculum objectives and educational standards.

1. What are the challenges of English teachers in handling non-specialized subjects?

2. What are the coping strategies of English teachers in handling non- specialized subjects?

3. What are the teaching insights of English teachers in handling non- specialized subjects?

METHODOLOGY

Research Design

In the next section, | described the specific details of pedagogical dilemmas and coping strategies of English
teachers handling non-specialized subjects research procedures to ensure that future researchers can generalize
the results from this study to other situations. | provided extensive and careful descriptions of the time, place,
context, and culture of the study to develop transferability, which is the qualitative parallel to external validity
in post-positivist research (Mertens, 2010). This section includes: (a) discussing the interview approach; (b)
explaining my role as the researcher; and (c) describing the sampling method and ethical considerations.

Phenomenological research was the primary method for acquiring all of the information, as it required
comprehending universal experience through interviews with subjects and assessing their perspectives on their
experience. Phenomenology is a type of qualitative study that delves deeply into non-numerical data and
employs interviews and observation notes.

This study is particularly interesting as it documents a non-existent media entity. Many participants will be
tasked with recalling, in detail, an organization they no longer work for and may not have fond recollections
of. | relied heavily on the semi-structured interview format to gather rich and detailed data, ensuring that |
captured the participants' experiences and nuances of their perspectives.

Research Participants

In my qualitative research study, | selected participants based on their relevance to the research topic and their
ability to provide rich and meaningful data. | created a supportive and non-judgmental environment where
participants feel comfortable sharing their thoughts and experiences. For this study, | applied purposeful sampling,
where participants met predefined criteria. The most prominent criterion was their experience with the phenomenon
under study, specifically, how senior high school English teachers navigate pedagogical dilemmas when handling
non-specialized subjects.

Research Instrument

In this study, | used semi-structured interviews as the primary research instrument to gather data on the pedagogical
dilemmas faced by senior high school English teachers handling non-specialized subjects. The semi-structured
interview format allowed me to ask open-ended questions while also providing flexibility to explore emerging
themes based on the participants' responses. By using this format, | ensured that the interviews were focused on key
aspects of the research, such as the challenges teachers face, their coping strategies, and the impact of these subjects
on student engagement. This approach allows for rich, in-depth data that reflects the lived experiences of the
participants, providing insights into their unique perspectives and practices (Schensul et al., 2019).

The interview guide consists of both general and specific questions, developed to address the research objectives. |
designed the questions to explore several key areas, including the teachers' firsthand experiences with teaching non-
specialized subjects, their perceptions of the challenges they faced in handling these out-of-field subjects, strategies
they used to overcome these challenges. Additionally, I inquired about their reflections on how these subjects impact
student learning and engagement.

While the guide provided a structure, | also allowed flexibility for participants to express their thoughts and
experiences freely, ensuring that their voices were heard in an open and supportive environment. | also recorded the
interviews with participants' consent and transcribed them for detailed analysis. The transcriptions were analyzed
using thematic coding, allowing me to identify patterns and themes that address the research questions. Through this
process, | aimed to uncover meaningful insights into how teachers navigated pedagogical dilemmas in non-
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specialized subjects, which contributes to the broader understanding of teacher experiences in diverse educational
contexts.

Data Analysis

In this study, | employed qualitative data analysis to examine the text from interview transcripts, recognizing that
qualitative analysis differs significantly from quantitative methods. While quantitative analysis is focused on
statistical models and objectivity, qualitative analysis relies heavily on my interpretive skills and understanding of
the social context in which the data was gathered. Instead of seeking to predict or explain outcomes, my goal in the
qualitative analysis was to interpret and make sense of the participants' experiences, particularly in the context of the
pedagogical dilemmas faced by senior high school English teachers handling non-specialized subjects.

This process required a creative, inquisitive approach, guided by ethical awareness and a deep contextual
understanding of the participants' lived experiences. My approach to analyzing the data was grounded in strategies
from classic works like Miles and Huberman's (1984) text on qualitative research methods,which helped me to draw
meaningful insights from the data and contribute to a richer understanding of this complex social phenomenon.

Qualitative data analysis allowed me to explore and interpret the emotions, perceptions, and experiences of the
senior high school English teachers, providing deeper insight into how they understood their world and navigated
challenges in teaching non-specialized subjects. Unlike quantitative methods, which focus on numerical
measurements, qualitative data enables me to capture the rich, contextual details of human experience. | conducted a
thorough analysis of the data to identify patterns, themes, and underlying meanings, which provided a more
comprehensive understanding of the participants' perspectives.

This detailed, nuanced approach helped me uncover subtle aspects of how these teachers approach their work and
how their experiences impact students' learning and academic performance. Organizing the data analysis around
major components of the teachers' viewpoints allowed me to focus on specific aspects of their experiences, resulting
in a more comprehensive and targeted analysis.

To analyze the data obtained from in-depth interviews and focus group discussions, I used Robert Colaizzi’s method
of qualitative analysis, developed in 1978. This method is specifically designed to uncover the underlying meanings
and essences of participants' experiences. Colaizzi’s approach involves a structured, step-by-step process that helped
me systematically examine the data, identify themes, and highlight the key structures within the participants'
responses.

By following this method, | ensured that the analysis remained rooted in the participants' lived experiences and was
faithful to their perspectives. Additionally, | drew on principles of descriptive phenomenology, particularly as
developed by Edmund Husserl. This method focuses on describing the essential features and structures of a
phenomenon without attempting to explain or interpret them prematurely.

Colaizzi’s method, with its emphasis on thematic analysis, allowed me to clearly identify and categorize the key
themes that emerge, providing a clear and systematic approach to understanding the lived experiences of the
teachers in this study.

RESULTS AND DISCUSSION

Implications

The findings underscored that the pedagogical dilemma of handling non- specialized students is a critical component
that significantly affects both instructors and students in the academic field as the misalignment of teachers and
subjects has been a frequently discussed problem and a concern for most teachers that needs to be addressed, and
with that English teachers tasked to handle non-specialized subjects require targeted professional development in
both content knowledge and pedagogical strategies for those subjects they are teaching. In addition, teacher
education programs may need to include interdisciplinary coursework or modular training to equip non-specialized
teachers to ensure that learners acquire the subject competencies based on the curriculum.

Furthermore, curriculum developers should consider flexible designs, instructional activities that align with the
subject learning competency, that promote collaborative group tasks which encourage active participation of
students, that provide integrated lesson plans or scaffolded support for teachers who are teaching outside their
specialization, and that reduce cognitive activities.

These results aligned closely with the principles of constructivist Learning Theory by Jean Piaget (1964), which
highlight the significance of collaborative and active engagement and the construction of knowledge through
meaningful and hands-on experiences. Constructivist theory posits that learners actively construct their
understanding of the world by interacting with their environment and assimilating added information into existing
cognitive structures.

Another significant notion, as recounted by the participants, the mismatch of subject loads or handling non-

specialized subjects has been both a challenging and rewarding experience. It was daunting to navigate unfamiliar
content, concepts, and teaching methods outside of the area of expertise. It required extra effort in preparation, self-
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learning, and seeking guidance from subject specialists to ensure accurate and engaging instruction. However, over
time, English teachers have learned to embrace the learning journey alongside their students. By continuously
refining teaching strategies, pursuing professional development, and utilizing available resources, they have gained
confidence in handling various subjects. Though it is not always easy, this experience has strengthened their
adaptability and resourcefulness, enabling educators to effectively support students regardless of the subject matter.

These findings aligned with Transformative Learning Theory by Mezirow (1978) wherein English educators
understand how they change their perspectives and beliefs through critical reflection and new experiences upon
handling subjects beyond their expertise, as they gain innovative approaches and strategies in delivering unfamiliar
subject concepts. Likewise, this theory emphasizes the importance of adult learning and the capacity for profound
personal transformation. Moreover, this learning theory is a complex process involving a change in the way a person
views a problem and how expectations affect the way a person thinks, feels, and behaves (Christie et al., 2015). In
this context, it can shed light on how English teachers can change their perspectives and pedagogical approaches
while teaching outside of their area of competence.

Future Directions
The following are the recommendations for future explorations of the field's concentration and research designs of
this study.

The Education sector should prioritize the integration of digital pedagogies into curriculum frameworks as it aids
educators in teaching subjects particularly those where they have a little exposure and fundamental knowledge, and
provide comprehensive training and support for teachers to effectively deliver subject matter outside of the area of
competence, as well as instructional activities that are practical where students can apply in the real life scenarios,
and learning opportunities that are highly student centered, helping learners to showcase their diverse abilities,
potentials, and work with their peers.

School administrators play a crucial role. They should invest in professional development privileges for teachers,
provide access to relevant technology resources, and make policies that promote innovative teaching practices to
enhance the teaching-learning process, which could significantly impact both educators and learners. In addition,
administrators should facilitate collaboration among teachers and encourage the sharing of best practices in handling
non-specialized subjects.

Educators, particularly non-specialized teachers, should embrace and prioritize a learner-centered pedagogical
approach, focusing on designing engaging and interactive learning experiences that promote critical thinking skills
development. They should continuously seek opportunities for professional growth and stay updated on pedagogical
strategies that enhance their subject expertise and instruction delivery. Additionally, teachers should collaborate
with colleagues, especially specialized teachers, to enhance their instructional practices and learn from their manner
of instruction.

Parents should be allowed to discuss educational strategies, ask helpful questions, and collaborate to improve their
children's educational experience, as they play a significant role in their children's meaningful learning experiences.

Students should be urged to participate actively in their path of discovery and learning. They should develop literacy
skills and critical thinking abilities through hands-on engagement and collaborative learning activities. Students
should also be empowered to provide feedback on their learning experiences and contribute to the success of their
academic performance, resulting in more effective and engaging learning experiences. Additionally, the study
emphasized the significance of strengthening educational resources to strengthen student engagement and teachers’
efficiency in private and public schools. The availability of updated learning materials anchored to learning interests
and styles, and proficient and efficient faculty, played a pivotal role in shaping students’ success in academic
performance.

Future researchers should focus on determining and exploring innovative approaches for investing in educational
resources, such as digital learning tools, instructional materials, professional development for educators, and
extracurricular programs that enhance educators’ pedagogical approaches that improve student engagement,
particularly in non-specialized subjects. Private and public schools can create an environment that promotes student
confidence, motivation, and academic success by ensuring access to high-quality educational resources.

Furthermore, | suggest that future researchers explore the following.

Action Research Design

Collaborative action research allows educators, especially non-specialist teachers and researchers, to co-develop
treatments for recognized problems (e.g., limited content understanding) and verify their success in actual
classrooms. This design stresses repeated cycles of planning, applying, and improving pedagogical strategies in
teaching subjects outside of expertise.
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Comparative Case Study Design

By using several case studies, comparing environments (e.g., public vs. private schools, urban vs. rural settings)
reveals how institutional policies, resources, or training programs affect teachers' adaptation in non-specialized
teaching and learning experiences for learners. Moreover, it suggests how crucial misalignment is in educational
fields as it can have an impact on both educators and students.

REFERENCES

1.

2.

10.

11.

12.
13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.
24.

25.

26.
27.
28.
29.
30.

31.
32.

Akram, M., Ilgan, A., & Ozu, O. (2017). Quality of schoolwork life of public school teachers: Cases from Turkey and
Pakistan. Journal of Education and Educational Development, 4(2).

Amankwaa, L. (2016). Creating protocols for trustworthiness in qualitative research. Journal of cultural diversity,
23(3).

Ares, ]. (2022). The digital divide and its impact on learning outcomes during the COVID-19 pandemic in Cebu City.
Asian Education and Development Studies, 11(2), 108-12.

Augusto, W. S, Jr. (2019). A phenomenological study on the lived experience of the out-of-field mentors. Cebu Normal
University. Cebu City, Philippines.

Aventura, ], & Viiia, M. (2023). Out-of-Field Teaching: The Endeavors of Junior High School Teachers Teaching
Non-Specialized Subjects. Psychology and Education: A Multidisciplinary Journal, 8(4), 469-481.

Banaag, M. A., & Magno, C. (2021). Student Outcomes and Engagement in Cebu City: A Study. WVSU Research
Journal. Available at Philippine E-Journals.

Basalan, et.,al (2024). Coping With the Challenges in Teaching MAPEH Subjects among Non-specialized Teachers of
Division of Davao Del Sur, pp. 632 - 649.

https://doi.org/10.58806/ijirme.2024.v3i4n18, Impact factor- 5.138.

Bauang, R. P., & Lim, R. S. (2023). Enhancing student engagement in Cebu City: Implementing project-based
learning in the K-12 curriculum. International ~ Journal of Educational Innovation, 34(1), 44-58.

Bautista, A., et al. (2020). Continuous Teacher Training and Its Impact on Teaching Effectiveness. Philippine
EJournals.

Bayani, R. T., & Guhao Jr, E. S. (2017). Out-offield teaching: Experiences of non-Filipino majors. International
Education, 5(11), 91-127.

Bayona, G. P. (2020). Resource disparities and curriculum implementation in rural schools: A study of the K-12
system in the Philippines. Philippine Journal of Educational Research, 42(1), 17-30.

Beane, . A. (2020). A curriculum for the 21st century: Reframing the role of schools. Teachers College Press.

Belmont Report (1979). Ethical Principles and Guidelines for the Protection of Human Subjects of Research. Retrieved
from https.//www.hhs.gov/ohrp/regulations-and-policy/belmont-report/read-the-belmont-report/index.html.

Blomeke, S., Busse, A., Kaiser, G., Kénig, J., and Suhl, U. (2016). The Relation between Content-specific and General
Teacher.

Caldis, S. (2022) ‘Overwhelmed’ and ‘underprepared’: the realities of out-offield teaching in geography during a time of
transition into the teaching profession. Geography Bulletin, 54(2).

Canilao, M. L. E. N. (2020). Foregrounding Philippine Englishes in Fostering Linguistic Equality. Asian Englishes,
22(2), 195-215. https;//doi.org/10.1080/13488678.2020.1715575

Carpio, ]. M., & Villanueva, R. L. (2022). Student Outcomes and Engagement in Cebu City: The Impact of Blended
Learning. Philippine E-Journals.

Chheang, V. (2021). Adapting to modern pedagogy in Cambodia: Moving beyond traditional teaching methods.
Journal of Southeast Asian Education, 24(2), 101-115.

Christie, M. et al. (2015). Putting transformative learning theory into practice. Australian Journal of Adult Learning,
55(1), 9-30.

Co, A.G.E., Abella, C.R.G. and De Jesus, F.S. (2021) Teaching Outside Specialization from the Perspective of Science
Teachers. Open Access Library Journal, 8, pp. 1-13. doi: 10.4236/0alib.1107725.

Cohen, J. & Goldhaber, |. (2018). Is a good elementary teacher always good? Assessing teacher performance estimates
across subjects. Economics of Education Review Volume 36, October 2013, pp. 216-228.

Colaizzi, P.F. (1978) Psychological Research as the Phenomenologist Views It. In:Valle, R.S. and Mark, K., Eds.,
Existential Phenomenological Alternatives for Psychology, Oxford University Press, New York, 48- 71.
Congress of the Philippines (2012). Retrieved from https:/fen.wikipedia.org/wiki/15th_Congress_of_the_Philippines
Creswell, ]. W. and Poth, C. (2018). Qualitative inquiry and research design: Choosing among five approaches (4th
ed). Sage.

Creswell, ]. W., Plano Clark, V. L., Gutmann, M., & Hanson, W. (2003). Advanced mixed methods research designs.
In A. Tashakkori & C. Teddlie (Eds.), Handbook of mixed methods in social and behavioral research (pp. 209-240).
Thousand Oaks, CA: Sage. curiosity, and jumpstarting motivation. Communication Currents, 9(1), 44-5.

De Guzman, L. B., & Aquino, P. S. (2022). Addressing teacher burnout and mental health in the Philippines: Lessons
from Davao City. Journal of Philippine Educational Leadership, 34(3), 189-201.

De Guzman, L. B., & Villanueva, R. S. (2023). Virtual teacher collaboration in rural Philippine schools: Lessons from
the Caraga region during the pandemic .Asian Journal of Education Technology, 18(2), 73-88

De Guzman, M. (2019). Assessing English proficiency in the context of content-based instruction in Philippine
schools. Journal of Language Assessment, 13(1), 112-126.

Dela Cruz, |. A., & Bontol, A. (2020). The role of collaborative learning in English-medium instruction: Insights from
high school classrooms in Davao. Retrieved from ScholarZest.

Denzin, N. and Lincoln, Y. (2011). Handbook of Qualitative Research (4th ed.). SagePublications, Inc.

Denzin, N. K., & Lincoln, Y. S. (Eds.). (2008). The landscape of qualitative research (3rd ed.). Sage Publications, Inc.
Du Plessis, A. E. (2019). Professional support beyond initial teacher education.

---- © 2025 EPRAECEM | https://eprajournals.com/ | Journal DOI URL: https://doi.org/10.36713/epra0414 -----261


https://doi.org/10.36713/epra0414

= EPRA International Journal of Environmental Economics, Commerce and Educational Management
J®F" Journal DOI: 10.36713/epra0414 |ISI I.F Value: 0.815|SJIF Impact Factor (2025): 8.57 ISSN: 2348 — 814X

Volume: 12 | Issue:5 |May 2025

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

44.

45.

46.

47.

48.

49.

50.

51.

52.

53.

54.

55.

56.

57.
58.

59.

60.

61.

62.

63.

64.

65.

Fajardo, ]. P., & Garrovillas, A. R. (2021). Authentic materials in language teaching in the Philippines: A case study
in Cebu City. Philippine Journal of Education and Teaching, 45(3), 123-135.

Furukawa, T. (2021). Teacher professional identity in the era of educational reform: The challenges of interdisciplinary
teaching in Japan. Asia Pacific Education Review, 22(3), 215-229.

Garcia, A. L. (2022). Bridging the gap: Addressing resource allocation challenges in the Philippines” K-12 curriculum.
Asian Journal of Education and Social Studies, 33(4), 60-74.

Gatpandan, M. (2019). Out-of-field teaching: Context, processes and experiences in Cavite, Public Secondary Schools.
https.//ojs.aaresearchindex.com/index.php/AAJMRA/article/view/8215.

Ghani, M., Ahmad A. & Ibrahim S. (2014). Stress among special education teachers in Malaysia. Procedia - Social and
Behavioral Sciences, 114, pp. 4 - 13.

Gonzales, F. D., & De Guzman, R. L. (2021). Bridging the gap: Addressing the digital ~ divide and its effects on
student engagement in Cebu City schools. Journal of Educational Technology and Development, 25(4), 202-215.
Gonzales, F. T., & Santos, M. R. (2023). Enhancing digital literacy for teachers in Davao City: Policy
recommendations for the post-pandemic era. Journal of ~ Educational Technology and Policy, 27(2), 59-7.

Gonzales, M. D. (2021). Overcoming isolation: The role of online professional learning  communities for teachers in
rural Caraga. Journal of Rural Education and Development, 22(3), 41-55

Guba, E. G., & Lincoln, Y. S. (1994). Competing paradigms in qualitative research. InN.K. Denzin & Y. S. Lincoln
(Eds.), Handbook of qualitative research (pp. 105-117). Thousand Oaks, CA: Sage.

Guba, E., & Lincoln, Y. S. (1988). Do inquiry paradigms imply inquiry methodologies? In D. M. Fetterman (Ed.),
Qualitative approaches to evaluation in education (pp. 89-115). New York: Praeger.

Guzman, D.F. (2015). Challenges of Science Teachers in the Philippines: 2014-2015. Philippines. Copyright ©2015 |
Mupnicipality of Dinalupihan, Bataan.

Guzman, D.F. (2015). Challenges of Science Teachers in the Philippines: 2014-2015. Philippines. Copyright ©2015 |
Mupnicipality of Dinalupihan, Bataan

Hiroshi, S. (2023). Professional stress and teacher identity in Japan: How workplace culture shapes educator
confidence. Journal of Education Policy and Practice, 41(2), 129-142.

Hobbs, L. (2022) Teaching “Out-of-Field” as a Boundary-Crossing Event: Factors Shaping Teacher Identity.
International Journal of Science and Mathematics Education, 11, ~ pp. 271-297.

Hobbs, L., (2015). Teaching out-of-field: Factors shaping identities of secondary science and mathematics.
http./fwww.tapmagonline.com/out-of-fieldteaching-by-mariam-sambe/

Impact  on Teachers’ Self-Efficacy and Motivation. International ~ Journal of Multidisciplinary: Applied Business
and Education Research, 4(2), 519-533. https.//doi.org/10.11594/ijmaber..04.02.19.

Jang, J. (2021). Cross-disciplinary teaching: A strategy for fostering deeper learning and problem-solving skills.
Journal of Educational Research and Practice, 11(2), 65-79.

Javier, M., & Ramos, F. (2017). Peer interaction and academic performance in English-medium instruction: Insights
from Quezon City. Language and Education, 31(5), 487-501.

Jeschke, C.,Kuhn, C., Heinze, A., Zlatkin-Troitchanskaia, O., Saas,H., & Lindmeier, A.M. (2021, July). Teachers’
ability to apply their subject- specific knowledge in instructional settings-A qualitative comparative study in the
subject

Jones, A. & Quinn, M. (2023). Teacher collaboration and interdisciplinary approaches: —Lessons learned from team
teaching. International Journal of Educational — Practice, 34(1), 99-114.

Kersting, N. B., Sutton, T., Kalinec-Craig, C., Stoehr, K.]., Heshmati, S., Lozano, G. (2016). Further Exploration of the
Classroom Video Analysis (CVA) Instrument as a Measure of Usable Knowledge for Teaching Mathematics: Taking a
knowledge System Perspective. ZDM Math. Edu. 48 (1-2), 97-

109.D0i:10.1007/s11858-  015-0733-0.

Kim, E., (2016). Policy change and teaching quality: An analysis of out-of-field teaching realities in upper secondary
schools in Korea between 2008 and 2013. TAS ~ Collective Symposium (pp: 17-18).

Kim, Y., & Fukuda, S. (2023). Overcoming the challenges of non-specialized teaching:A case study from rural Japan.
Journal of Educational Leadership, 18(1), 44- 58.

Kimsan, S., & Thav, P. (2020). Teacher training and the challenge of pedagogical adaptation in rural Cambodia. Asian
Journal of Education and Social Studies, 18(4), 28-40.

Klein, J. T. (2022). Interdisciplinary education: Challenges and opportunities. Routledge.

Kwak, Y. (2019). Secondary school science teacher education and quality control in Korea based on the teacher
qualifications and the teacher employment test in Korea. Asia-Pacific Science Education, 5(1), 1-14.

Laguardia, A. M., & Santos, R. L. (2021). Curriculum development and teacher preparedness in the Philippines: A
review of K-12 reform. Education Policy Review, 38(2), 112-125.

Lai, E. Y., & Leung, C. K. (2019). Non-specialist teachers' coping strategies and training needs in teaching students
with dyslexia in Hong Kong. International Journal of Disability, Development and Education, 66(3), 281-293.
Leppiinen, P., & Niemi, H. (2018). Digital learning tools in Finland: Enhancing English language learning in content-
based classrooms. Journal of Educational Technology & Society, 21(3), 56-68.

Leung, L. (2015). Validity, reliability, and generalizability in qualitative research. Journal of family medicine and
primary care, 4(3), 324-327.

Lincoln S. Y., Guba E. G. (1985). Naturalistic inquiry. Thousand Oaks, CA: Sage.

Lumbao, R. A., & Romero, ]. M. (2021). Student Outcomes and Engagement in Cebu City: An Analysis of
Educational Strategies. LUMAT: International Journal on Math,  Science and Technology Education, 10(1), 294~
318.

MacDonald, A., & Lee, |. (2020). Collaborative learning in Canadian classrooms: Teaching non-specialized subjects in
English. Canadian Journal of Education, 43(3), 425-441.

---- © 2025 EPRAECEM | https://eprajournals.com/ | Journal DOI URL: https://doi.org/10.36713/epra0414 -------262


https://doi.org/10.36713/epra0414

= EPRA International Journal of Environmental Economics, Commerce and Educational Management
J®F" Journal DOI: 10.36713/epra0414 |ISI I.F Value: 0.815|SJIF Impact Factor (2025): 8.57 ISSN: 2348 — 814X

Volume: 12 | Issue:5 |May 2025

66.

67.

68.

69.

70.

71.

72.

73.

74.

75.

76.
77.

78.

79.

80.
81.

82.

83.
84.

85.

86.

87.

88.

89.

90.

91.

92.

93.

94.

95.

96.

97.

98.

99.

100.

Magdaraog, R.S. and Benavides, N. (2018). Profile, Challenges and Coping Mechanisms of Out-of-Field Teachers in
the Second Congressional District of Sorsogon. International Journal of Science and Research (IJSR) 9(6).
https.//doi.org/10.21275/SR20605 080239.

Manalo, J. P., & Gonzalez, M. E. (2021). Integrating 21st-century skills in the Philippine curriculum: Policy
implications and challenges. Journal of Curriculum Studies, 53(2), 215-230.

Merrill, L., & May, H. (2015). What are the effects of teacher education and preparation onbeginningteacher
attrition? Retrieved from https://repository.upenn.edu/cpre_researchreports/78.

Mertens, D. M. (2005). Research and evaluation in education and psychology: Integrating diversity with quantitative,
qualitative and mixed methods. Thousand Oaks, CA: Sage Publications, Inc.

Mertens, Donna M. (2020). Research and Evaluation in Education and Psychology (5th ed.). Thousand Oaks, CA:
Sage.

Miles, M. B., & Huberman, A. M. (1984). Drawing valid meaning from qualitative data: Toward a shared craft.
Educational researcher, 13(5), 20-30.

Montero, R. V., Padin, |. B., Cagat, ]. L., Juliane, ]. R. S., Bonotan, A. M., & Derasin, L. M. C. (2022).nglish Major
Teachers Teaching MAPEH in a Junior  High  School: A Phenomenological Study.

Ocampo, D. ]. (2018). The effectiveness of differentiated instruction in the reading comprehension level of Grade-11
senior high school students. Retrieved from ResearchGate.

Panda, 1. (2023). “Qualitative Research: The Role of a Researcher - 292 Words | Essay Example.” Ivy
Panda.comyessays/qualitative-research-the-role-of-a-researchery.

Park, J., & Lee, S. (2019). Scaffolding strategies for English-medium instruction in South Korean classrooms. Asian
EFL Journal, 21(4), 127-146.

Patton, M.Q. (2001) Qualitative Research and Evaluation Methods. Thousand Oaks, CA: Sage Publications.

Phan, K., & Yin, S. (2021). Bridging the gap: Enhancing teacher flexibility and adaptability in Cambodia's evolving
educational context. International Journal of Educational Development, 82, 102301.

Pilot, D. & Beck, C. T. (2014). Qualitative Research in Nursing: Advancing the Humanistic Imperative (5th ed.).
Jones & Bartlett Learning.

Porsch, R., & Wendt, H. (2015). Social and science education by primary school teachers who majored in Biology
versus a different subject. ECER Conference.

Price, A. (2015). An international perspective on teaching across specializations. Australia: Murdoch University.
Rady, R. (2023). Challenges and opportunities in Cambodian education: Pedagogical adaptation in the era of digital
learning. Education and Development in Asia,  19(1), 35-47.

Ramos, S. A. (2022). Educational disparities in Cebu City: The effects of resources on  student outcomes in public
schools. Philippine Journal of Education, 95(3), 215- 229.

Recede, R. A. A., Asignado, R. A., & Castro, M. A. (2023). Out-of-Field Teaching:

Reyes, M., & De Vera, N. (2020). Technology integration in English language teaching in Metro Manila: A study on
non-specialized subjects. Journal of  Educational Technology, 17(3), 115-130.

Rudestam, K. E. & Newton, R. R. (2001). Surviving your dissertation: A comprehensive guide of content and
process. Thousand Oaks, CA: Sage Publications, Inc.

Sakamoto, M., & Nakamura, R. (2022). Teacher confidence and professional identity in the Japanese context: The
impact of interdisciplinary roles. Teaching and — Teacher Education, 98, 103259.

Sambe, M. (2015). Out-of-Field teaching. The African perspective. ~ Retrievedfromhttp./fwww.tapmagonline.com/out-
of-fieldteaching-by- mariamsambe/.

Sambe, M. (2020, October 13). Out-of-field teaching - consequences of teachers teaching out of their field of study.
TAP Maguazine.Retrieved February 21, 2022,  from
https/fwww.tapmagonline.com/tap/out-of-field-teaching-by-mariam-sambe.

Santos, M. (2018). Scaffolding in bilingual classrooms: A study on teaching non-specialized subjects in the Visayas.
Journal of Language Teaching and Learning, 6(1), 58-72.

Santos, M. A., & Nunez, F. ]. (2021). Digital learning and resource allocation during the COVID-19 pandemic in the
Philippines. Journal of Educational Technology, 29(1), 97-113.

Santos, M., & Salazar, E. (2021). K-12 reform in Cebu City: Examining student engagement and outcomes in the
post-pandemic era. Education Policy and Analysis, 42(4), 312-328

Santos, P. E., & Rodriguez, A. M. (2022). Teacher collaboration and student outcomes in the Caraga region: A case
study. Philippine Journal of Educational Research, 45(1), 34-47.

Santos, P. E., & Villanueva, A. M. (2021). Professional development and teacher efficacy in Davao City: A path
forward. International Journal of Teacher Education, 43(1), 44-58.

Schensul, J. J. (2019). Culture and practice in relational well-being. Well-Being as a Multidimensional Concept:
Understanding Connections Among Culture, Community, and Health, 99-121.

Sharplin, E. D. (2017). Reconceptualizing out-of-field teaching: Experiences of rural teachers in Western Australia.
Educational Research, 56(1), 97-110.  httpsy/doi.org/10.1080/00131881.2013.874160.

Smagorinsky, P. (2020). Learning to teach English and the language arts: A Vygotskian perspective on

beginning teachers’ pedagogical concept evelopment. Bloomsbury Publishing.

Sok, S., & Sam, S. (2022). The role of pedagogical flexibility in Cambodia’s education reform: Lessons from the
pandemic. Journal of Education for Development, 29(2), 118-132.

Stein, M. K., & Mott, ]. M. (2021). Enhancing professional development through cross- disciplinary  collaboration:
Best practices for teachers. Teaching and Teacher Education, 101, 45-58.

Tantoy, F. ]. (2021). The power of collaboration: A framework for enhancing teaching quality in the Caraga region.
Educational Leadership and Practice, 30(4), 101- 115.

Tantoy, F. ]. (2022). Teacher work-life balance and burnout in Davao City: Policy implications for improving teacher
support. Education and Society Journal, 16(4), 223-238.

© 2025 EPRAECEM | https:/leprajournals.com/ | Journal DOI URL: https://doi.org/10.36713/epra0414 ------ 263


https://doi.org/10.36713/epra0414

+~ . EPRA International Journal of Environmental Economics, Commerce and Educational Management
J®F" Journal DOI: 10.36713/epra0414 |ISI I.F Value: 0.815|SJIF Impact Factor (2025): 8.57 ISSN: 2348 — 814X
Volume: 12 | Issue:5 |May 2025

101. Tobin, G. A., & Begley, C. M. (2004). Methodological rigour within a qualitative framework. Journal of Advanced
Nursing, 48, 388-396. doi:10.1111/j.1365-2648.2004.03207.

102. Vangrieken, K., Dochy, F., & Raes, E. (2020). The role of interdisciplinary teaching in  fosteringcollaborative
learning environments. Educational Research Review, 25, 25-37.

103. Villanueva, S., Bawing, ]. J., Garcia, A., Paez, R., Meyor, A., & Midel, M. (2020). Effects of Using Filipino Language
during English Classes on Performance of Grade 11 HUMSS Strand Students in Bestlink College of
the Philippines. Ascendens Asia Singapore — Bestlink College of the Philippines Journal of Multidisciplinary
Research, 2(1).
https./fwww.ojs.aaresearchindex.com/index.php/aasgbcpjmra/article/view/2630

104. Weldon, P.R. (2016) Out-of-Field Teaching in Australian Secondary Schools. Australian Council for Educational
Research, Victoria.

105. Wolcott, H. F. (2008). Writing up qualitative research. Sage publications.

106. Yin, R. K. (2003). Designing case studies. Qualitative research methods, 5(14), 359-386.

107. Yoshida, M. (2020). Collaborative professional development in Japanese schools: Lessons learned from lesson study.
Professional Development in Education, 46(4), 550-565.

108. Yoshida, M., & Inoue, M. (2021). The role of teacher professional identity in Japanese education: Impact on teacher
confidence and practice. International Journal of Educational Development, 81, 102298.

109. Zhang, Q. (2014). Teaching with enthusiasm: Engaging students, sparking.

---- © 2025 EFRAECEM | https:/feprajournals.com/ | Journal DOI URL: https:/doi.org/10.36713/epra0414 ------264


https://doi.org/10.36713/epra0414

